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Preface

Four out of five of the people affected by an armed conflict are
civilians. In the past year alone half a million children were amongst the
casualties woridwide. In the North East of Sri Lanka a full generation of
young people have experienced violence. Beyond physical maiming, the
psychological effects are many and can endure for a lifetime. Children
who have'seen their families and friends killed, or whose homes have
been damaged and neighbourhoods made insecure, may have their
development hampered, their psychological growth retarded, sometimes
even stunted. Even more, this generation may reach aduithood con-
vinced that conflicts can only be solved through revenge and hate, and
that violence is a normal and acceptable form of life. That is why our
children have to leam again that violence is not an inborn characteristic
of man, but a leamed behaviour.

The original inspiration for this training manual came from the “GTZ
- Teacher In Service Project” in Trincomalee. They developed and field
tested the “Joyful Learning” manual which is now in use all over the
island. “Joyful Living” is a further development of the “Joyful Leaming”
and it addresses the specific needs of the children and the youth in the
Vanni region. It was designed to provide teachers with information and
intervention strategies which they can use in their efforts to secure the
psychological well-being of children and youth. it is meant as a guid-
ance to teachers who work with children and youth every day, suggest-
ing ways on how to give some help and better support to traumatized
children and youth.

Dear teachers, it is our hope that this manual will be widely used by
you working with children in the classroom. It can raise awareness, iden-
tify problems, and train teachers and field staff. |t can also help parents
and communities to better understand their children who have seen the
ugly sides of life.

Thank you!

Michael Hirth,

Programme Manager,

Basic Education Sector Programme,
GTZ,

Colombo

July 2002
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A note of appreciation

Views on the socio-economic needs and the state of education in
the North East Province of Sri Lanka have been expressed by the local
as well as international community. Their views have been based on the
civil war that raged in the region for many years and the effects it had on
the population.

Anyone doing a sincere study on the living condition of the people
in this region cannot do justice to his/her work without a study on the
trauma caused by the war. When a civil war, foreign occupation, com-
minal violence or social commotion erupts in any country, the most
affected are the women and the children. So, when we try to study the
living condition of the people in this region, it is necessary that we do a
through study of the traumatic events and the effects they have had on
chitdren,

Our porject is based on this basic concept. We undertook scien-
tific studies of traumatised children in the Vavuniya district and Vanni
with the assistance of local and foreign experts. These studies have
provided us with very important information. In the Vanni, 92% of the
children were directly affected by war. Among them, 57% were unable
to carry out their normal day to day activities. Among the schoo! going
children, more than 25% were affected psychologically. It is not an in-
surmountable problem to identify the damage caused to physical re-
sources and to find remedies, But It is not an easy task to identify and
understand the traumatised chiidren and find remedies to their prob-
lems.

Only the experts in this field can identify such children, treat them
for their trauma and bring them back to normalcy. In this task, the role of
the teachers as guides of children is of primary importance and un-
avoidable. Unfortunately, our teachers are not trained enough in this field.
To remedy this situation, our project has initiated training programmes
to teachers in this field.

We are very happy in publishing this manual in Tamil and English,
It offers suitable guidance for training. This manual has been developed
by a team of resources in this field under the expert guidance of an
internationally recognised personality, Professor Daya Somasundaram.
We know how many months they have laboured to produce this manual
despite numerous difficuities. We owe our deep gratitude to them all.



In publishing this manual, many hands were involved. We thank
each and every one of them. First and foremost, let me specially thank
Dr. M. E. Hirth, Head of Programme GTZ — BESP for his timely interven-
tions through advice, guidance and support. Mr. R. Thiagalingam, Sec-
retary, Provincial Ministry of Education, Human Resources, Cultural Af-
fairs, Sports and Youth Affairs who has intended to use this manual
throughout North East Province. Moreover, my sincere thanks to Mr. V.
Itankumaran, Director, Educational Activities, North East, who has co-
operated with us in everyway when we undertook this venture.

Finally, | thank the teachers who are going to help, guide and care
for the affected children.

Sundaram Divakalala,

Project Manager.
GTZ - BECAre,
Vavuniya



Note of congratulations

| feel very happy in sending this note of congratulations to “Child
Mental Health”, a manual for counselling which is being published for
the first time with the objective of cultivating the mentai health of our
chilgren.

This guide book has been brought out with the co-operative effort
of Prof. Daya Somasundaram, |-lead, Department of Psychiatry, Uni-
versity of Jaffna, mental health experts at Shanthiham, Jaffna and the
GTZ - BECAre, Vavuniya. Itis a welcome manual that fulfils the needs of
the day.

Almost all the children in the North East had been affected by the
past war events, Moreover, the trauma caused in them may last for a
very long time and hinder their stages of development.

They have lost their parents, their loved ones and friends. Their
houses have been damaged. Children have witnessed these happen-
ings and have become distressed. Being in such a traumatized mental
condition, their whole personality development may get blunted.

Teachers have many opportunities to build up healthy communica-
tion and closer relationship with and among the children, parents and
community.

Itis my fervent hope that this “Child Mental Health” will help to train
our teachers and through them the children will become mentally bal-
anced, thereby getting better education.

| sincerely congratulate the GTZ - BECAre for its useful and valu-
able effort,

V, lankumaran,

Director,
Tamil Elam Education Council
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About this handbook...

Children are the creators of the future. Hence, it is the responsibil-
ity of the present day adults to help and promote the appropriate devel-
opment of children. The majority of children spend a good proportion of
their time in school. Thus teachers have to play an active role in fulfilling
the needs of children for iove, care and support, in addition to their rou-
tine duties like helping them in their studies. We could see that most of
the children tend to love, believe and listen to their teacher. They con-
sider teachers as their role medels and tend to copy their behaviour. In
fact, they tend to accept their teacher's words as though they come
from the Bible or Vedic literatures. This shows us the influence teach-
ers, especially primary teachers, have on their students.

Since teachers could influence their students, naturally they are
expected to have more responsibility towards their students. In other
words, teachers automatically become the guardians of their students.
They are expected to focus additional attention towards the growth and
development of all the children studying in their classes. Simultaneously,
they also have to identify the problems related to the growth and devel-
opment and manage them accordingly. Sometimes this effort may go
well beyond the administrative boundaries of the school structure, to
interact with the child's family and/or community.

Even in normal circumstances, teachers are expected to identify
and deal with the factors affecting the growth and development of chil-
dren. Preventing infectious diseases, caring for the day to day injuries,
paying attention to the functioning of sensory organs, identifying malnu-
trition and other physical problems, familiarizing themselves with the
age related milestones, recognizing the withdrawn, problematic and slow
learners and interacting with parents have become part and parcel of a
teacher's job.

The learning activities of children depend not only on their physical
health but also on their mental welibeing. The entire learning processes
in children including motivation, interest, attention, concentration, memory
and intelligence are influenced by their mental health. Qbviously chil-
dren with psychological problems may show leaming difficulties, prob-
lematic behaviours and non-cooperation in classroom activities. Hence,
we could understand the importance of children's mental well being in
the context of the teaching process.

The Northern and Eastern parts of Sri Lanka have unfortunately

Vil



not seen normalcy for the past two decades. The chronic civil war has
had an enormous impact on the peogple living in these areas. The ef-
fects have gone beyond deaths, destruction, displacements, losses to
cause social disintegration, chaos, repeated violence and deterioration
in social values and norms. The war affects not only the adults, but aiso
the children.

In reality the student population of the North Eastern parts of Sn
Lanka have been born and have grown up amidst the war. They also
have been sharing the direct and indirect effects of the war along with
their adult parents. As they grow, they witness the different forms of
violence, which become part of their 'normafl’ daily life. These may cause
a definite impact on the mental health of children living in war zones.

In general, when we think about the effects of war, it may remind us
of the deaths, injuries, destruction, displacements, refugee situations
and economic embargos. However, the effects go well beyond these
outside manifestations to be deeply embedded in the minds of people.
These may manifest as nightmares, hyper-vigilance, startle response,
nervousness and anxiety, which are scmetimes considered as 'normal’
experiences in that society, since they have been experienced and shared
by many people.

Children are not exempted from the ill effects of war. In fact, their
growing and developing minds are much more vuinerable and often left
with permanent scars. These effects may be manifested in their cogni-
tive, emotional and behavioural domains. Not surprisingly, when they no
longer get the basic loving, caring and supportive environment, when
they grow up in a society which is filled with violence they become bru-
talized in their minds, which may subsequently affect their natural psy-
chological development and cause detrimental effects in their personal-

ity.

In this background, we could clearly see that teachers serving in
war zones have added responsibilities, including identifying and han-
dling the effects of war on their students, in addition to their routine du-
ties. The teachers in these areas are expected to be equipped with
enough special knowledge and skills to cope with this new demand.

This need has been recognized by BECAre, the education wing of
the GTZ, an international organization that has been invelved in the re-
habilitation of the North and East of Sri Lanka. BECAre wants to train
and equip the teachers in the North and East in order to make them

Vil



capable of identifying and handling the normal and special problems of
the children of these areas. In this context, it seemed best that the teach-
ers should have a handbook with adequate reference materials for their
training and further reading. This book follows its predecessors, Joyful
Leaming and Joyful Living with the intention of providing more basic theory
and practical aspects of child mental heaith. This book is primarily writ-
ten by the resource persons of Shanthiham, a counseiling and training
centre in North of Sri Lanka, and teachers under North East Provincial
Department of Education supported by BECAre-GTZ.

As mentioned earlier, basically this book is written with the view of
developing and helping teachers to identify, understand and handle prob-
lematic and/or affected children in their classrooms. However, this book
also contains basic psychological principles, which could be useful in
dealing with all types of psychological problems in school children. The
teachers who get the training based on this book should eventually de-
velop themselves as teacher counsellors. Further, this book is also de-
signed as a reading material for interested teachers and parents. Simi-
tarly, though this book is principally written about primary school stu-
dents, the essential principles can be applicable to all students. Hence,
any teacher can use these principles to understand and handle their
students of any age. '

The growth and development of children in primary schools is as
crucial part of their life as is the foundation of a building. In other words,
the good and bad life experiences of this age group will eventually affect
their whole life. The teachers who guide these growing, developing chil-
dren must have sufficient knowledge, proper attitude and good skills in
child psychology. But, unfortunately, some of the teachers and adminis-
trators tend to think that teaching in primary section is an easy task! In
reality, we need an attitude change among the parents, teachers and
administrators about the importance of having specialized, skilled and
good teachers in the primary sections of schools. Hope the dream will
be realized one day.

The term counselling basically means helping a person who is
unable to cope, or who faces difficult problems, particularly emaotional
problems, to sort out or cope with their situation. The counselling pro-
cess is primarily based on a helping relationship. The counsellor helps
the client to identify and manage the problems effectively. In this regard,
we could call the counsellor a helper. The helping relationship is based
on a trusting relationship between the counsellor and the client. Only
after developing this relationship, clients start to talk about his/her own



problems, important events in their life, their feelings and meanings of
their own problems. Sometimes, they want te pour out their emotions in
frant of a counsellor. Then, during the process of counselling the clients
will review and if necessary change their cognitive, behavioural and
emotional paradigm of their problems, which help them to take appro-
priate decisions about how to handle their situation effectively. In order
to complete this counselling process the counseller and the client should
develop a healthy, trusting and human relationship. We could look at
these principles in detail in Chapter eight.

The teachers who are functioning as counseliors also can have
their own problems, which sometimes interfere with the helping rela-
tionship or the counselling processes. These teachers should be able
to recognize their own problems and master them either individually or
with the help of another counsellor or supervisor. This will help them to
function as good teacher counseliors.

When a counsellor continuousty helps clients mentally, he/she may
also develop some psychological problems. He/she may get tired or
become ‘burnt out'. It is essential to organize peer group meetings, pref-
erably weekly meetings, in order to share their experiences and difficul-
ties; to exchange their views and opinions about their work with their
colleagues, and to support each other in a collective way. These meet-
ings will refresh the counseliors and prevent the burn out phenomena.
I addition, a supervisor, who could be an expert or experienced coun-
sellor, with whom the counseliors should have regular weekly supervi-
sion, could also contribute to the peer group meetings.

This book has nine chapters. The first chapter is about the mean-
ing of mental health in generai, how mental health is integrated with
other dimensions of health and the meaning of deterioration in mental
health.

Since, children are growing up and developing throughout their stu-
dent period, their needs and their way of experiencing/ expressing their
problems vary significantly according to their developmental stages. The
teachers should know the principles of growth and development, which
help them to understand the normal deviations and abnormal problems
of each stage of development and to address those issues. Chapter
two of this book discusses the growth and development of children.

In general, children actively involve themselves in educational ac-
tivities. However, children who have problems in their physical and mental



health may show difficulties in leaming. Chapter three of this book analy-
ses leaming in children.

Environment plays a major role in the growth and development of
children. Children develop their concepts from what they perceive from
the environment and what they mean from those perceptions. Further,
they learn and modify their behaviours according to their successes
and failures and according to the attention, encouragement, and rein-
forcements given to them. Special attention should be given to moral
values, which they learn from adults, mainly from the parents and teach-
ers. For example, when parents maintain their environment clean and
tidy, children growing in the same environment will become clean and
tidy in their activities including their educational activities. In contrast,
when children grow in an environment where their parents and/or teachers
use uncivilized harsh words, then the children also tend to use the same
language. Similarly, as discussed already, the children in an environ-
ment with a violent culture tend to express language and behaviours
consisting of violent themes. Hence, it is very important to understand
children in the context of their environment.

It is obvious that children spend most of their time in their home
and school environment. Therefore it is appropriate to discuss about
these environments in detail in chapters four and five.

The next chapter of this book speaks about the trauma, which oc-
curs in the context of war. Trauma in children can cause more long-
term consequences than in adults. You could see more about traumain
chapter six.

The next three chapters describe the common problems in chil-
dren and the different ways of handling those problems. Chapter seven
describes the nature of the problems and the ways of identifying those
problems. Chapter eight specially focuses on counselling skills. It is
specially written with a view of providing sufficient knowledge and skiils
for a teacher who wants to become a counsellor. The basic principles of
counselling are important in any sort of helping relationship and/or hu-
man relationship. Hence, this chapter plays an important role in this
book. The following chapter discusses some of the simple psychologi-
cal metheds, apart from counselling, which are useful to teachers to
handle the problems in effective ways. We hope that the teachers who
are going to use this book will be trained in these simple methods.
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All the chapters in this book have been designed to share a com-
mon framework. Each chapter consists of adequate theory about the
particular subject in addition to the coloured text boxes of activities and
practicals, which would be useful during the training and teaching pro-
cess. Further, important points have been inserted either in specialized
columns, coloured text boxes or in the edges of the main text in small
font, in order to challenge and encourage creative thinking in the reader.
Sufficient case histories and dialogues have been included in different
text boxes. Line drawings and photos with some literary comments have
also been added to facilitate the readers' thought process and under-
standing of the context. We believe that these will help the readers when-
ever they need them.

The resource persons who contributed to the production of this
book have been acknowledged in a different page. Since this book is
written by many authors one can expect variations in the language flow
and the style of the presentations. Furiher, initially this has been written
in Tami and then been translated into English. This will cause a definite
impact on the language fiow. We hope that the readers will understand
these limitations and accept our apologizes for the shortcomings.

As already discussed, this book will be useful to all teachers, par-
ents, NGQ workers and child carers in addition to primary school teach-
ers. We expect constructive criticisms from our readers in view of im-
proving our future editions and future publications.

Last but not least, we have to mention that this book is a joint effort
which would not have been successful without the continuing encour-
agement and support of Mr. Sundaram Divakalala.

When this book facilitates the link between the resource person's
views and the teacher's experiences, it will become a wonderful experi-
ence to both of them. We hope that one fine day we may enjoy that
ecstasy.

Editors

Shanthiham
December 2003.
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An Assessment

GTZ, through its Basic Education Sector Programme, has estab-
lished a programme at Vavuniya for the development of basic education
of the children, living in unfavourable areas. This programme cormmenced
in February 2001. This programme endeavours to lead and rehabilitate
the children who were traumatized by the bitter experiences in the past,
to a happy and joyful life.

Parents, teachers and the school should participate in helping the
traumatized children to recover and become normal. Children's mental
state, their activities, skill development pertaining to their age and the
relationships they have with others are the criteria to gauge the children's
mental health. Children continue to grow. The knowledge of stages of
development of normal children helps to identify the differences from
other children. The natural development of the leaming ability in children
are enhanced by psychological factors such as enthusiasm, interest,
intelligence, remembrance and clarity in understanding. Teachers have
a major role in providing and developing these aspects. Physical dis-
abilities and worries may affect the leaming abilities very severely. Teach-
ers must be specially trained to identify these problems and provide
appropriate guidance.

This teacher's guide is a very appropriate handbook which con-
tains all the necessary material. The authoritative persons in this field,
Dr. 8. Sivayckan, Mrs, Kohita Mahendran and Prof. D. J. Somasundaram
have compiled this book. Counsellors from Shanthiham and teachers
have worked hard in the endeavour of bringing out this book. | wish to
express my sincere thanks to all of them at this juncture.

This book "Child Mental Health" consists of nine chapters.
They are;

Mental Well-being

Growth and Development
Leaming

Schoo! Environment
Family

Calamities of War
Problems

Counselling

Ways of Helping
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In each chapter, the objectives, the explanation for the teacher,
activities tc be done to understand the facts and other information are
included. It is worthwhile tc mention that the compilation of the book is
very attractive and commendable.

How is the mental health of the children who are very happy and
without any problems in their mind? What are the characteristics of these
children? Al these aspecits are discussed very beautifully in the first
chapter. How the growth and development of mentally healthy children
takes place step by step? This subject is discussed in the second chapter,
"Growth and Development”. In the third chapter, "Learning", how learn-
Ing causes development and its effects are clearly given. The impor-
tance of the part ptayed by the school environment in the growth of the
children and it's supportive and negative aspects are given in detail in
the fourth chapter, "School Environment”. In the raising of happy and
healthy child, the part played by its family is very indispensable. The fifth
chapter, "Family”, explains, this and includes the duty of the teacher in
this regards. Trauma may be caused by many factors. The disaster of
war is major factor for the trauma in children of the North and East. This
is stressed in the six chapter, "Calamities of War". The disasters of war
are manifold. Problems caused by mental effects are many. They may
be from stress to severe trauma. Normal stress may be eradicated in
the long run by the teacher's love, support and counselling. Severe trauma
will need medicai help. Therefore the problems must be correctly iden-
tified and handled by teachers. These important facts are clearly em-
phasized in the seven chapter, "Problems”. What is counseliing? What
are the characteristics of a counsellor? What are the methods and tech-
niques of counselliing? These technical aspects are discussed in the
eighth chapter, "Counselling”. In addition, in what way, love, support,
empathy, tolerance and understanding would help the teachers to cope
with the affected children? How can they handle them? These imporntant
features are shown in the last chapter, "Ways of Helping".

On the whole, this book is a treasure. | wish to express my thanks
and appreciation to the Manager and ather officers of the Development
Programme for the Basic Education of the children living in unfavourable
areas. There is o doubt that this book will be very useful to many peopie.

| wish to thank generally those involved with GTZ / BECAre in Basic
Sector Programme implemented in North and East and specially the
Chief Technical Advisaor, Dr. M. E. Hirth.
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| pray to God that the knowledge gained by teachers through this
manual, "Child Mental Health" would help to eradicate commoniy occur-
ring mentai problems among the children.

R. Thiyagalingam,

Secretary,
North-East Provincial Ministry of Education,
Human Resources, Cultural Affairs, Sports and Youth Affairs
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The inner light

brings endless delight,

my treasure!



Mental Well-being

*  What is mind?
*  What is mental well-being?

®  What are the gualities of children who are
mentally healthy?

* What would be the expressions of
children whose mental heath is affected?

How can the mental well-being of children

PDF Reedhirowtelemo

1.1. Introduction

We use words such as well-being and
health in many occasions. These expressions
are used to describe either healthy or unhealthy
physical conditions.

But "being healthy" should transcend the
physical aspects and include the mental, so-
cial and spiritual aspects of heath. Because
body, mind, society and spirituality have close
links to each other, when one is affected in-
evitably the others are also affected. For ex-
ample, when poverty prevails in a society, it
would result in malnourished children with
wasted muscles and bloated bellies. These
children are usually unhappy, irritable and
would cry frequently. Another example would
be a small girl who has lost her father recently.
When this loss has not been restituted, she



Mental Well Being

would be depressed, would lose interest in education and wouid exhibit
loss of appetite. Consequently, the child would be affected by infectious
diseases such as coid or fever,

Physical affects could be easily distinguished. But the psychologi-
cal responses are not easily distinguishable. Child's mental state could
be assessed by observing its thinking, actions, emotional expressions,
behavioural patterns, learning and creativity. In other words we would
come to know about the mental well-being of the child through these
manifestations. We are going to learn about factors influencing a child's
mental health and how to promote a child's mental well-being in this
chapter.

1.2. Mental health and educational environment

) Teachers have a direct responsibility for the mental well-be-

Do you think ing of children. Because there is a close fink between the mental
that there . . . . L o

would be a  Well-being of children and their learning activities, the responsibil-

relationship ity of school teachers for the mental bell being of students be-

between .
mental well ~ COMES very important.
being, - ‘ ‘ . |
Physical Each and every child is unique in his or her own way. Every-
health and

sociat ON€ would be able to perform well in their areas of preference.
behaviour?  l€achers should be able to identify their unique talents and skilis
and through these enhance their mental well-being.

Teachers should give equal importance to the psychological bet-
terment of children as to other activities such as developing health hab-
fts among children and encouraging ways and means to improve their
physical health.

The educational achievements of children with mental well-being
would be usually high. These children would easily interact with their
classroom and school environment and would function properly. But on
the other hand, children with psychological problems would disrupt the
school and classroom atmosphere. Further, other children also would
be affected by these children. Thus it is important that teachers should
also pay attention to the mental health of their students.

If the teachers are to promote the mental well-being of students,
then it is important for them to understand about the mental health of
students and they should know how to promote it.
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1.3. What is mental health?

Mental well-being cannot be compared within a limited framework.
It is refated to physical health conditions, healthy social environment

and healthy spiritual activities.

There is a psychological approach which separates the func-
fion of human mind into emotions, cognition and their resultant
behaviours. All these aspects would be healthy in children with
mental well-being. In other words, when emotions, intellectual func-
tions and behaviours are healthy in a child we could decide that
the child in mentally healthy.

We could observe that children who are mentally healthy

Can we
conclude that
a physically
handicapped
person will
always have
psychological
problems?

would show relevant age appropriate responses. It could be said that if
a person is able to handie his daily routine well and is able to lead a

normal life, then he possesses mental weli-being.

1.4. Characters of mentally healthy children

The mental well-being of children could be known through
their activities. Children's activities with their peers, the way they
express their feelings, enthusiasm, interests, trustworthiness and
their function within their family are some openings through which
the quality of their mental well-being is shown. Children's
behaviours differ at different ages and at different levels of devel-
opment (see chapter 2), thus we could say hypotheticaily that if
children show age appropriate behaviours then they are in good
mental health.

Will the
children with
mental
retardation
have mental
well being?

Further, there is another approach in which mental well-being is
assessed on the basis of their social adaptability. For example, main-
taining good reiationship with other children in the class, good relation-
ship with family members, and the ability to harmonise with the school
and family atmosphere, ability to respect and follow the healthy rules
and regulations in the home and school, be able to help others, be able
to accept help from others when the need arises, and be able to behave
in an ethical way for the good of the class or group are the qualities of a
child in excellent mental health. However, when the family or school
atmosphere becomes pathological, then a mentally healthy child will not

be able to adapt to that and attempts to show its oppasition.
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ﬁ Activity

© Observe the picture shown above

© Were you able to perceive anything about the mentat health of the
childAand B

® Write down why this kind of mental state did occur to these children?

In all children’s life, situations will arise where feelings such as
happiness, sadness, anger, feeling of loss, fear, frustration or bitterness
could occur, If a child is able to respond appropriately to a given situation
then it could be considered mentaliy heaithy. Children who are not men-
tally healthy would show improper responses, or would show little or
excessive responses. Some times, they may not respond at all.
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— Do you think that a child who is considered a good child
would always be a child with exc¢ellent mental health?

"A child with "mental well-being" and "a good child" does not
mean the same thing. Similarly a child who was not healthy in
a particular environment during a particular period cannot be
considered an "ill child” all the time,

- Do people who are amicable to society be
considered to be in good mental health?

Generally people with proper mental health go along with the
society. But when the whole society is in chaos, falling in line
with that society itself is an indication of deteriorating mental
health,

= Do you think there is a correlation between a person's
mental heath and the amount of problems he/she is
facing?
Problems do occur to all human beings. Similarly conflicts do
occur in everyone's life. But people with good mental health
would handle these problems better than the people not in
good mental health.

Generaily mentally healthy children would show interest in playing,
learning, performing their daily duties, and doing their part at home, school
and temple. Usuaily mentally healthy children provide a role model for
their peers and are respected by them. Further, they would be able to
get along with their family, school and society.

Broad interests and activities develop their personality. it would be
easier for a child with age-appropriate personality development to be a
child of good mental health.

Generally, mentally heaithy children are more open. Being trust-
worthy, trusting others and acting with confidence are qualities seen in
these children. These children are able to show love to others and abie
to receive love from others.

Mentally healthy children have positive self-esteem and maintain
positive self-image. They would feel good whenever telling their name,
hearing it or thinking about themselves.

5
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Mentally healthy children would show interest in getting to know
new things. They would also be interested in creative activities, story
telling, listening to stories, acting, dancing, singing or drawing.

Children with mental health would be able to handle problems and
conflicts properly. Though, a person’s mental health cannot be assessed
easily, it could be identified from the way how a person deals with con-
flicts and bitter experiences when they do occur.

Activity
@  Ask the trainees to sit in pairs.

@ Then instruct them to close their eyes and to ponder over their past
experiences.

& Afterwards guide them to discuss the situations encountered, emo-
tions that arose and how the situations were dealt with.

© Later make them to arrive at a conclusion that situations and stirring
emotions such as happiness, sadness, anger, loss, fear and frustra-
tion do arise in every one’s life but the approach towards these situa-
tions do differ from person to person.

= Mayuran is an year 4 student. He usually gets an average of 70 marks.
He is very much interested in sports and games. He would be seen in
the playground during evenings. It is customary for him to go to the
temple early in the moming to worship. His school attendance is also
very regular, He moves happily with other students.

"~ Senthuran usually gets an average of 80 marks. But he rarely talks to
others, plays, worships or enjoys the leisure time,

[~ Ateacher observed a year three student who doesn't respond when her
name was being called. The teacher also came to know that this child
once toid a friend that her face is not attractive.

Activity
© Divide the participants into small groups
© Discuss about the mental health of the above mentioned children

-
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1.5. Factors influencing mental health

We can't say that all children are in the same state of mental health.
There will be differences in the state of mental health even though the
opportunities, resources and facilities are same. We should understand
that these difference are due to various factors that influencs the child's
developmental stages and growth of mental well-being in a complicated
manner.

These factors could be brought under two categories. They are:

® Genetic factors
© Environmental factors

1.5.1. Genetic factors

Genetic factors are those qualities which children receive through
their parents. These need not be the qualities of either father or mother.
Even qualities that prevailed three or four generations earlier could be
acquired through genetic factors.

Colour of skin and hair, type of hair, cclour of pupil and even physi-
cal factors such as hight and weight are influenced by genetic factors.
Further, a child's psychological qualities such as temperament and re-
sponsiveness are also influenced by genetic factors. Sometimes cer-
tain genetic diseases that affect the brain would cause psychological
problems.

Though the school environment provides the same stimulation to
all the children, their responses are not similar. There may be various
reasons for this. But we should not forget that the genetic influence is
also a reascn for this difference in responsiveness.

When we get to know the influence of genetic factors, it is also
important to know ahout the influence of the environment. Because this
knowledge is essential in order to manipulate the environment in a posi-
tive manner in order to improve the mental heaith of chiidren.

1.5.2. Environmental factors

The influence of environmental factors in child mental health is great.
Though children are born with genetic traits, the environment influences
the development or suppression of such qualities, and the creation and
growth of new traits. That is why the people who are interested in child
mental health, especially parents and teachers, should know about en-
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vironmental factors that are important for children and the ways to ma-
nipulate the environment in a positive manner,

The environmental factors influencing child mental health are classified
intc two groups. They are;

O Biological envircnmental factors

© Physical environmental factors

Mother, father, siblings, relatives, neighbours, friends, school com-
munity, peer groups and pets come under biological environmental fac-
tors. Residence, playground, play materials, classrcom, school envi-
ronment and any other natural or synthetic things come under physicai
environmental factors.

Activity

The trainees should be divided into two groups and be gu1ded to
have a debate under the following titles;

Which influences the child mental heatth the most?

@ The Biological environmental factors

How to © The Physical environrnental factors

develop ~J
children with
mental wel

being?

Developing children with mental well-being

This includes how to make a child mentally healthy, how to further
develop them in a satisfactory manner and how to handle children
who have psychological problems, Creating an appropriate environ-
ment plays a major role in developing a child with mental well-being.
The psychological well-being of children who have problems could
be helped by paying special attention to them.




Mental Well Being

1.6. Enhancement of mental well-being

Attempts should be made to enhance the mental well-being of chil-
dren. The mental well-being would be automatically enhanced when they
are involved in suitable activities and opportunities for their growth and
deveiopment. But there might be children with psychoiogical probiems.
While attempting to improve their mental well-being, teachers should
not identify them in front of others. The affected children should be dealt
with along with the other children whenever possible.

The children who need intervention could be identified from their
behavioural patterns:

0

3 3

o oo o 4

O OO0 o o303

Crying frequently without any reason
Less sleep or sieep disturbance
Nightrmares

Excessive sleep

“Shivering with excessive fear

Negligence of food
Bed-wetting

Brutality

Aggressive tendencies
Shouting without reason

Complaints of somatic symptoms such as headache,
back ache, stomach problems and pain in the eyes.

Withdraw

Mistrust about others and lack of self confidence
Inability to play with others

Loss of memory

Restlessness

Inability to finish their work

Negative thinking about the future

Irregular school attendance



Mental Well Being

If children show any of these behaviours, then the reasons for these
behaviours shouid be identified (see chapter 7). Further, the teacher
should be able to understand the reasons and be able to guide them
(see chapters 8 & 9). If everything fails, then it is important to obtain
assistance from a psychologist or a psychiatrist.

Activity
Acquiring wealth
® The children should be divided into four groups
Make a circle of 20 feet radius on the floor.
Ask the groups to start facing the four directions

Select 8 people from each group and number them from 1-5

0 © 0 ©

Then draw a small circle in the middle and keep there around 15
different things such as ball, areca nut or lime. There will be 4 smalt
circles near the four groups.

© When the trainer randomly calls a number, then those who are de-
hoted by that number will move together towards the things in the
middle, pick one by one and put it in their groups circle.

© Ifone group is able to gather 5 things then that group is considered
© thewinner.

© Since the things kept in the middle are not sufficient, participants
are allowed to take things from other circles after the centre is empty,
This wilt go on until one group gets 5 things. When this is achieved,
others can't take the things from this circie.

® The groups shouid not hide things or prevent other groups from tak-
Ing things fram their circle until they have 5 things kept in their circle.

Note

~ Similar competition would be organised for other numbers
alsc. Then there should be discussion abaut the lesson
learned from this game.

- Later, explanation should be given to the participants about
how to play a game in a dignified manner.
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1.7.

Psychological needs

The foliowing factors are needed for the development of a mentaily
healthy child.

O

o - O O

—

Availability of the basic needs such as clean water, nutri-
tious food, air and medical facilities

Supportive family, which provides love and care
Secure environment
Role models for children to follow

Availability of stable environment which doesn't change fre-
quently

Ways and means to build confidence
Encouragement through planned future events

Finding out unforgettable past events, exploring the rea-
sons for such events and accepting them

Observing physical and psychological development to see
whether they are age appropriate and then take necessary
actions to rectify the situation if necessary

Reducing the possibilities of loss and psychological stress

Providing learning opportunities, stimulations and new ex-
periences

Giving chances to get day to day childhood experiences

Providing opportunities to build self- confidence, to act on
their own and to work in groups

Giving opportunities for establishing relationships and con-
tacts and chances to engage in play activities.

We could bring up mentally healthy children only if we are able to

understand these factors and to develop them in our family, environ-

11
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ment. school and society

1.8. Conclusion

What is mental health? The factors involved or those that affect the
child's mental heaith are discussed in this chapter. Further, we have
looked into the qualities of children whose mental health should be im-
praoved and the basic needs that have to be fuifilled.

We will pave way for the enhancement of children's mental health.

12
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Growth and Development

What is the differences between
growth and development?

* What are the developmental stages
of a child?

*  What could be done by a teacher to
enhance grawth and development?

2.1. Introduction

We all aspire to see our children living a
healthy life. Te ensure a happy life to all our

ildren have to take several measures,
P@ﬁfﬁﬁéﬁ?ﬂﬁ&%ﬂp physically and psy-
cheolegically according to their age. As stated
in Chapter 1, foad, proper housing, healthy re-
lationships, love and care, security, altention,
recognition and learming opportunities are nec-
essary for normal physical and psychological
growth and developmant, It is the responsibil-
ity of teachers and parents to guide and bring
up children according to their individual char-
acterislics and talents. It is important {o have
the knowladge about children's growth and de-
velopmantal stages in order to camy out this
task properly.

Children's development could be encour-
aged by uncovering their hidden talents. Par-
ents, pre-school and school teachers should
plan out activities which enhances physical
and psychological development apart from ac-
tivities focusing on cognitive development,
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Today's children are the future society. Thus, how the society is
going to be in the future will be determined by the way children develop
today.

2.2. Growth and Development of children
2.21. Growth

® What idea comes up in your mind immediately when thinking
about children’s growth?

When we generally think about the growth in children, the image of

a heaithy child in the advertisements of milk food for children immedi-

ately comes inte our minds. When we think of healthy external appear-
When does  @NCES, itis usually an overall impression created by age appropri-
growth in  ate height, body build, weight and temperament. If increase in height
ChLL‘;'r:'; and weight, growth of organs and increase in functional qualities
are normal; it is an indication of physical growth. Likewise growth

and maturity also do oceur in the brain. Children’s behaviour, cognition

and feelings also indicate growth and development due to this reason.

The growth of children starts from conception. Formation and growth
of organs continue inside the womb. If this growth process happens
without any hindrance, then it is more likely that the child continues to
grow well. That 1s why it is emphasised that proper nutrition and atten-
tion during pregnancy would be the foundation for the future growth of
the child.

After childbirth, nutrition, health care activities, disease prevention,
medical care and physical exercises should be given to the child ac-
cording to its developmental stage. Teachers, Family Heaith Workers
and parents should ensure such activities and should provide ali other

basic needs for the growth and development of children.

2.2.2. Developmentof children

& /s teacher's contnbution necessary for children's develop-
ment?

As children grow, their talents aiso improve according to their ex-
periences. Development takes place when children respond appropri-
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ately to different stimuli and grow in their ability to better express them-
selves. Several talents in children may lie hidden without proper oppor-
tunities. We can trigger their development by bringing out these talents.
Behavioural changes occur in children due to their age and develop-
ment. If the development is age appropriate at a particular time, then it
will autornatically pave way to development of the next stage. This kind
of orderly developmental process will eventually contribute to the overall
development of children.

Developing skills and activities according to the stage of deveiop-
ment, showing appropriate responses to stimulus, acquiring decision
making skills, maintaining good relationship with family and others, and
becoming more and more independent are some of the qualities which
indicate psychosocial development.

Helping children to develop normally is the responsibility of par-
ents, teachers and society. Knowledge about the development stages
of children would make it easier to provide suitable opportunities for de-
velopment.

The growth and development in children are inter-related. This  we should
could be seen through our experience. For example, a physically :‘::tp in mind
well-developed child usually develops normally according to its de-  cnitdren's
velopmental stages. On the other hand, a child whose growth is activities will
affected by frequent illnesses shows delays in development. Simi- f‘: t:‘;‘;f';;“gge
farly, children who lack psychosocial development (e.g. children Who  of deveiop-
are withdrawn) usually have growth problems. Thus it is important ment and not

to pay our attention o both, growth and development simultaneously.  aceora

2.2.3. Changes of developmentin children

What wouid a nine-month-old baby do when it feels hungry? What
would a five year old or teenage child do when it is in the similar situa-
tion? What is your experience in this situation?

When feeling hungry,

-A nine-month-old baby cries. Shall we
say that the

same event

-A five-year-old child would say that it feels hungry. would
trigger

-A ten-year-old child would go and have its meals. ditferent
responses
at different

ages?
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Here, we could see different behaviours as responses to the same
need. These differences are due to the age and level of development. A
grown up child understands the feeling of hunger and knows it should
have its meals. The different responses in an infant, a five year old and
ten year old are the indicators of development.

Activity _
The trainees should be divided into groups and be asked to discuss about

the responses of chiidren of different age groups to the following situations
and present their findings.

© Father being separated from the family after going abroad in search of
empioyment.

©  Asituation in which mother could not spend much time with other chil-

’ dren due to the birth of a child.

2.3. Developmental stages
2.3.1. infancy (0 - 2 years)

The period from birth until two years is called infancy. Looking into
the growth and developmental stages of infants during this period en-
ables us to know and understand the child well. This is the first develop-
mental stage after the birth, thus the assistance provided for develop-
ment at this stage would provide a strong foundation for future develop-
ment.

2.3.1.1. Mother-child relationship

The infant becomes attached to the person who fulfils the needs
for food and security. The infant feels satisfied when being touched,
lifted and cuddied during feeding and caring. -

Initially an infant's functions are eating, sleeping, crying, defecating
etc. It cries when it feels uncomfortable; later, when it feels comfortable
in the warmth of mother's closeness it becomes relaxed.

Though the infant is unable to completely identify its mother imme-
diately after birth, it is able to recognise her after around one month.
Similarly it is able to recognise people who closely associate with it by
around 9 months and establish relationships. Mother's feeding with care
enhances and strengthens the bond between mother and infant.

18
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The Mother actually serves as a bridge for the infant and helps the
infant to establish relationships with other family members. The infant's
realization of mother's love is the first step towards this direction.
Mother's activities should be able to provide love, trustworthy and  gniid merge
secure feelings. If an infant is not in a position to get mother's  with the
care, then we should ensure that motherly love and care should ~ $o%iety?
be provided by the caretaker. This would help to maintain the infant's
welfare and would pave the way in the future to establish social bonds.

We would be able to easily recognise infants who have not re-
ceived mother's or caretaker's love and care later, when they have grown
up. These children would find it difficult to relate with others. It might be
difficult for them to love others and receive [oving care from others. They
might be withdrawn from others, or over attached and caring. Further
they would be seekers of love, which they didn't get during their infancy.

2.3.1.2. Using their mouth

& A ten-month-old infant pufs almost alf accessible things into
the mouth. Is there any special reason for this behaviour?

An infant tastes its food through its mouth. It establishes a relation-
ship with the mother through breast-feeding. When an infant satisfies
its hunger by using its mouth, it develops a tendency to use its mouth to
get different experiences. These infants get satisfaction by putting what-
ever is available into their mouth.

When an infant doesn't suckle, it waves its hand and sucks its
fingers. Adults could avoid taking out the fingers from the infant's mouth.
Punishing the infant for this would lead to drastic consequences. ¢ i appropri-
Adults should consider that getting oral pleasure is a typical char-  ate for adults
acteristic of this developmental stage. It is the responsibility of the  to consider

i

mother to feed the infant whenever it feels hungry. The finger suck- s':f:i'ng

ing wouid automatically be aveoided if the infant is satisfied. wrong? Is it
detrimental
to the well-

If breast-feeding is not available or if that experience is N0t peing of the
sufficient, then it would affect the later development of the child.  child?
Thumb sucking, chewing betel or chewing gum, biting nails or exces-
sive talking are some of the behaviours through which an older child,
who did not get the satisfaction at the early stage of life, would now get
its satisfaction.



Growth and Development

2.3.1.3. Auditory skills

An infant would initially be startied by big noises. When it grows it
also makes different sounds. When others encourage appropriate
sounds and neglect inappropriate ones, the suitable socunds are learnad
by the child. Parents should provide opportunities for the infant te listen
to different sounds. This would help the infant to develop listening skills,
differentiating sounds, making sounds and other auditory and verbal
skilis.

2.3.1.4. Language development

Though language development starts at this stage, infants usually
start to imitate adult speech only after ten months. Parents and family
members should use easy and understandable words in the presence
of the infant. The infant should be made to understand what each word
signifies. Parents should spend more time with the infant in order to
achieve this. Though the number of words being used dramatically in-
creases after one year, the infant develops the ability to use symbols
earlier, Adults understanding the infant’s use of symbols and acting ac-
cordingly would greatly enhance the development of various concepts
in the infant.

E.9. A child showing a bowl of water when it feels thirsty.

2.3.1.5. Physical development

')

@ Do you think that knowledge regarding nutntional diet is nec-
essary for mothers?

We could see rapid physical growth in infants up to cne year. Nearly
90% of the brain growth takes place during this period. Because of rapid
physical and brain growth, it is important tc give food with high protein
content to the infant. If physical growth is affected in this period, mental
growth is also affected. Physically unhealthy children frequently fail sick.
Thus deveiopmental activities are either curtailed or completely stopped.

It is important that parents, especially mothers, know about nutri-
tion. Then only could they maintain optimal growth, development and
health in children.

20
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s »f

Title |

© Which activities could be done at home by parents to enhance physi-
cal growth in children?

Tibe il

O  Which activilies could be carried out by teachers at school to en-
hance physical development?

Do you think that a child
eating a heavy meal is physi-
cally and psychologically
healthy?

2.3.1.6. Balanced diet

Adiet which provides nutrition according to a child's age, sex, height
and weight is a balanced diet.

Food needed for Food needed for
growth

protection

Legumes and foods of
animal origin

Vegetabies,
leafy vegetables and

( Three w fruits

major divisions
L of foed J Carbohydrates,
Qils and fats food containing

various types of
sugar, yams, grains

Food needed for energy
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2.3.1.7. Motor activities

Aninfant uses its palm to grasp things until it reaches six months.
After one year the usage of thumb and other fingers increases. It is the
responsibility of the parents to provide opportunities to their infants to
exercise their hands and fingers during this developmental stage. This
enables infants to perform finer tasks and write properly during pre-school
and school years.

Exercises suitable for motor development
We could hel . L
the (::l;veuspp. > Walking, running, jumping
ment of a . L
chitd by giving => Dancing and singing
it simple
objects, = Ball games
which the
child likes =>  Winding the top
rather than
providing > Making clay models
expensive
toys. -> Playing with moving abjects
> Playing with playthings which need pushing and pulling

2.3.1.8. Physical needs

@ Is it advisable to force children to go fo the toilet before
parents go forwork?

It is important to fulfil the physical needs of children such as hun-
ger, thirst, defecation and sleep. We could observe expression of fresh-
ness in their faces while defecating. This indicates how chiidren get
satisfaction through defecation. Forcing children to defecate according
to their parent's scheduie is seen in several famities. Apart from this,
forcing children to toilet - train before sufficient maturation, for example
insistence on maintaining cleanliness, punishing the child even if it gets
fittle bit dirty and similar action, would create deep seated hatred in the
child's mind or would make the child to pay abnormal attention to def-
ecation. This would adversely affect the development of the child. Simi-
larly, itis not advisable to force the child to walk or perform similar tasks
before achieving muscular development.
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What would be
the contribu-
tions of
parents of a
child who
spends much
of it's time in
the cradle far
its sensory
development?

Objects of
different
colours, different
sizes. Flowers,
leaves, moving
objects etc.

Soft
materials
such as

Natural

sponge, cloth sounds, soft
etc. Paper, artificial
cardboard, soft sounds
rubber toys, rec:orde;'j
weightless

ic
hard objects must

Food Smell of

and fruits of flowers,
different aromatic

tastes objects,
fruits etc.

We could pave the way to the development of an infant by using different
stimulations and experiences in the environment.
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An infant of this stage uses crying to make others to fulfil its needs.
A child expresses it's happiness through smile and play whenever it
gets appreciation or when its needs are fulfiled. When the mother, fa-
ther and family members realize the reason for crying and act accord-
ingly, in turn the child develaps trust in them. The child develops mis-
trust in the family and the external world, whenever it's needs are not
satisfied and when it is not appreciated. This child would be withdrawn,
might avoid peer groups and may not trust cthers in its future life. Ex-
cessive mistrust might affect the development of the child in later life.

The society should act in such a way as to fulfil a child's needs so
that the it is able to develop trust in the external world.

We could pave the way to the development of an infant by using
different stimulations and experiences in the environment.

2.3.1.9, Emotions

Emoticns of a new born infant would be more of a general nature.
But by the fourth month, an infant would exhibit more specific emotions
such as happiness, fear and anger. When a mother hugs and cuddles
an infant, it feels happy. It experiences fear when it falls. It feels anger
when it encounters difficulties in fulfilling its needs. It expresses its an-
ger through crying.

Children usually fulfil their psychological needs through their mother,
thus the mother should be able to understand the child's feelings prop-
erly and respond accordingly.

We have to pay attention to fulfil 'the' following health needs of chil-

cleanliness

> nutrition and clean water

> immunization

> treatment facilities whenill

~> proper health habits

> safety measures to prevent accidents,

Infants understand others’ feelings such as anger and happiness.
Fearis usually inculcated by adults. The child's emotional balance could
be maintained only by fulfilling their needs.
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The infant stage is the foundation level as we have seen earlier,
thus the growth and development of this stage have to be proper in
order to ensure development in later stages.

The defects and behavioural changes in childhood might be a re-
sult of what has happened and what has not happened during infancy.
Further, some of the developments (e.g. language behaviour) continue
into the other stages of development. Thus parents and teachers have
to pay attention and provide appropriate encouragement even during
the other stages of deveiopment.

2.3.2. Early childhood (2 - 5 years)

® Can you describe some of the developmental activities of pre-
school children?

Early childhood is a preparatory stage for school learning. Gener-
ally children go to pre-school at this stage. They will have opportunities
to develop through various experiences there. The child gets exposure
to the external world outside the secure family environment at this stage.
Social relationships and socialization begins here.

2.3.2.1. Motor activities

We could see rapid motor development at the early child- Bodily
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. . : movement
hood stage. Children are able to walk, jump and run at this stage. . = ding to

They play with toys. They throw balls and play with dolls. Parents  rhythmic
at home and pre-school teachers can provide necessary exer- sound makes

cises for the motor development and assist the development of
children.

Activities

The trainees will start in a circle and number them. Then they will mark a
pointin the circle Afterwards they begin to tret when the group leader who
stands outside the circle claps his hands. Then the group leader calls a
number and the person dencted by the number might perform some activ-
ity while running and the others have tc follow suit (Horse trot, Elephant
walk etc.). When another number is called that person will do the activity
whichever he likes and others will imitate.

body and
mind relax



Growth and Development 26

2.3.2.2. Language development

Language development rapidly increases between two to four years.
By the end of five years, the child's vocabulary would be around two
thousand. These children can relate stories. if elders can tell the begin-
nings of stories and ask them to finish them, it would be a good exercise
for imagination, language usage and teaching morais through stories.

2.3.2.3. Imitation

We could see children imitate various things while playing. When a
child sees something it usually imitates it. It often imitates parent's ac-
tions. That is why parents should be good examples. improper behaviours
(Alcoholism, smoking, fighting etc.) of parents, their language usage
and their actions (crying, quarrelling, symbolic body movements etc.)
are usually permanently embedded in chitdren and there is a high prob-
ability that they also would show them in their future life.

Can a child Pre-school teachers should also behave with such responsi-
f;;‘:ﬂ;ﬁ bility. Even films and tele-drama should be without violence and
imitation?  should illustrate good conduct.

Children should be provided with the epportunities to participate in
fancy dress competitions by imitating good characters. This would in-
culcate the idea the he/she also should lead a simiiar life. This enables
the child to develop good qualities.

Example: Swamy Vivekanantha, Mother Theresa.

Further, these kinds of characters could be introduced through sto-
ries, films and videos to the children.

Activity ﬂ

How could parents contribute to physical, psychological, social and spiri-
tual development of children through their imitating activities?

The trainees could be divided into groups to perform role piays as children
and parents and be encouraged to identify the contribution of family and
the environment in the development of children.
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23.24. Group mentality

When group mentality develops, children would begin to play with
other children of their age. Though they may not understand concepts
such as cooperation and competition, by playing together they learn vari-
ous habits and behaviours needed for social living. This provides the
opportunity for social development. There are possibilities to learn un-
wanted habits when playing in groups, thus it is necessary to guide them
to play with suitable groups.

Children
observe their
society in order
to develop their
own activities
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2.3.2.5. Gender differences

Development of awareness about gender differences is an impor-
tant feature of this stage. A male child follows his father's traits and a
female child adopts her mother's qualities. They would even ask ques-
tions regarding sex differences before reaching five years of age. Chil-
dren select play materials according to their sex and sometimes they
are encouraged to do so by society.

Usually fantasy, curiosity and creativity begin at this stage. Chil-
dren ask various questions at home and pre-school. Teachers and par-
ents should not neglect or suppress this. They should encourage their
children by providing understandable answers to them. Creative talents
and artistic appreciation could be developed at this stage.

If the children who try to create new things are appreciated then it
would encourage their activities. On the contrary if their independent
activities are not encouraged or blocked, then their self-confidence would
be diminished and guilt feeling would be formed.

Initially children may not know the difference between fantasy and
reality. Parent might think that their children are lying. But we have to
make them to realize little by little the difference between reality and
fantasy.

Children might show adamant behaviour and opposition. But par-
ents should provide support, care and love to the child and set the limits
for their behaviour. If parents show extreme restrictions, the adamant
behaviour might increase. In that case their attention should be diverted
to activities which would make them happy. Parents should be able to
establish firmly but in a supportive manner the fact that they can't do
whatever they think and they too have certain limitations.

If parents do everything for their children and not allow them to act
on their own thinking that they are thereby showing their love, children
would lose their self confidence. We have to appreciate their actions
and provide them with due recognition. By recognizing appropriate
behaviour and not giving due recognition to inappropriate behaviour, we
can make them give up unwanted behaviour.
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Child : (Happily) Mother!!! Mother!! Do you know haw many things
have | made with clay today?

I have organized them beautifully. Even Mala acca said. it is
wonderfuil Why don't you come and see it?

Mother: Throw everything away! Your hands are dirty! Clean it before
your father comes or else he wouid scold you. How many times
have | toid you not to play with clay?

Child :7?7?

2.3.3. Childhood (5-12 years)

The child begins to establish contact with the outside world as it
starts schooling.

Activity

The trainees shoutd be divided into groups of five. One should take the role
of a father who provides due recognition to the child and the second one
should take the role of his child. The thitd person should take the role of a
father who never recognizes his chitd and fourth one should take the role
of his child. The fifth person in each group should be able to ohserve both
situations and tell his opinion.

Not all children go to pre-schoal. That is why the teacher should
consider the fact that for such a child the schoof atmosphere is entirely
new. A child who lives in a homely atmosphere has to spend nearly four
hours in school. Thus, substituting family relationships, especially the
relationship of mother, provides a secure feeling to the child in the new
environment. When a child sees the mother's love and caring relation-
ship in a teacher, only then will a happy atmosphere for the child be
established.

2.3.3.1. Motor activities

The physique of the child which was muscular during early child-
hood slowly transforms into long legs and thin body. The fine motor de-
velopment will not be completed, thus these children would perform well
in climbing, jumping. But stitching and drawing woulad be difficult for them
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How can
parent's and
teachers use
the tendency

to do some
thing to
develop
these
chlidren

bit

at this stage, they will develop these skills little by little. Teachers
can also encourage this process of development. We could see
children at this stage use most parts of their body while engaged
in activities.

E.g.: When throwing a ball they would use the entire body.

Children would be very energetic though their growth process is a
siow at this stage.

Children's cognitive and functional levels are enhanced and their

creative skills, imagination and classification skills are strengthened dur-
ing this stage.

Can we use
the natural
motivation in
children to
gulde them
in their
develop-
ment?

The things they handle and the scenes they see increase
with the expansion of their environment. They deveicp the desire
to collect and posses things. Questions such as "what?" and
“why?" are frequent. Their analytic tendency also develops. Fur-
ther, whenever they come across an abstruction in their work, they
would try to overcome it. This could result in aggression, anger,
opposition and conflict. Relationship with peers, collective activi-
ties, competition in sports, agreements and disagreements would
occur at this stage.

Whenever a child's actions are appreciated and needs are fufilled,

the chitd expresses happiness through laughing and playing.

Activity

How can analytic tendency and imagination skills be channelled through
the school curriculum?

This couid be studied in groups and the findings could then be presented.

Some childhood activities which could be encouraged: §|!

Collecting different coloured things from the environment
Collecting things which could be bent

Collecting seeds

Finding out reasons for the noise in a market place
Finding out the possible ways to connect batteries and
bulb to get light '
Studying how to divert the path of the rays of sunlight

(OB ONONORONO,
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Hitting a hanging bali with hand or a bat
Engage in football practice

which shows lot of emotions
Story telling

OO 000

2.3.3.2. Needs

Love, recognition and security needs continue throughout
childhood in a different dimension. Since the needs increase, even

Taking part in a drama and playing the role of a character

Creative work (drawing, painting, making clay models etc.)

a small delay in satisfying them would create feelings such as 31";2' :t:u:::k
anger, bitterness and feeling of being cheated in children. They :‘2:;;2’““
express their anger by breaking things, shouting and grumbling teeling of
during that time. Feeling of envy usually accompanies the need for  security?
love. Children who have missed love and care, envy other chitdren
who get love and attention. Children who have lost the support of
their family can be satisfied by the support and care given by friends
and teachers at school.
2.3.3.3. Emotions
. Do you think

Anger and happiness are transient and repetitive during early  that the child
childhood. But during childhood feelings and emotions last longer.  proas 2
If a child of this age starts crying, ther it would continue to cryfora  reasen for
while. Fear and anxiety are also usuaily observed at this stage. ';zin"ighed?

Activity
of the other.
©  Walking only with the verbal instructions of the helper.

sist by directing physically and helping at turns etc.)
© Walking with a person who is sefected by the blindfolded person.

Participants should be paired. Eyes of one of the pairs should be covered
by a cloth and then he/ she should walk to a certain distance with the help

© Walking with the physical assistance of the helper. (Helper could as-

Following these exercises, discussions about the feelings of the person
who is biindfolded should be carried out by the participants and the conclu-
sion regarding the feeling of security based on the discussions should be

! presented.
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A child who
knows which
action would
be rewardad

and which are
punishable
will develop a
sense of
secutrity

”Acﬁvﬂy

@ Providing structured, limited freedom fulfilling needs and support from
elders.

®  Providing uniimited freedom. Providing whatever the child likes, making
all sorts of privileges available to the child.

Participants have to compare the children living in both circumstances and
put forward their conclusions regarding the security needs of these chil-
dren. .

Fear about ghosts and animals are not natural but is inculcated by adults.
For example parents threaten their children by saying "there is a devil in
the well, if you go near, it will swallow you". The child's imagination fur-
ther develops this story. Without threatening with such stories, parents
couid explain the danger (they can explain what would happen if some-
body falls into a well). Building a protective wall to the well and building a
fence around the well are the proper secure actions, which could be
taken by the parent.

23.34. Group feeling

Children have a habit of playing in small groups. These groups
may not be permanent at the early days of schooling, but we could see
that these groups became more permanent little by littie with time. Agree-
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ment between groups, conflicts, cooperation, competition and fights
would occur frequently. They may form groups based on their gender or
imitate activities of the parent or adults of the same gender. We can
observe that boys form groups more quickly than girls. They may try to
get whatever society respects or considers highly. Boys prefer to en-
gage in playing with mechanical toys which invoives techneology. Girls
would be encouraged to play with dolls, imitate cooking and decorating
by society.

At the latter part of this stage, children would engage in activities
such as cycling and acting that are related to the external world. So
teachers should plan group activities appropriate for class work. ‘Lead-
ership' could be given on a rotation basis in order to develop leadership
quality among children. Opportunities for sharing work, unity, acting with
give and take, collective action, submission to leadership, and helping
others are qualities in children which could be built up by the teacher.

The mentality to avoid clashes and conflicts could be inculcated
through this. These qualities would help to develop social bondage and
relationship skills among children.

Activity
Iceberg

One of the participants would be the ship and others would be icebergs.
The children who are supposed to be the icebergs will sit on the ground
while the child who is supposed to be the ship should be able find his way
to the harbour blind folded, though the icebergs. Whenever the ship is at
the verge of colliding with an iceberg, the iceberg would make 'ish' sound
and warn the ship. The icebergs would guide the ship in the correct path-
way to reach the harbour.

What are the attitudes, which would develop in children during this

g activity?

2.3.35. Language Development

When thinking about language development, availability of books,
educated older siblings, healthy family environment where family mem-
bers use language properly contribute greatly to speedy language
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devetopment and enrichment of language. We could help language de-
velopment by encouraging the reading habit at this stage. Listening to
the radio and reading the newspaper also wouid be of help in this re-
gard. If there are faults in pronunciation, then parents and teachers should
work with the children and shouid correct those faults.

Children would achieve the skills to organize words into long sen-
tences and to use it in speech and writing due to their psychological

Activity
The trainees would be divided into two groups and stand in two lines ten
feet apart. They would hold play cards written in big bold letters facing

them. When the game begins they would tumn it towards the opposing
line. The pairs with matching words will have to run in pairs.

Example: Leaf - Green
Milk - White

This activity could be utilized to develop concepts about colour, reading
skilis and motor skills among seven or eight year old children. In this
manner age appropriate words could be used to encourage tanguage de-
velopmentin ail ages. Further crossword puzzles, and making words with

! randomly selected ieiters also would encourage language development.

maturity.

Language skill is the basis to conceptualisation in children. [f the
teacher fails to pay attention and encourage language development, it
would have a negative impact on children. At the same time, if the teacher
encourages children to explore, then children themseives would read in
order to know about different things.

2.3.3.6. Problem solving

Children of this stage would try to know the relation between differ-
ent things and to use their logical thinking. Children who have used the
trial and error method to soive problems would use thinking; analysing
past experiences and practical application during the school going years.
Thus the teacher should organize the classroom activities in such a
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manner that children would be able to use their skills to solve practical
and cognitive preblems, Children whe are at the iatter part of this stage
would use scientific methods to solve problems. Children get the ability
to classify things and events by knowing the common and uncommon
features of things and events. Following this, the skill to classify accord-
ing to size, shape and odour also emerges.

As discribed above when we look at the achievements of this stage
of development, we wouid realize the importance of it. Developing physi-
cal skills though participating in sports and games, formation of self-
concepts, developing attachment with peers, acting independently and
development of consciousness, morality, social norms and attitudes are
clearly visible at this stage.

2.3.4. Adolescence (12 -18 years)

Though we consider the developmental stages of primary school
children in a detailed manner in this manual, we are also going o see
briefly about adolescence, as it is also an important stage during stu-
dent life.

Rapid physical growth takes place at this stage following childhood.
As the growth of hands and legs are greater than the other parts of the
body. these children might find it difficult to adjust their behaviour ac-
cording to this spurt of growth. Secondary sexual characters are impor-
tant at this stage. Growth of hair around sex organs, change of voice,
broadening of chest and strengthening of muscles take place in case of
males. Growth of hair around sex organs, beginning of menstruation,
breast development and broadening of hips take place in case of fe-
males.

Further there would be considerable psycholcgical stress encoun-
tered at this stage. Adolescents would like to be independent. They would
form groups and develop social contacts. They may show interest in
the opposite sex. Self-identity is also unigue to this stage. If there are
problems in this regard it might lead to inner conflicts.

The teachers who teach them should guide them with love and
care. Planning activities in coordination with the students, engaging them
in activities which would enable them to express their thinking and make
them to participate in social work would help their growth and develop-
ment.

35
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2.4.

The children
who get
appropriate
exXpariences
during their
developmen-
tal stages
would grow
and develop
without
hindrance

Epilogue

We have seen the stages of growth and development in
children and the importance of each and every stage Ifthereis a
development defect at one stage, then it would affect develop-
ment in the next stage. Thus we should provide the necessary
opportunities, assistance, and the ways and means to alleviate
their difficulties so that children grow and develop in a manner
appropriate o their stages of development.

36
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The urchin
used to gathering fire wood
now takes more wings

and

joyously his satchel swings




Learning

«  UWhat do you understand from Lhe
woird "Learming” ™

» How does conceptualizalion take
ace?

»  What zre the factors influencing per-
ceptinn™

¢ Whatis intalligencs”

+«  \Whal s memory?

+  What do you think about learning
difficulties?

3.1. Introduction

Leaming activities are important in a
child's development. We usuaily think that
leaming activities begin at school. But they
bagin at the fetus stage. Then leamingin the
family, society and school environment
contribute to the development of the child.

We have seen a §-year-old boy playing
with a cart made by him from tin, stick, rope
and nails available in his anvironment.

We should understand that there is
lzarning taking place even through these
games; not only the physical activities but
cognitive skills are also expressed through
these games.

38



Learning 40

Activity

Yhe trainees may discuss about the game mentioned earfier in pairs.
® What is the concept behind this gama?

& What is the perception the studants would get through this gama?
&  What should come ta their memory in order to play this game?

& What difficulties would they encountst in this game?

They could share their views through similar guestions.

%

3.2. Learning

& What do you mean by "Learning"?
& What are the ways through which learning fakes place?

Learn WI::: There are various changes taking place in children. Learning
oot doub  Is the basis for these changes. It changes children’s knowledge,

sccordingly  SKIls, attitudes and behawviour,
~Tlrukkural

We could find out whether [eaming has actually occurred by
cbserving the behaviour prior to leaming and the behavioural changes
after leaming. For example children leam "when brushing the testh,
unwanted things would be cleaned out from them." And then if they
practice it at home, it is the behavioural change due to learning.

All life situations provide a base for learning. A child leams the
necessary things for life before coming to scheol. it absorbs the
furdamentals of life from the mother or parents, relatives and neighbaurs.

Further they learn various things by listening, seeing, tasting,
smelling, touching, doing and speaking. They leam by writing on sand
and drawing on the wall with a piece of charcoal. They also learn the
concepts of big, small, and more-less form their environment before
goming to schoal,

Children leam fo get involved in and enjoy singing, dancing and
drawing at a tender age. This would occur while playing alene or in
groups. They come to know about various physical, psychological and
social activities through playing.
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Though the child starts leaming at home, it continues to learn at
ofiner places also.

The home environment (see chapter 5), social environment and
school environment {see chaptar 4) should be properly organized in
order to assist this learning or else, an improper leaming environment
wiould bnng about inappropriate behaviour,

prilig

Leaming with parents Learning thmugh playing
with other children

When making a kite at school, the students would collectthe  The habits
necessary materials and the teacher will make a model and guide  |%am=d tn

H . the cradle
the children to do the same. This is an example of & proper will persist
envirorument. up to the

grava.

A mother asking a 10-year-old child to steal a mango from a
neighbour is an example of an improper leaming envircnment.

The knowledge, skills and attitudes that children airgady have may
help in leaming. These are the "inner conditions" for learming. All kinds of
influences from outside are considered external learning conditions.

Further, the developmental stages of children also inflience  reachers
their leamning. Knowing what the child shoutd leam and how leaming  qualification {s
should take place determines the teacher's ability. The teacher :Rﬂ:'“g the
who teaches according to the developmental levet of the child will
get good results,
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3.2.1. Learning methods

Diffarent types of leaming takes place at different stages of a
growing child. For example, "symbolic leaming” is mostly used in
language leaming. Here, things are registered in the brain in the form of
their names (see box for other leaming methods}

&  Conceptual leaming: learning afler understanding a cancept
e 0. Man evolved from lhe ape.

@  Stimulus - response [eaming: leaming through experience
8.g.: Expariancing the {aste of mango

& Problem solving: if one side of & squire is 8 cm then the
circumference is 24 om

&  Differential leaming:

e.4.. Diffarentiating the piclures of birds and animals

&  Leamning laws and principals:

e.g.: Every actian has an equal and cpposite reaclion

- Newlon's Law
@  Word linking: joining the words
e.q.: Wonder and land as wonderiand.
@  Correlalive learming: Paddy smell
Camphor fish
Sea tice

3.2.2. Motivation foriearning

There should be motivation and interest in students for "learming”
to take place. "Leaming instinct” is natural during childhood. All living
things lezarm in their early stages of life in order to manage the challenges
of life. But this could ba curtailed due to physical raasons (illness,



Learning

malnutrition), psychological or environmental factors. Bitter experiences
might create & mental block. For example a teacher who uses severe
punishment might destroy self-confidence and would cause a hatred in
leaming, especially in that particular teacher's subjects. This might
continue throughout lfe.

Further, the child might feel frustrated if he! she is forced fo
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memorize things for hours. But on the other hand, students might  Are we tuly
show interest in leaming or in certain subjects because of the ::'r't‘fsi‘i';“ﬂ
teaching of a good teacher. Similarly negative family environment  children in

{see chapter 5) and school environment (see chapter 4) also would  schoels? Or

affect the motivation to leam. If no intarest is shown in education at

are Wi sUp-

. - pressing b7
home, then the children of that particular household would also
develop a similar mentaiity.
3.2.3. Some approaches to enhance leaming
3.2.31. Developing language skills
Imposing

Parents, paers, relatives and teachers play a major fol2  learning upon
in developing fanguage skills in children. Teachers could employ  chitdren hefore

various technigques in the classroom to develop language skills.

the appropriate
e time wauld
Far example, word building gameas, crossword puzzles, angd  affeet the

introduction of new words could be used. Similarly, techniques ::'m“;i'l 'l“'":"

to enhance ianguage skills could also be employed at home. child.

e.g.. Talking to a child, encouraging him to read smail books
5ing songs and tall stories, anscdates atc.

3.2.3.2. Activating senses

Children should be provided with opportunities to exercise their
sensory skills such as touching, tasting, seeing, smelling and hearing in
order to develop the functions of these senses. We could use different
shapes, colaurs, surfaces, music, and painting in the classreom for this
pUrpose.

3.2.3.3. Broadening knowledge

Going on fours, enjoying nature, festivals, cuitural events,
celebrations and games would develop sensory knowledge. Further
seeing museums, zoos and bird and animal sanctuaries also would
broaden knowladge.
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it is good to encourage children to analyze and understand things.
This will enhance their skills to differentiate things in order o understand
them.

1.2.3.4. Developing motor skills

We can develop the children's maotor skills by allowing them to play,
run, jump, climb, ride bicycles, swim and to play with the merry-gc-
round with proper guidance. Development of mator skills according to
the developmental stage will make the leaming process much more
edsier.

3.2.3.5. Developing relationship skills

Group interactions increases by padicipating in games, dramas,
and by visiting temples, parks and beaches. The interactive skills would
develop through such activities.

3.2.3.6. Developing social skills

These skills could be developed by providing opportuniies to interact
and talk in common places, schools and in religious and cultural

gatherings.
When you
e | have fo teach every-
sh.;,: ::1 1';‘,5 thing during this period.

search all

over far ghee I don't understand & thing.

Whan wili the bell ring?
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Activity

Chna intelligent child and one average studant are listening to a teacher's

leaching, Guide the paricipants o do a role-play.

{one leacher and two students)

Curiosity is natural among children. We could observe children dismantle
toys white playing. We could encourage this and create a leaming envi-
rartmen. Then the child wauld learn wiih curiosity easily, quickly and hap-
pily.

Do you think their responses would be similar?

Let the trainees arrive at a conclusion lhrough brainslorming.

3.2.3.7. Developing problem solving skills

Children should be given the opportunity to face small prablems
according to their age and then they should be helped to solve that
problem. Problems could be easily solved by discussing with family
members.

3.3. Concepts

& What is a concept?
& How does concepiualization take place?

The knowledge (idea) about a thing or a subject the children possess
is called "concept”. Parents and teachers explain these concepts through
names or symbols during their teaching activity.

e.g.. Tree, animal, car

Later, children internalize social and cultural concepts according
te their development and apporfunities far experience. This fs an

important aspect of socialization. Profitable

. crop woutd
For exampie, the taste alone doesn't give the concept about  be kaown

"ackfruit". It's other qualities such as size, colour, smeil and :t'l'l:"; it is

seadling.
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The characferistics of concepls

- Congepts are Inter-related.
e.g.; Tha concept of mango is related to the concept of fruits.
- Each cancept has it's own special characteristics.

e.9.: Tha physical characleristics are special in
conceptualizalion of animals such as the dog, cat, goat, and
caftie.

- There couid be objective and subjeciive refationships in each
concept.

Far example: Inthe concept of 'papaya’, its shape 1s objective
and happlly tasting it is a subjective relationship.

shape in a combined form that gives the concept of jackfruit.

The children form their concepts about a thing from what they get
through their senses. Then the feelings and emotions are added to it
Thus, if senses function properly | they would form the correct concept
or else wrong concepts might be formed.

e.g.. [F a concept such as "black things are horribie" is given,
then the child would always think "black is bad".

There are two types of concepts. They are abstract concepts and
concrete concepts.

Activity
The follawing should be eitherwritten or drawn in ¢ards and shuffled.
Roof, head, dogr, bell, wall, window, hand, land, feg, wheel.

® Concepis could be fonnad by selecting matching wards and piclures,
{2.g.: hausa}

{3 Then discuss about items, which don't form a complete cancept.
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The concepts about love, and anger are examples of abstract
concepts. Concepts about trae, flower or animal are concrete concepts.

It is easy fo form and realize abstract concepts (love etc.) around
11 years of age. Because at this age cognitive ahilities further develop
{Gene Piagst calls this period of 11 to 18 years "Fomal operational
stage™)

But even before this, children would be able to feel abstract things
such as love and anger.

The "conscience” forms by incorporating little by little the concepts
of good and bad, good and evil, right and wrong, acceptability, guilt,
responsibility, norms, ethics, and justice. Children intuitively internalize
these concepts by get thermn observing athers, especially parents and
teachers, rather than by direct learning through verbal teaching. If
conscience is properly formed then they would be able fo guide
themsalvas on their own and would be able to provide good models for
others to follow.

3.4. Perception

@ What do you mean by perception?
® Whal are the factors influencing percephion?

There are several stimuli in the environment which atiract our
aftention. These are perceived by our Senses such as skin, tongue,
eyes, nose, and ears, But usually one sensory organ doesn't receive
several stimulations simultansously. Yhen cne stimulation is received,
other stimulations would be less effactive.

e.g.. A student might find it difficuit fo read his lesson if he is
called by someone else at that time.

Each sensory organ provides different sensual experiences.
When some infarmation is received through sensory organs, it is sent
to the brain through nerves. This is called "sensory input"

The response of the hrain to these sensory inpuls is called
“perception™.
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E.g.: Achiid hearing the sound of a motorcycle is sensory input
while identifying it as his father's motorcycle is parception.

fforR SSLRTAD L BRSEIRA S down the

A brain decides that they are paraliel.

O Even when seeing a ring side-ways the brain
O decides it is a circle.

5 Cups or the faces, which comes first?
C
8 The rings or the overall figure? Which is
O perceived first?
Whan you OO0
are afrald,
all the
fl [ - c .
thn dark The lines or the figure? Which is perceived
ara first?
ghosts,
Activity
@ These pictures could be viewed by trainaes,
@ Than thay can think about perceptian.
@ They can put forward their ideas about perceplion and
exXperience.
They can discuss about the influence of external factors.

b

Intarnal factors also determine perception. When a person sses
something, what he has perceived earlier also influences his perception
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internal factors determining perception

@ Experience: one studeni might fear the principal while another one
reight like him,

@ Expectation: a gid who is expecting her molher who had gene to the
markel with a green saree mighl percelve another woman with a green
saren whoe js walking along the road as her mother  at the first in-
stance,

&  Attitudes and normas:

-  Ifa personis considered good then his actions aiso would seem
good. On the other hand if a person is considered bad then his
action also would seern bad,

- When a2 maie student and a female student ars fdendly and ifitis
viewed with a negative preconception then the perception of it
also would alse be negative.

- Astudent who believes that nebady olher than theirteacher could
sit in the teacher's chair, on seeing another person sitling an that
chairwould have a negative perception about him.

@ Needs: A student, whe is hungry, would Imagine a parcel as a food
parcel.

@ Conceptualization: If a teacher is considered good then whatever he
tells also would be consldered good.

& Sodal norms: A parson belonging to the upper caste considering the
food provided by a person fram the depressed caste as infected food.

Activity
Debate

The padicipants could be divided inte two groups and have a debate onthe
foliowing topic.

Percaption would ba always comect - would not be atways correct,

) The trainees could put forward their opinion and then come to & final
conelusion.

& Theycan conclude that both internal and external faclors are impar-
tant Lo perception.
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{see hox.

3.9, Intelligence

Irfelligence is classified into three groups.

=+ General intelligence: Skills to handle symbols and concepts, think-
ing ability, skill to understand are included in this.

=+ Mechanical intelligence: The skill 1o handle instruments skillfuiky
comes under this.

=+ Sodlal intailigence: The ability to live in the saclety with athers in an
agreeable manner,

% What is infelligence ?
& Whai are the types of intelfigence?

Combination of the skill to integrate reality, short term and long term
memory, legical thinking and analytic ability is considered inteiligence.

Generally, the ability to solve problems is called intelligence.
Intelligence is needed te adapt to the environment, to alter behaviour
according to changes and to have reiationships within society.

Intelligence is determined by genefic and environmental factors.
Thatis, mental retardation due to improper brain development might be
determined by genetic factors before birth. But after birth, Facifities
available in the environment could develop inteliigence.

Teachers should stimulate the interest to search for knowledge in

15 it possible Intalligence is calculatad through the following
to ractify efuation:
gemnetic
Mentat Age
defects .
= X 100%
through Intelligent Guotient Chreonnloglcal Age

envircnmental
factors? Awverage |.Q, Is considered to be 100




LBE\I‘I‘Iir'I.Q_

Activity

The paricipants could discuss how mental age and physical age could be
calculated.

tental age: This could be calculated by administering a structured exer-
cise designed tor this purpose,

Physical agbe ar numerical age: This could be calculated on the basis of
the year of birth.

From this 12 could be calculaled,

For example: If 2 10-year-old child possesses only the skills of a
lﬁ-year—aid {in speaking, reading and writing}. 15 G is caiculated as fol-
WS

5
: — x 100 = 50%
a 10

Sirnitarly if an excepiional child aged 10 possess the skilis of a 15 year
cid child, then his [ would be as faflows:

15
: — x 100 =150%
Ix: 10 K

%

order to develop and enhance intelligence. Intelligence would develop
when the teacher introduses new things and correlate them with known
facts. On the other hand, repeating the same iessons and giving notes
and examining within that would suppress intelligence.

= Nearly 2.5% of all students are having mental retardation. Among
these, 85% wauld be with mild defect and rest of the 15% would be
with moderate or severs defect.

3.5.1. Mantal Retardation

Children whao struggle to manage daily neads and problems may
have mental retardation. Their Q2 would be less than 70. This might be
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due to physicat or psychological factors, malnutrition and environmental
factors. (see box)

The majority of these children, that is 85% of them, have mild mental
retardation. They can manage themselves. They could be trained to
read and write and to go to schooi. Their facial and physical
characteristics are also similar to the other students.

Mastly familial, social, cultural and environmental factors cause this
defect. For example lack of environmental stimulation and educational
opportunities for iearning in early childhood as well as a family that does
not motivate [earning couid be mentioned here.

By paying special attention early and through educational games,
the 1Q of the children with mild mental retardation could be improved.
Teachers could pay special attention to these children. If they are ignored,
then they would become problematic to society.

Causative factors of mental retardation
® During pregnancy
- Genetic defects
- Mother's age (usually over 40)
- Mother's iliness or malnutrition
@  During birth
- Complicated delivery
- Delay in crying (breathing) after birth
- Head injuries during birth
® During infancy
-  Brain fever, cerebrai malaria
- Serious head injuries
- Malnutrition

- Lack of stimulation in the envircnment
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Activity

A student in an year 6 classroom was writing some words known to him
rather than listening to the teacher. Further, he attracted the attention of
other students. This student was identified by the teacher and duly pun-
ished. Then for the next period, another teacher who was trained in coun-
seling skills came. Imagine that you are this teacher and explain how you
would handie this situation. Some of the trainees could explain this and
then the ideas expressed could be discussed at class level.

The rest of the 15% of children with mental retardation would be
children with severe problems. Their 1Q would be less than 50. These
children have to be cared for as if they were infants. Children with
moderate problems could be trained in special schools to fulfill their
daily needs and to act independently.

e.9.: "Ark" organization at Uduvi in Jaffna.

3.6. Memory

@ What is memory?
& How does loss of memory occur?

Memory aiso could be stated as retaining informaton. Teachers -

could look at it from three fundamental points. They are registration,
retention, and recali.

For registration of a lesson, the student's personal characteristics,
classroom atmosphere, student's level of attention, subject matter and
learning methodology all contribute.

Retention of the information that has registered during the lesson
is related to the student's memory. Interruption should be avoided during
learning in order to improve registration. The speed of learning should
suit the capacity of the student in order to store the information in memory.
if the subject is meaningful to the student and if it is related to the earlier
known information, then it would be well stored in memory. That is why
the teacher should make lessons more meaningful and related to known

¢
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information. Giving exercises and doing revisions would further contribute
to good memory. In addition, good physical and mental health also
contribute to memory.

Recall would be easier if lessons are learnt in proper order. If they
are associated with other items then retrieving would be easier by
remembering those items. That is why teaching also should be done
accordingly.

There are two types of memory.
@ Short term memory: This is useful for immediate needs

@ Long term memory: This is useful for long-term needs.

bA\ctiw.-'ty ”
% Amman Temple %

Sacred Heart St Mary's Church

Church A

u Sivan Temple

Mosque

Ganesh Temple

Ask the trainees to stand on z circle named A and then explain the
places shown in the places. Afterwards the participants should be able to go
to places when the names of places are called out based on how the places
were named. The person who was able to identify most places based on his
memory would be considered good in short-term memory.
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Activity #

Suganya took rest after
coming from school, did scme
revision and then goes for an
exam the next day.

Kamala was emotionally
disturbed by a happening at homa.
She goes for an exam next
day.

The trainees should be guided to discuss the memory of Kamala and
Suganya.

Finalty the concept that the order of Learning—+ Rest - Revision —»
Examination increases the memory should reach the trainees.

if the teacher teaches the subject in a meaningful manner, then the
student would be able to convert short term memory into long term
memory much more easier. Teachers should also be able fo connect
the lessons with the previous lessons.

We usually memorize things while preparing for an examination.
But memorizing may not be needed if learning is meaningful and related
to what we have studied earlier, because the subject would be then
deeply engraved in our mind.

Some ways to improve memory

@ Creating suitable conditions such as the place {which is free of
interruptions), allocated time and environment.

@ Interest, attitude and motivation for learning created by teachers.
@ ldentifying factors contributing to memory and providing training.

@ Avoiding long training or teaching hours and providing rest
inbetween the sessions.

@ Using "chunking" of lessons in order to digest long subject
matters.

® Structuring and organizing the lesson beforehand,
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© Focusing attention on the lesson structure and rest inbetween
lessons.

@ Using questions to revise the lessons learmnt in between teaching.

© Using appropriate teaching methods to make lessons easier and
understandable.

© Provide appropriate encouragement and rewards (prizes and
appreciation}

3.7. Learning difficuities

Students can encounter various kinds of difficulties in learning.
These difficulties occur due to physiclogical (physical) and psychosocial
factors.

Physical reasons are malnutrition, defects in skin, eyes, ears, mouth
and nose and genetic defects.

If a child with a hearing problem or visual defect is identified and
assistance is provided (hearing aid, spectacle etc.) then leaming would
take place properly. If these defects are not identified and dealt with
properly, then the child would be considered retarded wrongly. His
education also would be disrupted.

Poverty, war situation, displacement, family conflicts, alcoholism
in a parent, ilinesses and child abuse (see chapter 7 for further details)
are psychosocial factors that can cause learning difficulties.

3.8. Conclusion

Learning concepts, motivation, perception, intelligence, memeory
and learning difficulties are important when we think of leaming behaviour.

The following discussed in this chapter should be known by the
teachers in order to enrich learning activities of children:

¥ Children know the basic things needed for life before
coming to school. They relate them in a meaningful
manner and deveiop them at school.
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Formation of correct concepts is important in learning.

Perception is the interpretation of sensual experiences
received through sensory organs by the brain.

Intelligence is important to solve problems, to adapt and
live in an environment and to alter behaviour according
to changes.

Receiving information, storing, and retrieving are all aspects
of memory.

Learning difficulties are determined by physical and
psychosccial factors.
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School environment

Wi'hat 15 schoot environment?
What are the needs of sludents?
Wihat would be lhe skilis of an weal
teacher™

v What would e the situalions in achoal
wGh ooeld create & posilive ar
regativa impact on child devalopment?

4.1, Introduction

Though parents play a majer part in
children's life, the influence of the schoal envi-
ronment increases when they start schooling.
Children would sesk emational support from
teachers similar to what they expect from par-
ants. Though their experiences of socialization
bagan before schooling, the school environ-
ment will play an important part in their con-
tinuing socialization. The environment influ-
gnces a child even when it grows inside the
mother's womb, The environment in which the
child grows would change genefically endowed
qualities to a certain extent. Heradity and envi-
ronment ara both important to a child's devel-
cpment.

The school environment contributes con-
siderably to psychological development and
ervichment. When the society and environment
are not suitable for the psychological well-be-
ing of children, then their healih and develop-
mentwould be adversely affected. School edu-

EQ
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What would
you consider
as the school

environment?

cation considerably infiuences the planning of the future in the life
of children. The school provides the environment in which their
talents could come out and good qualities could be developed re-

gardiess of their family background. Thus the teacher could help
develop the child further by learning about the school environment.

Activity

(& Thetrainees should be asked to visualize their school environment for
aminute.

& One of them should play the roie of a trader who sells the environmen-
tal needs of schools.

(® Others could bargain to buy whatever lacks in their school environ-
ment

® The needs of the buyer should be written in cards and then be sold.

(® Then these cards should be displayed and the participants should be

guided to identify their school's needs.

4.2. Importance of the school environment

& In what way is the school environment important to children?

The physical and biological environment of the school influences
the child's learning and morality.

4.2.1. Biological environment

The biclogical environment encompasses the principal, teachers,
students, academic and non-academic staff, education officials and
trees and plants in the garden.

These people assist the process of leaming in children. They guide
the academic activities, maintain unity, quality and amiable relationships
among students and involve themselves in activities for student devel-
opment. If they exercise excessive authority and suppression and fail to
maintain amicable relationships or if they are negligent, then it wouid
contribute to the uncontroftable bad qualities which would surface among
students. At the same time, if they are actively invelved in educational
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activities and liked by students, they would be able to promote a healthy
school environment and the chiidren would be able to get a good educa-
tion.

The school garden and trees also contribute to the educational

Activity

The participants could be asked to compare the two students shown in
the above picture and to think about the influence of school environment

onthem. g

activities of children. When children come into the school environment
from their home environment it might be totally alien to them. But it is
better to avoid a drastic change. Places such as parks, garden and
shaded trees would refresh the children’s minds. Schools without these
might not be able to carry out their educational activities well. The
children's mind and body might feel tired in such an environment. Heat
and dust of summer and storm and shower in rainy season also would
affect leaming. If the school environment is attractive and beautiful then
the students' minds also would be happy.
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Principal \

Teachers

Students

Biological environment Academic staff
Non-academic staff
Education officiais
Garden

/
Gchool environment)
Buildings )

Teaching aids
Furniture

Water

Toilet and bathroom

Physical environment

Air )

4.2.2. Physical environment
4.2.2.1. Buildings

The classroom should be built according to children's nature and
age. According to the educational needs class rooms, office room, rest
room, library, laboratory, activity room, auditorium, lecture halls and can-
teen would be there in a healthy school envirenment. Buildings which
fulfit the needs of children and a peaceful atmosphere contribute to con-
ducive learning activities . However, the necessary buildings needed for
academic activities do not exist in most schools.

These schools continue their educational activities amidst great
difficulties. Teachers are placed in a situation where they have to con-
duct their classes in thatched huts or under trees. But the learning at-
mosphere could be upgraded if the environment is modified with cre-
ativity. This would be an interesting challenge for the school community.
Further, teachers could contact the education department, social orga-
nizations and old students in order to rectify the situation.

4.2.2.2. Furniture

This is also an aspect taken into consideration in developing the
educational facilities of chitdren. It is better to use tables and chairs ac-
cording to the age and growth status of children. These should be made
with light materials which would make it easier to carry them. Apart from
this, it is important to have furniture such as equipment cupboard, teacher
table and chair according to the educational activities of children. Schools
which are damaged during the war and the backward schools do not

have sufficient furniture. But principals and teachers use various other
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things as fumiture. The school development societies and old students’
associations should come forward to fulfii these needs. Further schools
could be assisted to acquire the necessary furniture through private or

Non - Governmental Organizations (NGOs).

4.22.3. Teaching aids

Teaching aids are important components in the iearning process
of children. Blackboard, chalk, writing cards, picture cards and other
classrcom equipment come under this category. These equipment help
the learning process.

4.2.2.4. Drinking water and toilet facilities

It is better if the school environment fulfils the essential needs of
children. The level of education should be maintained and at the same
time students could be made to follow good health-related practices.
Clean drinking water and foilet facilities are important basic needs in
this respect. Students should be taught how to utilize these facilities and
these ideas shouid be reinforced in order to inculcate healthy habits in
them. Some schools have health-related probiems because they do not
have the basic facilities and they don't pay attention to the heaith habits
of students.

4.2.2.5. Playground

Playgrounds help to maintain physical and psychological heath of
students. Games play a major role in providing relaxation and refresh-
ment to a mind which has grown tired foflowing lessons. Children of
schools which do not have a playground (due to the congested school
environment) would develop various psychological problems, and woutd
show a lack of interest in learning. Further, they are unable to show their
talents and skills. Present day educational activities are carred out
through play. This again stresses the need for a playground. We could
see some schools using neighbouring barren lands as playground {with
permission).

4.2.2. 6. External environment

The school environment and the external environment of the school
should be peaceful, supportive and facilitate leaming. If there is continu-
ous noise and disturbance in the environment (market, highway etc.)
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then teaching would be disrupted. Similarly, a war situation, security
related problems and political activities would affect learning. [t would in
turn affect school attendance and interest in education. if there are mines
or UXQs in the school envireonment, then it also would threaten the chil-
dren. Furtherif anti-social activities, drug abuse or liquor business takes
place near the school, then that would misdirect the children.

4.3. Qualities of a healthy school

& Is the school atmosphere illustrated below suitable to leam-
ing and teaching or not? Justify your answer.

4.3.1. Class atmosphere

Every classroom in a school should be beautiful and clean with
sufficient light and ventifation. One part of the classroom could be kept
bare. This area could be utilized for sitting on the floor white using cer-
tain teaching equipments.

Even the furniture could be re-arranged by the teacher according
to his teaching techniques. This would dispel monotony and maotivate
children to learn. Thus, if a teacher attempts to create a conducive at-
mosphere accerding to the needs with the available resources, then he
would produce good results.

Furniture could be re-arranged to suit activities such as group learn-
ing, reading, handwork, or computer application.
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Model arrangements of a class

Activity

(® Participants could be encouraged to do role plays based on factors
mentioned in the school atmesphere.

e.g.: Shady trees (teacher as a shady tree)

© "l gave great influence among students. They learn under my shade.

They play under me. | provide them clean air and coolness.”

4.3.2. External environment of classroom

It is ideal if the following things are situated in the classroom sur-
roundings:

Shady trees
Playground or play space

Flower pots, herbarium
Children's park
Toilet a little further

o o o o O
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Healthy school environment includes all the above mentioned fa-
cilities. Sometimes, children get spoiled by the school environment even
though they are disciplined and come from a good family. A chitd might
underperform and would behave improperly if it continues its education
in a school which cannot even fulfil the basic needs. On the other hand,
a child from a problematic family might perform and behave well in a
healthy, well structured school environment. Thus, we could assume
that the school plays a major role in meulding children's behaviour.

Activity
© Participants could be asked to draw an ideal classroom arangement

© Then they should be asked to observe the picture shown in section
43.1.

© Afterwards they have to make a comparison of what they have drawn

and what they see in the picture and should make recommendations
to improve the situation illustrated in this picture.
4.4. Teacher's skills

&  What are the qualities of a good teacher?

"Good" teachers are the ones who are concerned about teaching
with attractive teaching aids and techniques according to the physical
and psychological growth and development of children. Teachers should
not impose their knowledge on children but should follow methods or
techniques which would enhance a child's skills. The learning and teach-
ing methods should suit the developmental level of children. [tis the duty
of the teacher to perform her teaching in a simple, understandable and
appropriate manner.

Activity

Participants could be asked to sing the teachers’ anthem. Then discus-
sion could be initiated about the qualities of a teacher. Afterwards the
participants would do an introspection to see whether the qualities men-
tioned are in them.
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44.1. Loveand support

The teacher's loving care and support enhances the growth and
development necessary for the healthy life of children. When stepping
into unfamiliar environment at school from the secure environment pro-
vided by the parents, children would expect similar support and care
from the teacher. The students would be motivated and made inter-
ested if teaching activities are carried out with care in an appropriate
manner or students would lose interest and would hate education.

4.4.2. Authority and control

itis not necessary to threaten or physically punish children during
teaching. Children who are brought up in a threatening environment wouild
behave in an uncontroliable manner in the future even if they show a
submissive appearance externally.

Control is essential for children but is should not be imposed and
they should be made to understand it. Exertion of excessive authority
would create fear and hatred in the minds of children. Contrel cannot be
forced, When children consciously participate in educational activities,
they learn about controi on their own. When children who are suppressed
by fear are relieved from it, they would behave in an uncontrollable man-
ner, This would affect their personality development. A teacher should
know this when enforcing authority. Further, physical punishment would
give only short term benefits. On the other hand, controlling children
without physical punishment would illustrate a teacher's skills and quali-
ties. Punishments could be used to enforce control. But they should not
be violent. Expressing non-agreement, speaking firmly, ignoring, send-
ing the student out from the classroom for a while or appreciating others
are some of the ways through which a teacher could punish the stu-
dent. Itis always better to make the student understand the limitats and
to act accordingly.

4.4.3. Relationships

% What is missing in this class?

Students become silent when they see their teacher's arrival. The teacher
opens a book and writes some exercises on the black board. Then the
teacher starts his own work while students are copying from the board. At
the end, only two exercises books are being seen by the teacher.
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Aten year old, Year 5 student was admitted to the hospital twice foilowing
complaints of stomachache. When nothing was found wrong physically, she
was referred to the Psychiatric Linit. She met a counseilor there.
Counsellor : Come and take your seat. What is your problem?
Student ;I have severe stomachache. | feei pain frequently. :
Counsellor : /s thaf so?

Student  : This has prevailed for some fime.

Counsellor : { understand. It makes things difficult...are you sfudying?
Student :/!amin Grade 5. The Scholarship exam is nearing.
Counsellor : Tell me about this Scholarship exam.

Student  : [ is just three months for the exam

Counsellor : Yes

Student  : [ am the best in my class.

Counsellor : Yes, you are clever.

Student  :/obtained 97 marks in Tamil, 90 in Religion and 90 in English.
Counsellor : You are very bright, | suppose.

Student /! fared very badly in Maths {(crying)

Counsellor : How much was i?

Student : (bending her head) 84.

Counsellor : | think it is a good score.

Student  : But my sisters score more than 95.

Counsellor : Then...

Student : The teacher caned every one who got fess than 70.
Counsellor ;: But you scored 84,

Student  : Buf she caned me also. She is the one who also feaches my
sisters. She said while my sisters are scoring well, my score
is not up to their level and caned me.

Counsellor :  undersiand........., it worries you a lot,

Student  : Whenthink the way the feacher scolded me and caned me,
i begin to hate her.

Counselior : That incident created hatred in the teacher.

The conversation continues in this manner.
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If the students are to develop relationship skills, then there should
be a cordial relationship among the principal, teachers and students,
Teachers should alleviate fear and tension and encourage interest, self
- control, enthusiasm and happiness. Further the teacher could guide
the students to maintain amiable relationships with the principal, other
teachers and fellow students. The authoritative communication pattern
could be removed by developing understanding among everyone. Chil-
dren would become good citizens by building positive relationships.

444 Trust

it is the duty of the teacher to build trust and confidence in their
students. Children passess different individual characteristics. Teach-
ers should be able to understand each child and guide them accord-
ingly. The teacher - student refationship could be strengthened through
conversations and by gentle, sincere and caring behaviour.

Trust could be built by making the child feel that the teacher is
supportive of its activities and provides security. For example, a teacher
might observe a normally happy child suddenly withdrawing or behav-
ing aggressively with other students.

The teacher could discuss about this with the ¢child concerned pri-
vately rather than asking in front of cthers. Then the child would trust
that the teacher would not divulge his/ her personal matters to the oth-
ers. It is good to build the trust in a manner in which the child would
realize that the teacher coulid fulfil its needs, at least to a certain extent.

When the teacher observes the temperament and skills of the chil-
dren and acts accordingly, the children would learn that they are being
observed and cared for by the teacher. Then they would accept the
teacher's guidance and control willingly.

4.4.5. Appreciation

Appreciation will improve the learning activities of children. Appre-
ciation could be used by the teacher to encourage positive actions and
to prevent negative activities. Generally, positive changes could be
brought about by ignoring unwanted activities and by encouraging and
appreciating positive activities. A teacher shouid guide the chitd with
love rather than by punishing them. And even when punishment be-
comes necessary, it should be used non-violently so that the learning
activities and mental state of the child are not affected while the child
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realizes what it has done was wrong. When their achievements are
appreciated, children will gain confidence and be motivated to do more.
Similarly, when children make mistakes, the teacher should not only
punish but also give the necessary guidance and support. The teacher's
actions should be consistent and firm.

The teacher who has seen a painting of a Year 3 student
Teacher: 'O’ good!

Useless appreciation: This sort of appreciation does not provide any
room for further thinking.

Teacher: | like your painting. It is beautiful, and meaningful.

Useful appreciation: The child will realize that he can paint well and that
he posses artistic skiils.

When a child's mental state is affected by fear, insecurity, lack of
support and appreciation his physical and mental health can be adversely
affected. Further, it also affects his growing personality and develop-
ment. That is why children should be provided with love, care and ap-
preciation for their healthy development.

4.5. Teaching approach

Teaching activities should cater to the students’ needs. We know
that education and good qualities cannot be created through authority
and repressive activities. It is better to carry out the teaching activities
by encouraging the natural abilities of the student in a suitable atmo-
sphere.

We should give priority to two-way communication during tearning
and teaching. The students will actively function and leam in such an
atmosphere. A teacher should not unnecessarily interfere but should
observe and guide the activities of the students. A teacher shouid re-
duce lecturing. She should discuss with students, explore the relation-
ship between the subject matter and daily life and should compare it
with what they have leamed in other subject areas.

The students should be encouraged to explore and to collect infor-
mation. If the students think that they are learning something important
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Objectives
Understanding students:
Revisio /
Knowing individual
Observ;:k | / qualities of students ;
Empathy — Make the students to

b | develop good compatibility ;
re-plan mn
— "~ Engage in imagination
Understanding__ . — and thinking
themselvas \
' Sports and games
Altractive teaching

. Fine arts
Being z catalys

8kill to follow examples

Wholesomeness Rest

and useful, then they will automatically develop a ‘liking' for learning.

4.51. Teaching aids

A teacher should learn to use teaching aids. Training in skills such
as awareness, observation, comparison and analysis enhance the
mental ability of children. These should be taken into consideration while
selecting teaching aids and using them.

Activity

Aim: the trainees will come to know different sounds and they will invent
new sounds.

Divide the trainees into 4 groups and ask the groups to stand in circles.
One pariicipant should make 5 types of sound continuously

Then the others will follow, but they should not repeat a sound which was
made by another person

Example I: A A A A A A... Unmrm... Vow, Vow, Vow, Vow... Mew, Mew,
Mew, Mew. ..

Example 11: clapping, stamping the ground with one foot, tapping the thigh,
tapping the belly etc.




School Environment :

4.5.2,. Games and fine arts

It is common for children to involve themselves in games and cre-
ative arts. Physical and mental abilities develop when children engage
in piay activities,

Fine arts are also important in the leaming of children. Dance, music,

Case |

Yogamalar is the Year 3 class teacher. She entered the class with a smile.
She enquired about the previous day’s events (about what has happened
at home). A latecomer entered the class at this juncture.

The teacher asked him why he was late. He said that his mother was
suddenly taken ill and that he had to help his father to make arrangements
to take her to the hospital. Then the teacher asked him to sit and started
the lesson by reflecting on what she has taught the previous day.

She wrote the title of the new lesson on the black board and explained it
through discussion. Then she asked a student to read the lesson. After
the completion of a paragraph, she questioned the students and they gave
her the answers. Then the students asked questions and the teacher
explained them. After the completion of the second paragraph, exercises
were explained and given by the teacher. At the end of the class, the
teacher called the student who came late and talked to him, She asked
about the health of his mother and consoled him.

Case ll:

Ragamalar is the Year 3 class teacher. She entered the class with a tense
expression. She asked the students to take out their exercise books and
do the exercises of a certain lesson. One student told the teacher that the
lesson was not completed in the previous class. Then she shouted at
them and said that she had asked them to read it at home. Afterwards she
went out of the class and stood at the entrance for a while, Then she
corrected the exercise books.

At this juncture, one of the students in the backbench was seen dozing.
She called him, scolded him and caned him. Then by the end of the class
she teld the students to copy the answers from Ravi's exercise book (A
clever student).
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Activity

The trainees should go through each of the cases and learn about classroom
teaching by answering the following questions.

® I1s this teaching method appropriate?
What are the teaching aids used here?
Who participated more in the process?

What is your opinion about the role of a teacher?

©@ © © ©

That is why when these are incorporated into education, children would
enthusiastically accept learning activities. Several things could be taught
as arts. When teaching is carried out through fine arts, the individual
talents of the students develop and learning also takes place more
easily.

4.6. Student activities

Today's children are the leaders of tomorrow. So children's physi-
cal, psychological, social and spiritual development should be provided
in a way that is appropriate for their developmental stage. In other words,
the future of children depends on proper development during their early
life. Therefore, teachers should closely observe children’s mental health,
growth and development {see chapters 1 and 2} and plan their learning
and teaching activities accordingly.

Generally, children have a natural tendency to widen their experi-
ences. According to the developmental stage of the child, their basic
needs such as security, support, praise, new experiences and care
should be satisfactorily provided. Children, who have not had their needs
fulfilled properly at the early stages, will face difficulties in learning and
other activities.

4.7. Conclusion

The school environment not only influences the learning activities
of children but also their psychological and physical development. When

How is the teacher - student relationship? E
art, story telling, handicraft, and acting are natural activities of children.
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Act according to the
instructions given by
their teacher and
volunteer on their own

Ask guestions from the
teachers and answers
to teacher's questions

Use learning aids and
instruments

Would obtain help from
teachers and fellow
students whenever
encountering difficulties
intheir learning process

Would examine or
scrutinise their own actions

Like being observed by the
teacher

Would engage in leaming
with happiness and
enthusiasm

Would learn from social
resources

Would feel satisfied

Z1

[}

Qualities of students

A healthy student

An unheaithy student

Listen only to the
instructions

Would answer only
to the questions
posed by the teacher

May not know how
to use learning aids
or instruments

Would not seek hefp

Wouid not show
interest in their tasks

Would study only for
the exam

Learn without
happiness

Would not utilise
social resources

Would have qualities
such as envy

Would show reluc-
tance to come 10
schocl

Rajan is a healthy child.
What is health?

How does a healthy
child look like?



Oblivious of

the hunter tracking them
the cuckoos in the grove
sing happily

and

journey into mind's space

fearlessly



Family

¢ WWhat s afamih?

¢ YWnai are the charactenstics of a heality
farmihy?

¢ What are the contribubions of parenis
and teachers to development in chil-
Greny’

»  How are family activities affected?

5.1. Introduction

The family system is the important foun-
dation for the healthy and happy development
of a child. A child which lives in g healthy fam-
Hy grows with physical and mental health. This
chapter discusses the family, its characteris-
tics and types. Ideas about what should be
the contribution of the family in the different
stages of development of a child are aiso given
in this chapter.

This chapter discusses the most impor-
tant factors that affect the family systern dur-
ing this percd. Factors iike war, displacement,
poverty, alcoholism, unresolved grief, and
modemization are discussed. Among these,
some problems act in & vigious circle. We are
responsibie for finding the ways to break this
vicious circle.

Today, in our area, the nuclear family sys-
tem is very common. This system is facing
many diffictities. The family is affected when
the worman from the family goes to work and
when one of the parents goes abroad. Also
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when the head of the family, father or mother, is dead because of the
war or by other means or divorced, the natural functioning of the family
is affected. In these situations, the most affected among the family mem-
bers are the children. Maintaining the harmony of the family, providing
role models for the children and rehabilitation are very important for the
healthy development of affected children.

The joint family system is becoming rare in the Tamil area. When
this family system was prevailing, family members were supportive of
each other. The conflicts in relationships were solved by elders. Models,
non-formal traditional counselling, love, support and shelter were there
in the extended families. Today in our areas because of war and the
changes in society geared towards globaiisation, itis impossible to stop
the disintegration of extended families.

We were living in a house enclosed on four sides. Grandfa-
ther used to tell his old experiences. We sat around him and lis-
tened. When the war was severe, uncle, aunty and others left for
foreign countries because of fear. We were unable to bear the
shelling, and were displaced as refugees. Grandfather passed away
after a few days of our displacement. There is no one to tell sto-
ries now. In our home, we can hang a swing on the mango tree
and play. But there is no space to play here. The hut also is very
small. We are alone in this hut.

-A student living in a camp

5.2. Family

Husbhand, wife, children and their blood relations and others who
are living together with them in a house can be called a family. This
system is a natural unit that can withstand the changes of time and
external pressures.

5.21. The characteristics of a healthy family

We see families that are healthy. We see some families suffering
from conflicts and problems. The reasons for these differences in the
families lie in the characteristics of those families.
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In a healthy family, love and support will prevail among the
members. This love and support are the necessary basic ingredi-
ents for the smoath functioning of the famity,

The praise of other members is an important factor for the
functioning of the family. Understanding the feeling of the mem-
bers of the family, respecting their feelings and being with them
are also important for the functioning of the family.

Suppose a boy in a family is afraid of darkness saying that

Iflove is
abundantin
the home
and righ-
teousness
prevails, the
home is
perfect and
its end is all
fulfilled.
«Thirukural

"Ghost and spirits" are around. In this situation, the rest of the family
members should help the boy to overcome the fear. A good family will
endeavour to talk to the boy, understand his feelings and conscle himin

a thoughtful way.

When external pressures and stresses occur, the family stands
together and faces them. When one is affected others will help him to
bear it. The other members of the family will fill the gaps in the family

system and fulfi! their duties.

The family which has all the above characteristics and functions
healthily is a balanced family. In healthy families these will be the gen-
eral aims. The family will function in generai towards realizing these

aims.

Family Balance

When the head of the family dies, all will experience grief. After
a particular period, this condition must disappear. When
another one takes the responsibility of the head and if the family
could function again like earlier times, it can be considered
that the family balance is restored in that family.

Family Head

For a ship, the captain is important. Likewise a head is
important for a family. A good family head should be a model
to others, a decision maker who is impartial and supportive.
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The family balance circle

Control Support

y
.r". Clear teadership Flexibility ‘.."
.' ! O
{ Well organized Alternate leadershi '
! p { \
|
l Individual desires Working together l '
| Respecting others’ feelings i _'l

Il,'\llaintaining individuality ;
1 d

Respecting opinion

Supporiive communicaioen

Self-determined |}
Cooperative activity

Encouraging

Controls are needed for this arrangement. The families which aim
at reaching higher levels in education will have to have some controls,
discipline, devotion and sacrifices. Studying early in the mornings and
playing in the evenings could be followed as a practice. Such families, in
addition to devotion and discipline, will have fiexibility too. If the child who
is engaged in studies falls ill, the members of the family attend to its
needs tili the child recovers from the illness. By these activities, they
accept the controls and laws on their own in the interests of the family.
This is the dynamics of a healthy family.

Healthy families are organized to accept changes in society. Tradi-
ticn, religion, language and race are part of the family structure. But
healthy families will not accept all the changes. They accept only appro-
priate changes into their families.

There are limits for every member of the family. Particular limits
are needed for them to implement their activities and thoughts. For ex-
ample, what are the activities that the father, mother or children have to
engage in? How does each one talk with others? These limits are cat-
egorized as follows;
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o

O

People who have vague limits will have frequent
interventions from others. They lose their person-
ality. Because of this their self-activity and think-
ing will become vague. Any one can enter the limits
and leave.

People who have rigid limits will not be accom-
modative or flexible. They act as though their opin-
ion is correct. These people will not appreciate
the opinions of others,

Those who have a clear limits, in addition to be-
ing very clear in their position and appreciate the
opinions of others. If there is need they adopt flex-
ibility too.

Ny v/
<= Y <

7
/T"‘

3/

If there is a clear limit as mentioned above among the members of
the family, then by maintaining healthy relationships, a well-functioning
family could be created.

if the family relationships interrelated, as follows, it wift be a better
family. :

Healthy family

The limit of the relationship between husband and wife are sepa-
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rately shown and the fimit of relationships between parents and children
appears separately. But there is aiso a limit for the relationships be-
tween ali three.

In contrast to this, when limits are not fixed or appears rigid or vague,
then when the family faces stresses, it will not be able to respond well.

Unheaithy family

Here it will be noticed that the family
relationship is separated. This is harmful.

Activity 1

What is the family?

Put this question to the trainees. Group the trainees and analyse the
question at the group level. Let each group present its resulis to the class.
Actlvity 2

What are the characteristics of a heaithy fami'ly?

Give this question to the trainees. Then make them draw a picture of a
butterfly.

Make every trainee write each characteristic in different colours.

Result: Make them observe that similar or dissimilar characteristics appear
beautifully in different colours within a limit.

X
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5.3 Types of family
& What are the types of family you know?

The types of families could be seen differently. Due to the rapid
changes in society many new family formations have evolved all over
the world. Family types in any region could be considered under the
following headings.

5.3.1. Thenuclearfamily

The family in which the husband, wife and children

live together in a house could be called the nuclear family.

Nuclear families are generally affected by economic | ¢
and war stresses. Separation and loss could affect these
families. Finding solutions to these problems is neces-

sary for the psychical and psychological well-being of the
children.

83

5.3.2. Extended families

Husband, wife, children and their blood relations P’,L, e Q\, 9
- ) AR D T
living together under one roof is known as an extended ,gj} a“ic Vo -.%gr'
family formation, It can be noticed that this formation ;:\,t § f“'f ¢
of families has decreased in modern times. B LQEL‘«» K b
5.3.3. The family with a single parent

The family in which the husband or wife dies or are
separated whie one lives with the children in a house is
known as a family with a single parent. P

The mother's is or the father's place is empty in this ff,( )5 f}\
family. The single parent in this family has to fulfil the empty | Ijl hil
role for the children. Sometimes a close relative, for ex- -

ample an uncle or an aunty, may act as a foster parent.
Sometimes in place of the dead or separated mother another woman
comes as a stepmother and inflicts cruelty on the children. This situa-
tion should not be allowed if the children are to develop healthily. If a
stepfather enters a family, he may not perform his role well and may
even abuse the children. It is better for children if these types of situa-
tions do not arise.
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5.3.4 . Children homes

Children who have lost their parents, or have been abandoned by
their parents are reared in institutional organizations called children
homes. Officers are appointed to look after the children in these homes.
They serve as mother and father.

For the children who have no family set up, such homes become
substitutes. These homes are supposed to fulfil the important needs of
the children. Unfortunately, at times, undesirable developments take place
in these homes. That is love, care and support for the children disap-
pear; children are subjected to abuse and exposed to harmful behaviour.

Today there are numerous children homes. This situation is not
suitable for the mental health of children. Steps must be taken to eradi-
cate the shortcomings that are prevalent in these homes.

As far as possible, it is better not to send children to children homes.
It would be better if families which can fulfil the basic needs of the chil-
dren adopt these children. Children can then enjoy the facilities of a
nuclear family.

The supervisors of children homes should be given necessary train-
ing to eradicate the short comings of the children homes.

It may be necessary to admit a small number of children to the
children homes. There must be plenty of play materials and educational
aids. Food and health facilities must be provided fully to minimize the
short comings of the children homes to a certain extent. in addition these
institutions must be supervised.

Activity

® Get the trainees draw their families separately in drawing papers.
Some can draw the family members using symbols.

e.g.: they can show the family by drawing
a bird nest with the birds in it.

® Through the above activity children under stress could be identified.
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5.4. Family and teachers’ contributions in the
development stages of a child.

Eamily expecting a delivery Family rajsing a baby (0-2 years}

Love and support from the husband Breast feeding
Nutrition

Giving hepe

Altowing oral pleasure
Love and support
Developing language
knowledge

Harmony among family members

Pariicipation in common
activities

Avoiding stresses

Enough rest

Medical facilities
Good medical facilities

Nutrition Fami ising a _
school child {2-5 years)
Encouraging behaviours

such as touch and
curiosity

Leisure
Prayer

Training to answer nature
calls

Avoiding punishments

adolescents
{12-19 vears}

Delegation of family
responsibitities gradually

Family, raising a child
{5-12 years)

Listening to opinions

Sending to schoo!l
Sharing of feelings Socialization

Discussing problems Peer encouragement
Nutrition, sleep
Encouraging creative activities
Giving opportunities to show Engaging in activities like play,
abilities story telling
Encouraging independence

Developing leadership qualities

Developing self confidence

Child raising circle
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The development periods of a baby can be divided into sev-

eral stages basing on their age (see tabuiation in chapter 2). We

Teacher who  cqn see in this portion, how parents and teachers could give
is amodel to . . .

his students  PNYsical and psychological support to children at every stage.

and an advisor From prenatal period to nearly six years, the support of the fam-

to the parents  ly is very important. After six years, when the child goes to schoot

isthe best  tha teacher's participation becomes important. Thus it can be

teacher  seen thatin the healthy development of a child, family and teacher

participation is very important.

It is the duty of the parents to encourage creativity in children and
develop good habits. At the different stages of development, things to do
and things not to do are shown in the picture.

In the development of preschool and school-going children, teacher
participation becomes increasingly important. As mentioned in the school
song, the children are coming from a home environment, and the
teacher’s duty is to support the children by showing affection and make
them accept the new school environment.

At school, teachers are the models for children. Each activity of the
teacher will have an impact on the behaviour of children. The child con-
siders that the teacher's sayings to be the correct versions in the world.
Therefore teachers should perform their duties carefully, with responsi-

bility.

Family will engage itself to fulfil the health needs of the child
0 Cleanliness

Immunization

Good health habits

Helping to get medical care when they are sick

Protecting from accidents

O 0O o o O

Good food and clean water

Showing love to the children is not sufficient. The baby should feel the love
shown. Presenting of gold chains or videoing the birthday of the baby will not
make the baby feel the love. But when the baby cries for sleep, keeping it on the
lap and singing a Iullaby is the appropriate activity to make the baby fee! the
love.
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Maths 60 “Maths 72
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Clever boy ‘#, #‘11"‘ | Why couldn’t
r:ext time 4 \1r- [ you score 100

ou should el dh ‘ for each
score more o : subject?”
marks”
Activity

following types:

© © 0 0

® Healthy child

Naughty child

Divide the trainees into § groups and guide them to analyse a child of the

Handicapped child {retarded child}

Child who does not mix with peers and is reserved

Child who refuses to do an activity alone

What is the participation of the family regarding the children. How should
it be hereafter. What can be done for the development of the child. Each
group should discuss this and submit a report.

=t

5.5. Factors affecting the activities of the family

The activities of a healthy family will take place regularly. if prob-
lems or stresses arise they are properly handled. Each member of the
family is conscious of his duty, role, responsibility and is obliged to carry
them out. For example, the father goes out to earn, the mother engages
herself in cooking and the daughter cleans the house and son purchases

goods.

In this family daily life would be very smooth. The family activities
are not affected. The balance of the family is not disturbed. If some-
times the father falls ill and is unable to go for work, there may be stresses
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In every stage

in the activities of the family, and its balance could be affected.

Generally the factors affecting the activities of the family may
be there within the family, and/or outside the family. Problems

ofdevelop- and complications in relationships within the family, and problems
ment, the  in members of the family in working together affect the activities
c,:;:’gf;:;g: of the family. These are the situations where the problems within
encourage-
ment, and External factors such as war, displacement, alcoholism, pov-
a":;?ng erty and diseases will affect the activities of the family. This is a
ing : . -
independently situation where external problems affects the family.
th
im:::?tan: For the last two decades our region has been very badly
ingredientsin  affected due to war. Among these adverse effects, losses are the
the makingof  most important. These include loss of life; physical, social and
a """"h:’a“l:’h“ economic losses and Joss of natural resources. All the foregoing
personaiig losses will affect family activities.
Some problems function as a vicious cycle that affects the
family.
Poyerty Poverty
Alcoholism {. . Aleoholism _,:2:;’.._..

2
F
Problems in _/ Problems in

the family

N ¥

Fa
'é }"

£y
‘rl

Needs of the family

’
t~. Needs of the
~ are not met . s
i

S5 fomity are not

é_/mat

Breaking the vicious cycle

the family

Vicious cycle

The ways of breaking the vicious cycle
Helping to overcome Alcoholism
Guiding them to adopt measures to eradlicate poverty

Guidance for rehabilitation, building up unity




Family

5.6. Problematic family

Children who come from a background of problematic families may
become mentally affected. Unhealthy actions of some pathological fami-
lies affect the student very badly and manifest abnomal reactions through
him or her. For example, due to the activities of an alcoholic father or
quarrel some parents, the student may be disturbed.

5.6.1. Teacher's role in the well-being of the student's
family

Children from affected families also come to school. These chil-
dren may be mentally affected. The teacher should find out the prob-
lems the child faces and take necessary steps to resolve them.

A united and well functioning family could promote and maintain
the mental well being of children; and if children are mentally affected,
they are able to help.

The family is the most suitable and natural resource for the mental
health of the student. Therefore a teacher counsellor must always con-
sider the family and {ink it to his activities.

At the beginning it is important to provide psychological support to
the affected child. Parents could be contacted, depending on the se-
vereness of the situation. In addition, steps could be taken to solve the
problems through the Parent Teachers Association or the Old Boys'

Association of the school. The teacher participation is necessary in these
situations.

Teachers can ....
0 Encourage family unity
(0 Teach the good aspects of family life
O Build up the relationships among family members
(3 Guide children to give respect to parents

Ll Encourage joint activities within the family
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0O Help to fulfil the basic needs of the family (e.g.: employment for the
father, income generating projects, guidance for economic assis-
tance using the teacher’s influence)

Help (as far as possible) to solve physical, psychological and social
problems among members of the family.

0 When helping the affected student, explain your approach to the
parents and include them as partners. When behaviour therapy is
given, they also can do the same (positive and negative reinforce-

ment) at their homes (see chapter 9}
0 Family counselling

0  Mobilize the extended family for help

p Mani is 11 a year old active boy. He is clever in his studies.

Mani's father is working as a clerk. The mother is a housewife.
Father takes Mani for trips and temple festivals. Father under-
stood all his needs and fulfilled them.

On a Sunday, as it was a holiday, father was engaged in
cleaning the adjoining land. At the time, he stepped on a landmine
and died due to haemormrhage as medical treatment failed. Mani
was unable to bear the loss. He cried. Grandfather, uncle and
others gave care, support and consoled Mani. Mother and grand-
father kept Mani with them. Up to the anthiyeshdi ceremony, the
relatives and neighbours visited and shared grief and supplied
meals. Grandfather consoled him every day. When Manj was talk-
ing about the loss of his father, grandfather listened to him very
patiently. He told Mani stories to cheer him up.

On the anthiyeshdi ceremony day many rituals were per-
formed. Relatives and neighbours participated in the lunch. Mani
began to understand that death is an unavoidable event in the life
cycle.

Uncle took Mani to temple and cultural festivals. Uncle and
grandfather took the role of his father and this compensated the
loss of his father to a certain extent.
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The role of teacher to help the affected student at the family level

Developing student's family relationship.

Making the student aware of the importance of the father, mother and
relations

Having regular meetings with the family
Creating an awareness about the role a good family plays

Studying the background of the affected student and providing him
suitable assistance

Explaining the needs of the children which parents can fulfil
Making arrangements to get necessary assistance for the students

Providing family counselling

Activity

Divide the trainees into two groups

Group 1: Perform a role-play to show problems in an unhealthy family
Group 2: Perform a role-play to show how a healthy family will face the

above problems

5.7.

Conclusion

wife, children and relations. The mostimportant characteristics of a family
are leadership, love, support, flexibility, limits and structure. Teachers
can help children coming from affected families in many ways.

Let's work for the betterment of the family

~f

In this chapter we have seen that the family consists of husband,
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The globe breaks open, the skies reverberate
Devils start their Dance of Death

The waters boll away, the aceans dry up
Justice flies apart

And Death embraces the babes

Even as they lie sucking

At their mothers' breasts

Evil laughs at the bloody carnage

In the battlefield.

- Murugaivan



alamities of war

*  How does wat become g siress™

«  Whal are the conseguences of war?

* What are its psychalogical impacts?

¢ What are the changes in ehddran Sving in
awal meeu’

v What are the appieaches omngate and
OVRICGITIe Way SlIresses’y

6.1. Introduction

Children may experence myriads of psy-
chosocial problems, which they express dif-
ferently in keeping with their growth, develop-
ment, adaptation and experiences. We shall
iook deeper into this in the next chapter. Qur
focus in this chapter will be on war and its
CONsequUences.

Twanty years of protracted war in our re-
gion has had its effects on every individual in
some form or other. Apart from the physical
destruction, the impact on the minds are
mzany. Children are affected as much as
adults. Wa shall look into this in datail.

WWar is a forrn of disaster where stresses
may get exacerbated or new stresses may
appear. Unlike in natural disasters, wars are
planned and executed by men. Hence an ele-
ment of anger towards those responsible is
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Calamities of War

The King
who looks
not to his
defenses
while there
is time, will
be taken
unawares
in the event
of a war
and will
perish
quickly.
-Tirukural

mixed with physical and emotional pain. Unfortunately modern
warfare is directed against civil society. Unlike flood or storms,
war continues causing series of losses and make return to nor-
malcy difficult,

[t is best if we know more about stresses of war, both com-
mon and specific to understand our children's behaviour, identify
those needing help and respond appropriately.

6.2. War stresses

Our physical and emotional response to a new environment

or problem is experienced as stress, which is a common experience.
Unlike our normal life experiences, when the episode is sudden, unex-
pected and beyond cur control and terrifying as during natural disasters
like cyclones, earth quakes, floods and volcanic eruptions or war, the
effects can be severe in most of us.

Those in the North and East of Sri Lanka have been living with
such prolonged disasters. Those who did not want to live under such
conditions or were unable to cope, left. Those who remained were ex-
posed to a few or multiple stresses. Though many were able to cope,

unfortunately some were unable to do so.

In a war milieu, terrifying experiences like sudden shock,

The shad
sirwez dreadful noises, threat to life and fear of death cause high levels of
showsr Me  stress. Loss of property, death and injury to domestic animals and
others' pets, seeing dismembered mutilated bodies, raw flesh and blood;
willu) wiles  Tha smell of coagulating blood, rotting flesh and of explosives get
smart ™ deeply entrenched in our minds to manifest, later in life, as trauma

-sopa with serious consequences.
6.2.1. Children and war stresses

Generally, children are less prone to be affected (unlike adults) by
the immediate effects of stressful situations. By nature they perceive
events playfully, exploring with interest and curiosity with an unblem-
ished, innocent mind, Not being able to fully comprehend the full mean-
ing and consequences of catastrophic events such as the permanency
of death, they are not as badly affected as adults. The impact of stresses
are mitigated when parents are with the children setting good examples,
and are supportive and good role models.
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However, if parents are affected (especially the mother) or are sepa-
rated, the consequences can be severe. Hence, because of the child's
lack of knowledge and inability to act independentiy, parents, teachers
and trustworthy persens should be supportive and set examples. Chil-
dren learn directly or vicariously from responses to events by their par-
ents, teachers and trustworthy persons through whom they give mean-
ing to, express and manage their feelings. Hence the expression and
management of stress is easily passed on from parent or adult to child.

Activity

Request the trainees to rececllect a child whe has been affected by war.
Direct them to write down on paper the changes in emotion and behaviour,
Then collect all the papers, exhibit and delete those inappropriate and
bring about a consensus of the effects of war on students.

»

Additionally, prolonged exposure to changes, such as separation
from one’s natural environment (home, belongings, play material, friends,
relations, pets, school) and the life style of a refugee can have multiple
adverse effects on the child: especially by way of abnormat changes in
their expression of emotions and behaviour and setbacks in their psy-
chosocial development. Hence, more than the immediate impact, the
manifestations are more in the long term.

G Malnutrition, poverty (lack of employment, economic difficul-
ties, loss and destruction of house, property, farm etc.)

1  State of ill health (breakdown of health services, unclean en-
vironment, increase in communicable diseases, decrease in
resistance to disease)

T Displacement ( from home, familiar environment, change of
school)

™ Losses (death of parents, missing persons, loss of home,
property, play material, animals etc.)

0  Witnessing viclence, specially seeing one’s family members
or friends being victims (generally very brutai deaths)

example: being shot, target to bombing; being hacked with
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knives and axes; seeing murder being committed; flow of
bloed, pain, agony in death; seeing mutilated dismembered
rotting bodies; seeing the destruction of one’s home and public
institutions.

0  Experiencing violence (aerial bombing, artillery shelling, search
and destroy, cordon and search operations by the military,
torture, threat to life and use of force.)

0 Perpetuating violence (armed conflict, murder)

0 Disruption to the educational structure (this is of special im-
portance to our region and shall be dealt with |ater.)

6.2.2. Displacement

Where war stresses are concerned, the impact may be direct or
indirect. Death, injury, mutilation, seeing violence are examples of direct
experience of stress while poverty, economic embargo, displacement,
and refugee life are indirect stresses. Of these, displacement from the
arena of battles, which we shall explore in detail, was commonly expe-
rienced by all.

Displacement is common to us ail and has become part of our life.

Where students are concerned they may have had to change schools

often. At time their schools may have been destroyed, occupied by the

forces or by refugees. Hence children have to bear inconveniences and

trying situations to pursue their education. We can see in detail the ef-

fects of this in chapter 4. Regularity in attendance is disrupted by trans-

port problems and fear in the parents. Poverty caused by displacement

A heaithy deprives children of exercise books and other school accesso-

village lite is ries. Apart from these, relationship problems may arise between

di‘:;’:‘:g::“:‘; displaced children and children from the school. In addition a com-

mon problem faced by all students is their inability to systemati-

cally prepare for state examinations. Uncertainty about education, the
future, and employment opportunities may arise.

Students in a war environment daily see or experience incidents
related to violence: harassment at checkpoints, detention, abductions,
recruitment for amed conflict, forced participation in violence and being
subjected to armed training. They also see co students drop out due to
inability to pursue studies, compatriots moving out of the region or going
abroad. These cause a decline in the interest and trust in education.
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Activity

The trainees may be asked to write a short essay on how life was before
the displacement.

Having been displaced after a disaster, living in an unfamiliar envi-
ronment may be mentally distressing. Living with friends and relatives,
living in welfare centres, or two or more families living together in most
instances is feasible. Those who go early may have a house for them-
selves.

As for children, at the beginning, displacement may not be clearly
perceived. it might be an exciting experience, kindled by curiosity. In the
displaced environment they begin to play, explore and find new friends.
But as time goes by they will miss the structured familiar environment,
play material, life style and feel distress and at times they may begin to
create problems by demanding these from their elders. They may ex-
hibit irritability, anger and disobedience.

Children attending school in a displaced environment may show
decreasing interest in education, withdrawal, be uncompromising and
disruptive in the class and unabie to concentrate. In addition, displaced
children and children from the school may get into conflict and have
quarrels and brawls and segregate into groups. Unfortunately, at times,
it is observed that teachers and education officers, unable to compre-
hend the problems of the displaced students tend to differentiate, over-
look and demean them. In reality, these children are facing many prob-
lems, trying to cope in a new, unfamiliar environment. Most often they
prefer to attend their familiar, earlier school. Hence they need more sym-
pathy, concern, concessions and flexibility.

Divide the trainees into two groups. One group as the old students in a
class and the other group as displaced students. Role play their dialogue
and their conduct.

These groups may change roles and repeat. Follow-up with a discussion
on displaced chiidren.

Activity *
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As for the grown-ups, in displacement, they too face difficult situa-
tions. When parents face difficulties the children too are affected.

Many obstacles are faced in getting accustomed to a new environ-
ment. The most important are the basic needs for living. As the saying
goes “even if it is a rat burrow, it should be a separate burrow"; they
need a separate place to live. Families may suffer due to want of privacy
in places of displacement and welfare centres. They may not have op-

Activity

The trainees may break into small groups, discuss and tabulate the prob-
lems of security caused by displacement. Bring about a consensus of
opinion.

RS

portunities to live their private lives, for intimate conversations or to re-
solve minor conflicts. As a result families encounter difficuities like mem-
bers getting irritable, losing patience and living superficially.

Next they need help in the form of relief. However the relief the
displaced get, is more often delivered without much concern, with an
indifferent attitude for the purpose of accomplishment of the project alone.
Often relief does not reach the target persons. The already unemployed
daily wage earner loses confidence, gets disgruntied and becomes frus-
trated. Some, having enough time and nothing to do while away their
time drinking. Others lose their abilities, becoming lethargic and lazy
and dependent on relief.

Yearning for the old life is a common phenomena among the dis-
placed. Thoughts of 'the feet that walked the sea', 'the dusty soil’, the
farm, 'home and its compound’, trees and animals and above all the
independent life at home and ‘when will it be so' yearning will often tor-
ment them. Some, during a lull in war, will want to visit their homes and
in doing so face dangerous situations like landmines. Some may dream
of going home and living the old life. Children may incorporate into their
play dreams of the old life and home. At times children, unable to adapt
to the new environment, may show signs of withdrawal.

The people of the North and East have experienced continuous
displacement over the past twenty years, some many times over. Al-
most all have been displaced once or more. Even if they have returned
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p Ravi is our son and isin Year 9. He is very good in his studies and interested
too. We got displaced. Aiter coming here he does not study and is less
inclined to play. Just sits on the chair or bed and sleeps, He eats for
formality’s sake. When { request him to study, he angrily says 'Just keep
quiet’. How can i make him study?

to their old abode; they live, unlike earier, without a sense of perma-
nency, betonging, protection and attachment to the home. This is a re-
sult of bitter experiences. However, at times, this affected mental state

spreads throughout the society to become a collective disorder.

6.3. Expression of
war stresses
in children

Expression of war
stresses in children, unlike in
adults, differ in relation to
their age and development.

During the early stages
of war in our region, children IS=:
were able to easily cope with | . 7 .
stresses and expressions were of a low profile. Even though they greatiy
feared war manoceuvres, they expressed direct and appropriate re-
sponses. On occations where parents were immaobilized by stress due
to death or someone missing, children were able to take the role of the
parents. Apart from the direct effects of war, the resultant separation
from parents, being unsupported emotionally, displacement, transfer-
ence by parents and elders of emotions of anxiety, sadness, grief and
guilt have a psychological impact.

When a child is at a stage where he/she cannot fully comprehend
and be aware of his/her environment, the parents or those close to him/
her give meaning through verbal and nonverbal messages like body lan-
guage and related expressions. Thus a child who is provided a healthy,
trusted, loving and secure environment learns to successfully encoun-
ter stress.

As in other situations, stresses caused by war brings about psy-
chological problems like trauma that affects the child's feelings, behaviour
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‘ Tharani is a 6 year old girl child and is in Grade one. She does notwish o
go to school. She keeps aloof from other children while at school. She
appears to be agitated, shy and afraid. She is less inclined to study. Very
often she complains of a stomach ache in the moming before going to
school. She will not go out alone.

When Tharani's mother was 3 months pregnant with Tharani her husband
was arrested by the army. Tharani's mother is sad. Being displaced Tharani
and her mother live with the families of paternal and matemal grandparents
and an uncle in the same house. Her uncle has two children. Her
grandmother often says that Tharani's father will return. Family members
often speak about Tharani's father and feel sad.

Once when the army was on the road, Tharani shouted at high pitch 'release
my father . She says that she will hack and beat the army. She pleads
with her mother to bring back her father. She says her father will return and
take her on the motorcycle to school. She says her father kisses her in
her dreams,

While counselling Tharani and her mother, the fact that Tharani's father
will not return may be appropriately canveyed. By relating stories fike
"Little elephant’ she can be helped to face the reality and build self-
confidence. It will be beneficiat if a matemat uncle takes the place and role
of the father. it will also be of help to Tharani if the extended family of
Tharani's father is provided family counselling to bring about normalcy.

It is important that Tharani is given sympathy and opportunities to play
with other children. In addition they may be advised to allow Tharani to
socialize with others and be taken to temples, social events and gathering.
Tharani may be allowed to ventilate her emotions through drawing and
songs.

and cognitive functioning (see chapter 7). However, the following are
specific to war situations:

6.3.1. Post Traumatic Stress Disorder -PTSD

Trauma is a common psychological manifestation of stress fol-
lowing war disasters. A brutal incident (as for example: sudden death of
people, being injured, loss of limb, bloody scenes, agony during death,
torture, rape etc.) when experienced in terror and helplessness gets
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deeply imprinted in the recess of the mind. It becomes an unhealing
scar in the mind causing them to repeatedly relive the incidents. Such
incidents may appear at night as dreams or when awake as thoughts or
flashbacks. Attimes the incident is felt as real and presently happening.
Often related incidences trigger such re-experiences. Such occurrences
will be experienced with an intense sense of fear and mental turmoil.
Those in this condition will show frozen feelings, be unable to relate with
others and will often cut themselves off, have sleep disturbances, be
hyper alert, startle easily, experience hypersensitivity and have somatic
complaints. If the incident could be mentally accepted and resclved, the
scars may be healed and cured.

Adults with PTSD could be identified through talking and exploring.
But identifying trauma in children may be scmewhat difficult. They may
hesitate to talk or menticon their mental state. Rather, children may relive
brutal experiences through play, drawing or story telling. Dreams may
take dreadful forms. Their frozen emaotional state, or withdrawal can be
abserved by parents and teachers.

Children often fantasize their future. " will grow up to be a doc-
tor......... " "l'will become an engineerlike myuncle..........." "lwillbea
lorry driver......... " are very common expressions. However affected

Ramanan is a student in grade 5. He lived in his village with his father,
mother, brother and two sisters. In his eighth year, he saw firsthand his
father bathed in blood after being hit by a shell. A year later he again
experienced a life-threatening situation. One evening some persons who
could not be identified came home and pulled his only brother out of the
house, injured him in the presence of {ne whole family and dragged him
away on the road. Ramanan and his mother and sisters feared that this
may happen to them and left home to another place. Ramanan later heard
that his brother was tortured and killed.

Presenily Ramanan is studying in another school. The teacher while
observing Ramanan in the class being fearful, hyperactive, aggressive,
shocked by sounds, hiding himself and confused, met his mother and
obtained the above information. In addition Ramanan's mother informed the
teacher that he has nightmares. gets startled easily, screams in sleep,
gets agitated and fearful on seeing green coloured clothes, often thinks of

his father and brother and is uninterested in his meals.
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Activity

® Youwould have encountered children like Ramanan in your life. Stimu-
late them to recall similar life situations. 4 or 5 may be asked to
narrate their stories.

@ Request trainees to give the causes for such behavioural changes
and their manifestations. Write them on a flip chant. Encourage them
to discuss their findings.

® Direct a discussion with the question - Can a child like Ramanan be

g handied by teachers? If not, why?

children may not have such thoughts or fantasies. Feelings of an inse-
cure future, uncertainty of becoming an aduit and constricting thoughts
of life may prevail. They may give prominence to omens and have an
outlook of a future with violence.

¥ 6.3.2. Brutalisation

Children growing im-
mersed in an environment
of war get used to wit-
nessing losses, deaths,
violent scenes, brutal
events; and learn about
strategies, weapons and
arms used in perpetrating
such events. This is re-
flected in the choice of

: play material depicting
weapons of destruction and usage in common parlance of words such
as '50 calibre', 'chain block', 'sahadai’, 'heli', 'AK', ‘shell', 'grenade’, ‘clip’,
'bunker’ and sentences like 'it is right to put into his head' (bullets), 'keep
into his ear' (pistol), 'they understand only the gun'.

By continuocusly experiencing war, violence and its consequences,
violence becomes accepted and respected by civil society. Children in
time, learn to believe that violence is the only means of solving conflicts.
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They do not see altemate ways of solving problems. Even if we retumn to
peaceful living such long-term effects will continue over generations.

6.4. Handling war stresses
6.4.1. Talking

Itis good to try talking to students about war disasters. During such
dialogues it is best to allow the child to express appropriate feelings and
emotions. Talking about incidents and understanding their reality will help
to gradually bring about relief. (see 9.4.1.7.)

The teacher listening to such incidents with sympathy can bring
about relief. As said locally, it is best to "talk, cry, and be relieved"

in talking often about severe, dangerous events and temifying ex-
periences as during a war, the teacher (while observing psychological
symptoms) should help the child express emotions while describing
events. This will help the child gradually get over the pain. Should a
student come forth to talk about a problem, instead of generalizing by
saying 'it happened to everybody, so don'ttalk about it' the teacher should
help him/her by talking with empathy and patience and help the child lay
down the burden.

A child who has been affected by a terrifying experience will spe-
cifically show symptoms of 'Post Traumatic Stress Disorder’. By taking
the child through "Narrative Exposure Therapy (NET)' (see 9.4.1.8.) we
help the child to resolve past experiences. In repeatedly narrating the
event and bringing out the feelings and emotions the teacher or parent
will help the child recall details of the event. Hence, over time we will be
able to help the child to fully accept past events and progressively over-
come its effects. This approach is called Narrative Expasure Therapy
or NET.

6.4.2. Activities

itis important te bring about recovery in children, as far as possible
to pre-disaster levels (food, play, education).

Children may be encouraged to get involved in useful activities in
the community, take responsibility in the welfare centre, school, partici-
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Activity

Brain storm trainees to come out with appropriate and useful social activi-
ties. Tabulate them on a white board and bring about awareness.

pate in games, festivals and engage in group studies. Older children
may teach the younger children, to be of help to the elderly, take part in
gardening and sweeping which will keep the children active and

What hides  provide a channel for mental stresses.
the sky?

What distroys
the flowear? .
The sout s 0-4-3- EXpression

shievering
The wind in the long term it is healthy to find avenues for the expression
‘;::;: ;'L‘-; of emotions instead of allowing them to be suppressed. Should a

student cry in front of us, we should be patient and supportive till
the child settles on its own without trying to stop him/her. if possible you
may hold the child by the hand or shoulder and give an "l am with you"
feeling. At times, bottled up feelings may gush out unexpectedly when
triggered by something that is similar to the traumatic event.

Activity

Request trainees to role play those displaced in search of shelter (house).
Get them to sing a sad song which wiil bring out tears.

Creative expressions like art and grama are helpful. These expres-
sions will help students to some extent and give vent to emotions tor-
menting them. Even those who see such creations may identify them-
selves with similar situations and be relieved of related emotions.

6.44. Time

Wounds caused in the mind following a disaster take time to heal.
Time has the ability to bring about healing. Right handling of the time
interval is important. It is essential to have sufficient rest and sleep. As
far as possible, instead of being lethargic it is healthy to pursue studies
and get invoived in some forms of activity. Some students instead go
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into a state of dependency. Spare time could be gainfully spent in play,
talking in groups, writing, reading and attending to small work. Displaced
children would like to talk with those of their own age for which opportu-
nities may be provided.

6.4.5. Bringing about relaxation

Provide help to maintain a state of relaxation in mind and body.
Many mental and physical manifestations (reactions) following a disas-
ter are a result of tension. These mental and physical manifestations
(reactions) are reduced by overcoming tension by calming the mind.
it is not intricate or difficult to bring about a relaxed, calm mental Under-
state. All you need is a little time spent orderly in the following meth- ~ Standing

: : th
ods to bring about a state of mental relaxation. preoblem

is the first
Selecting a place to be alone, being relaxed and appreciating ::)‘:3":: "

nature; listening to good music; repeating some thing over and ’
over again; being aware and attentive to ones inhalation and exha-
lation of breath; and bringing about orderliness in breathing are some
easy and useful techniques. Yoga such as Pranayama, Santhi Asanam,
Japa and meditation may be leamt form an experienced Guru. Training
children to relax both mind and body will enable the child to overcome
stress and strengthen their ability to cope in a disastrous situation.

We wanted

: kerosene.
6.4.6. Meaning _ But they

gave lamps.
Increase in levels of stress may trap the child into loosing

control and the ability to function. Even in extreme cases, identify
small goals in life so that there isn't a complete loss of hope, which on
accomplishment will create a*| can do it” sense of self confidence. Some
children may get depressed. In an environment of disaster it is impor-
tant and necessary to help a child search and find meaning in life and
survival.

In situations where the stresses are continuous as in a refugee
camp, values, norms and certain rules within the family may get dis-
rupted and small squabbles and fights may ensue. Even small thefts
may occur. Sexual harassment, abuses and breakdown of moral val-
ues may be observed in such an environment. It is best to be aware and
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be watchful of such antisocial behaviour. "Being careful” is good and itis
essential not to create new problems where the family is weak and vul-
nerable. As mentioned in chapter five the teacher should under-

itis petter  St@nd the family background, be in touch and strengthen ties and

to teach  help normalize the family.
fishing
rather than

giving lish - §.4.7. Rehabilitation

Following a disaster varied forms of relief become necessary and
many organizations come to help. Such relief is very heipful to people
whose life has been shattered. However, some organisations take upon
themselves the responsibility of making decisions of the type of help to
be extended. In fact, the officers of the organization themselves decide
what form of relief is needed. They will also place certain conditions of
delivery. In addition the relief may not be need-oriented but be superfi-
cial. 'Now there is no fighting, help us go home' requests are not heeded.

At times without considering to psychological realities, they con-
fine themselves to delivering rations and material help. In the long run
this causes a condition of dependency and they may even start fighting
for relief items. Guidance by teachers to families and the community to
approach organisations that will meet identified needs will be helpful.

6.48. Groups

Forming groups among those with similar emotional problems (for
example, widows, families with missing persons) within which trust,
mutual support and fraternity is nurtured, where they could share

Is it possible experiences and have a sense of togethemess is a good approach.
to be healthy
in a diseased

society? §.4.9. Social approaches

Large-scale disasters affect individuals and the society at large.
The Tamil community is experiencing the consequences of a protracted
war. Such a society will have traits specific to it; herd behaviour, state of
denial, breakdown of social values and norms and subsequent antiso-
cial behaviour, lack of interest in community development are some. A
community experiencing such upheavals is called a 'diseased society'
or described as having 'collective trauma’. This will have its impact on
children and the generations to follow,

When the society as a whole is facing problems, activities focus-
ing on the society may play a role in reducing common stress. Culttural
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rituals, festivals, funerals and weddings are social gatherings providing
opportunities to meet, share emotions and find meaning in: life. Games,
meetings, story telling and listening, singsongs, drama and folk plays
help at a social level to give vent to emotions and reduce stress.

Itis healing to perform some form of socially acceptable therapeu-
tic rituals to deai with unresclved problems that keep smouldering within
like for example with ‘disappeared’ persons. Traditional practices like
tying of @ charmed thread, therapy by "compassionate gazing” and say-
ing mantras are some such healing rituals. The teachers, not confining
themselves to school activities, may assume leadership and support
such activities.

6.5. Conclusion

It is important that teachers helping children in difficult circum-
stances acquire knowledge of the psychosocial consequences of war
on children, their impact and therapeutic models of intervention.

Children can be seriously harmed when they lose the ability to cope
with and manage stress. The teacher shouid not hesitate to provide
appropriate help or make a referral where necessary. Early detection
and intervention is the best.
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7.1. Introduction

Children in their normal day-to-day life
face various psychosocial problems. How-
ever, most children handle them favourably,
at times with the support of others, particu-
larly their parents. Unfortunately, some chil-
dren get affected by such psychosocial prob-
lems. If we look into the background of these
children, they may not have had the support
of their parents or the parents themselves
would have been the cause of the problem.
Some children by nature have a poor coping
capacity and may handle problems to their det-
riment. Some may be affected by repeated,
continuous problems. With alittle cbservation
the teacher may be able to find the cause and
provide constructive heip.

Apart from such normal day-to-day prob-
lems, children in our region were forced tc face
war and violence and experience social, eco-
nomic and cultural upheavals. Itis natural that
children after experiencing such stressful, bru-
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tal and painful situations show physical, psychological, behavioural and
educational setbacks. Hence teachers of this region should know ways
of identifying children who have been subjected to such varied stresses
and provide help to mitigate its effects.

Becoming afraid, getting nightmares, biting fingernails are some
manifestations of mental stress and conflicts deep in their minds. When
threatened they may become viclent or be withdrawn. They will encoun-
ter difficulties in Jearning and make somatic complaints. in time, these
manifestations will affect the mental and physical development of the
child. The teacher is duty bound to help children develop their abilities
and blossom into knowledgeable good citizens by cobserving their
behaviour, understanding and helping them face problems.

7.2. Ways to identify affected children

& What methods could be used for identification?

In life, children at some stage or other, in some form or other, will
become subjected to stress. Reactions to stress will differ from child to
chitd. Stress is a result of the child's inability to face problems or situa-
tions. Children who are subject to stress will reflect its effects in differ-
ent ways.

In addition to food, clothing and shelter, love, protection and self-
esteem are some of the essential needs for the well being of the child
{see chapter 1). If these are not met the normative development of the
child is affected and may, later in life, cause behavioural disorders.

Close observation is essential in the identification of affected chil-
dren. It is also important to explore their background with sympathy. It
becomes further important when the child shows changes in behaviour,
normal functioning or set backs in educational perfformances. The teacher
has many opportunities to compare the child with other children of the
same age in the class. Is the behaviour in keeping with his age and
development? Or is it abnormal?. Abnormal reactions can be observed
while at play, alone or with others, in the choice of words, in their draw-
ings and in their behaviour. Asking the child the meaning behind such
expressions will be useful.

For example, an affected child, while at play may display a sad
face. They may also tend to withdraw from play. At times children take
roles of family members and a child who has lost or is separated from
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the father may disturb the play or the child may attempt to play without
the role of the father. Events would have triggered thoughts reiated to
his father, which might be disturbing. The child may also not have had a
role model of the father.

Example: A child with no mother and father may not have anyone to
provide his/ her basic needs. If no one provides the need for love, the child
may not know emotionally the quality of the word ‘love'. The child may get
involved in fights with children in the school. inthe future he/she may find
it difficult to show love to his family and may be violent in the neighbourhood.
If other needs too are not met, the child and the future aduit may show
occasional violent behaviour towards friends and relatives.

In addition, some children may try to prevail and direct play the way
they wish. For example while playing 'cow and hay', some children, at
every round may say, "itis | who will play the role of the tiger". Few may
nat complete the game and join other groups. Apart from choice of words
and behaviour, other changes too may be observed. In addition to close
observation, the teacher should endeavour to understand such changes.
They should learn about the background of the child, gather information
about the family while being cautious not to harm/ damage the child in
the process. Teachers can build confidence in the child by giving posi-
tive encouragement, showing appreciation and praise. Talking with par-
ents, former and present teachers will help to learn about the child's
past behaviour and present changes.

New educational reforms require documentation of basic back-
ground information of the child from the commencement of schooling
and progressively through each grade. This will provide information for

initial investigations. Additional information may be obtained as described
above.

it is of importance to differentiate between incidents directly experi-
enced, incidents seen, incidents heard from others and about the ap-
prehension that something might happen to them. Ascertain a clear pic-
ture of the incidents prior to the change of behaviour. The cause of the
change becomes clear if it follows an incident (for exampie the father
going abroad, change of school, pocor examination results). You may
also investigate the outcome of a recurring behaviour, its repercussions
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or gains. For example, if the child is seeking attention through the
behaviour it may mean the child needs attention, love and care. If re-
peated stomachache in the mornings helps prevent the child from going
to school, it may be construed that the child has a problem in attending

Activity
@ The teacher may get the students to play a game they like.

@ While playing the teacher can observe and identify children under
stress by their actions and behaviour (example: being listless, sad).

@ The teacher can then follow the above procedures in identifying stress
and learn about the circumstances that lead to it.

the class or school. It is good to continue exploring the causes. Though
children exposed to varying stresses show similar manifestation, it is
best to know what really happened. Finding the real cause will make it
easy to provide appropriate help. As a first step, in understanding mani-
festations of stresses in chiidren, it is necessary to explore three impor-
tant aspects.

&  what type of experience has the child faced?

@  what are the child's feelings about the experiences?

& which part of the experiences affects the child most?
Finally, by exploring the background, family environment, past inci-

dents and experiences, the teacher can understand the present condi-
tion of the child.

7.3. Causes of stress
& What do you think are the cause of slress?

In the present environment children face various types of problems.
If their basic needs are not met, their normal growth and development
will be affected. We shall see what factors affect their health and well
being.
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7.3.1. Psychosoclal factors

O family problems 0 displacement
0 separation 0 disruptive educational
0 loss environment
0 poverty 0 unsuitable home environment
O malnutition 0 natural disasters
0 disease O environmental and health
00 social problems problems
(caste, reiigion) 0 alcoholism
0 child abuse 0 war
0 violence

” Thanu comes hesitatingly.

Teacher: "Thanu! You did nof say ‘good moming' today.”
Thanu : "Good.... morning...." (Sits in the back seat)

Teacher: (comes fooking at Thanu, hugs her and takes her into another
room) "You look sad, did you have your breakfast?"

Thanu : Hesitates and says "no feacher”.

Teacher: "Dear! Please eat this” (she gives her the food she has)
Thanu : / have eaten teacher” (Tears roll down her cheeks)
Teacher: “What dear” (sits beside Thanu hugging her)

Thanu : "I am scared feacher. My father would come drunk and beat
mother and break the pots and pans.”

Teacher: "Does he beat you?"

Thanu : "Last night he came drunk, tied me onto a tree and beat me.”
{she shows the wounds)

Teacher: (Takes her home remedy and applies on the wounds)
*Is it hurting?” '

Thanu : "No" (says with a slight smile).

Teacher: "/ wilf visit your home this evening and talk to your mother”
Thanu : “Yes teacher, father wilf not be at home, please come.”
Teacher: "yes Thanu, please go and study.”

Thanu : "Thank you teacher.”




Problems

Activity

© Based on the above dialogue, the trainees may be directed to assess
the teacher’s approach in identifying the affected child.

® Bring about a discussion based on the hightights of the most appropri-
ate approach.

© Stress the need for love, care and sympathy apart from observation in
identifying affected children.

7.3.1.1.  Factors within the family

The personality of a child is influenced and changes in rela-
tion to the emotional environment within the family (see chapter 5).

fam?,ygi‘:’g Generally children in families affected psychosocially are deprived

University  Of basic needs and become subjected to various problems. In ad-

dition faulty role models, poor child care and wrong values will lead
the child astray.

Children may get affected growing in single parent families without
the father or mother, in large families with many children and with alco-
holic parents. Children in single parent families might have difficulties in
having their basic needs fulfilled. In addition, children growing up in fami-
lies with no father or mother will be deprived of role models and will be
unprepared for such roles later. Behavioural and relationship problems
caused by alcoholism directly affect children. Alcoholism will furthar
aggravate the already strained family economy. Moreover, children will
experience a sense of fear in the unpredictable nature and sudden
changes in behaviour of such parents which will eventually threaten the
child's security.

Parents who pay too much attention to trivial matters disrupt nor-
mative development. These children may loose their ability to function
independently using their own emotions and not learn rudiments of 50-
cialization. They will not be able to think on their own. They will less
comprehend themselves and their little world. They become very de-
pendent on parents. Some parents expect the child to follow old tradi-
tions inappropriate to a modern society. This may lead to relationship
problems. The child tends to withdraw and in time may develop physical
and psychological disorders.
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Itis very damaging when parents use children to take revenge over
each other, start nagging and compel children to take sides. Children
who get trapped in such tussles, on reaching adulthood will have diffi-
culties in fostering good relationships.

Children growing in circumstances mentioned above will show dis-
orderly behaviour and become a problem to themselves and others.

7.3.1.2. Child Abuse

Child abuse is a common problem in the Tamil society. Acts of
child iabour, sexual exploitation, causing psychical and mental pain may
be called child abuse.

Parents and caregivers depriving children of sufficient food, cloth-
ing, shelter, protection and medical attention and those who allow friends
and others to abuse children may be considered committing acts of
child abuse.

Breakdown of social values and structures in an uncertain, stress-
ful environment has increased opportunities for sexual exploitation. How-
ever, such instances are hidden due to fear, shame and other reasons.

Child abuse include the following:
® failing to meet basic needs
® causing physical injuries
® engaging children in offensive acts
® unnecessary detention
®  make chiidren ioose their confidence
® various forms of sexual exploitation
® sybjecting children to corporal punishment
® ot respecting children's opinion
& engaging children in war related activities
e child employment/ repressive measures by employer

®  abandoning children.
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We see children working along with their parents (to some extent)
at home and in their fields for their own needs. But it is an offence to
employ children to work for others. Children employed in places iike
homes, shops, hotels and factories are deprived of their basic needs
and are subjected to physical and mental pain. However, in our country

bringing to justice such offences is a difficult task.

Vanaja is a 12 year old girl child. She attends school. Her father is ill
because of drinking. Mother finds employment in many homes. Mathan
is a government employee who lives with his wife and two children close
o Vanaja's house. Vanaja's mother obtained a loan from Mathan to meet
her husband's medical expenses. She is now unable to settle the loan.
Mathan pressurizes Vanaja's mother to somehow settle the loan, As a
result Vanaja's parents force Vanaja to stop schooling and work at Mathan's
house against her wishes. There Vanaja has to meet the needs of two
children of her own age, in addition to attending to household work. When
Vanaja gets tired she is insulted and physically punished. At the beginning,
Mathan showed sympathy and love by physically touching her. By and
by, he sexually abused her by feeling her body.

7.3.1.3. Poverty

Children living in poverty will not have their basic needs sufficiently
met and their homes may:

3 have limited living space with less opportunities for
privacy and independence

T beunable to procure sufficient food and clothing

O lack means for normal activities, fulfilling expectations

and a culturally oriented life style leading to a state of
frustration and uncertainty in the future,
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7.3.14. War

Qur civil society has heen greatly affected by the war where chil-
dren live as refugees experiencing separation, loss of parents and rela-
tives, and an uncertain environment {see chapter 6},

Having got displaced in a war milieu, the change in life style will
always be disturbing, affecting the whole family, the children in particu-
lar.

Difficulties faced by children due to war

0 They get isolated in a new environment devoid of sacial and
family ties,

01 They are forcibly separated from a familiar environment.

0  As refugees they are forced fo learn a new language and
cuiture,

0 They see murder, torture or threat to some close or known
persons,

01 They are directly affected by violence.

7.4. Effects of stress on the child and its mani-
festations

&  What are its effects on the child?

% What are the symptomatic expressions of the effect?

7.41. Effects

Generally, we saw childrens are affected by many factors. These
facters do not have similar effects on all children. Poverty is an example.
Though the families of Geetha and Mohana receive a monthly income of
one thousand rupees, Geetha's family is able to maintain family equilib-
rium by collective, careful planning. Hence poverty does not appear to
be a problem for Geetha.
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Some family factors which affect children

[ ap/
: ;

~ .

Father always drinks and
pssaults

g
g/

Three months have passed
after my mother’'s death

i S
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When will father come? Too many people are in our house
Activity 1

Role-play

-

~  Directtrainees to imagine incidents shown above.

.

i Form small groups (of 4 or 5) and direct them to role-play their
imagination.

C  Getthem to discuss and make conclusions on what they brought out
in the role-play.

Activity 2
Use of dolls to play out incidents

0 Direct trainees to use dolls to bring out ene of the above incidents.

[0 Then direct them to play out their own life experiences or what they
have seen as a story using dolls,

[J  Where necessary the trainees may ask appropriate open-ended
questions.
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However Mohana’s family is less cohesive and collective in plan-
ning their life and face constant problems which disturb the family equi-
librium. Thus Mohana becomes affected.

Even normal changes

; ; in the family environment
Change in environment y

can cause problems for chil-
The mother while cleaning discards a dren. In addition a small
favorite toy of the child. The child problem can affect the child
looking for the toy does not find it. This in many ways. For example
makes the child feel sad and angry. subjecting a child to punish-

ment can ramify as follows,

fear withdrawal
sense of disrespect marginalized by peers
dislike for the teacher dislike for the subject
dislike towards leaming dislike towards the school

Children who face such varied problems express them in many
different ways. All parents are aware that a child has its own fears and
sorrows but they are unaware of the cause when a child is agitated or
restless. They may say ‘why is our child getting so afraid.... there is no
reason for her to be afraid.” Such questions constantly disturb their own
mind and that of the child.

7.4.2. Symptoms

7.4.21. Emotional problems

Sadness, fear, restlessness, feeling distributed, lethargy, irritability,
suspicion, withdrawal with fear, crying easily, relationship problems with
parents, siblings, co students and teachers are expressions of an emo-
tionally disturbed state.
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Emotional changes

[0 Anger

O Hate

0 Frustration
O Guilt feeling
J Yeaming

Sadness
jmitability
Fear

Anxiety

O O O o O

Unhappiness

7.4.2.2 Somatic complaints

Psychological problems caused by stress may manifest as physi-
cal complaints. Some common post-stress somatic complaints are

given below (see box):

@ Pain

® Headache

© Deep, slow breathing
® Vomiting

® Loose motions

© Frequent urination

® Heaviness in head

& Tremor

@ Rapid breathing

© Loss of appettite

o Aches

@ Breathing difficulties
© Giddiness

@ Chest pain

@ Stomach ache

® Lethargy
©® Fainting
@ Palpitation
@ Nausea
© Nurnbness

® Sighing

@ Generalized aches and pains

Malarvali is studying in year 2. Her mother complains that for the last
few days Malarveli is taking deep breaths. "When the father was well
she was his pet but since he lost his leg to a landmine two month ago”
said the mother and started to cry. Malarvali then began to take deep
breaths.
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7.4.2.3. Behavioural disorders

Children express the effect of stress in a variety of ways: become
excessively active or in contrast, be less active, are naughty, get drawn
into fights, commit violence, be a constant nuisance, lie, steal, oppose
respected persons, disrespect others, be disobedient, not attend school,
misbehave at school, are indisciplined, and show antisocial behaviour.

Komathi is an 11-year-old child studying in year 6. She lives with her
mother and two sisters. When she was six she had seen her father being
shot by unidentified gunmen. After the death of the father she became the
pet of the mother and two sisters who looked after her needs.

Komathi's attendance at school has become irregular with complains of

frequent headaches, stomach pain and fatigue. She often looks with sorrow
at the picture of her father. She also frequently quarrels with her second
sister, '

Activity
0 What are the causes for Komathi's problem?
0 Howwas Komathi expressing her emotions?

G Direct trainees to discuss the answers in groups and present their
views at the class level.

Activity

© Thetrainees may act out {in non-verbal body language) an unforget-
table life event.

© While six or seven individually mime the rest can observe.

© Get them to write the emotional expressions they identified in the
mime and discuss.
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Stresses may delay the psychosocial development of the child or
cause developmental disorders. Children may regress in behaviour to
earlier developmental stages or may lose developed skills. For example
he/she may exhibit earlier childish behaviour, be physically attached to
parents and demand parents to join them in going to sleep, hide them-
selves on seeing strangers, show stubborn attitudes and behaviour, fre-
quently cry, loose the already acquired bowel and bladder control and
may regress to bedwetting in sleep.

Changes in behaviour

U Dependency O Lack of curiosity

-1 Isolation L Involve in viclence

O Aggression 0O Stubbornness

o Withdrawal 0  Seeking to be alone

U Talking less Q  Self harm

O Sleepdisturbance 1 Cry easily

O Regression U Poor performance in activities.
- Lossofinterestin food

7.4.2.4. Cognitive impairments

Children may show impairment in the acquired levels of cognition,
education and speech.

Stresses may be expressed symptomatically in many forms such
as stammering, speechlessness (inability to talk) and learning disor-
ders. In addition, in the long term, the child may find it strenuous to think
and concentrate, comprehend and recall from memory and may lose
interest in the future.

Activity

© "The effects of war has further strengthened the minds of children "
Stimulate a debate for and against. Trainees may moderate and direct
the debate.
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Teachers with a keen sense of observation will be able to identify
the expressions of the effects of stress in children while learning, at play
and in drawings. Research has established that abnormal changes at
play or in drawings are symptoms of the effects of stress.

Teachers who identify physical, psychological and behavioural
changes in affected children may use creative activities such as
storytelling, drawing, drama, play and reading to identify the psychologi-
cal causes. Such an approach will not only help in finding the cause but
also provide the child some relief (see chapter 9).

If the drawing depicts any of the following the teacher may ask the
child for additional information.
O symbols in excess
©]  differences in spacing in the drawing
= abnormality in the size of figures
n

family size being smaller or larger or if some member
is missing

Activity
& Directthem to draw freely

© Ask them to relate the message behind the drawing

& AP RNTIES © . O e R G ey
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7.5. Problems encountered by children
7.5.1. Common problems

&  What are called common problems?

©® What are the common problems among children?

Problems common te mosi children which are of 2 mild nature and
those that could be easily handled are called common problems.

In normal life, many encounter various types of problems. If the
effect of the stress caused by problems gets intensified severe reper-
cussions may occur. Normally children can undergo stress by the way
parents respond to problems. Changes in the family environment, its
duration and intensity cause psychological problems in the child.

If these problems are not identified and appropriately handled, with
time, the child's learning activities, classroom behaviour and relation-
ships will get affected and iong term development blocked. Hence early
identification of children with problems and intervention is important.

7.5.1.1. Lack of concentration

Some students may find it difficult to concentrate. They may be
restless, struggle to tearn, comprehend, recall, be forgetful and lose
efficiency in doing simple arithmetic and writing. Stress may be one of
the causes. Mental retardation, psychological problems, or hyperactiv-
ity can be predisposing factors.

To help such students gain concentration, the teacher should intro-
duce an orderly structured life style and continue to pay attention, be
encouraging and provide concessions, rewards and gifts. Yoga and medi-
tation will be helpful.

7.51.2. Fear

It is normal for anyone to experience fear. It helps us avoid and
overcome dangerous situations. However, some children express fear
by getting excited, stammering, showing avoidance, anxiety and not be-
ing able to say something in sequence, bring out their abilities and cope.
This causes the child to be ridiculed by co-students, reprimanded by
the teacher and hinders the child's progress. These in tum will further
aggravate the fear, anxiety and anger.
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Some children may fear to go to school. They may fear to go for
the first time to a new school, meeting new teachers or feel threatened
by co-students. These will cause the child to come late to school, get
absent or avoid participation in schoo! activities or even leave school.
Such children will have difficulties in learning and obtaining good grades,

As much as a child may fear a new environment, the child may
fear objects, for example, show fear and avoid seeing a snake, rat or
cat.

It is important that such children receive the teacher's love and
care while talking and in other interactions. When a child is facing a new
environment the teacher should be able to recognise the needs in rela-
tion to the family background. Behaviour therapy can be successfully
used, while relaxation techniques will bring about a reduction in the sense
of fear. Systematic desensitisation will help to overcome fear of objects
or situations (see chapter 9).

7.51.3. Refusal to attend school

As mentioned above (7.5.1.2), some children may fear attending
school. They may not attend school because of a threatening situation
in school, difficulties encountered while travelling to school (as for ex-
ample biting dogs, war manoeuvres, lonely paths) or parents preventing
the child from going (for example to attend to some work at home or
mother being sick). Teachers should ascertain the reason for the child's
inability to attend school and take appropriate remedial measures. The
teacher should also, as far as possible, make arrangements for the
child to attend school. At times, to start with, parents may be encour-
aged to accompany the child.

7.5.1.4. Learningdifficulties

The basic needs of the child not being fulfilled and adverse social
values cause learning difficulties. Hungry children will not be able to at-
tentively participate in classroom activities and will be seen to be lethar-
gic and withdrawn. Adverse social values, imparted specially in early
childhood (for example, a girl child need not pursue studies, or associa-
tion with male children is unacceptable), make the child withdraw from
group activities.

Jeachers discriminating and marginalizing children {on account of
caste, religion) will cause frustration in the child and will not attow the
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Sarojini studied in Grade 3 and has been promoted to Grade 4.
She is adamant that she be admitted to a new school in the com-
ing year. She often gets stomach pain, is less interested in stud-
ies, frequently gets angry and has lost interest in play.

She was clever in her studies. She received high marks in all
subjects. While in her class she had observed what was happen-
ing in the adjoining class. In that class she had seen the teacher
beating students. She feared that she too will have to study under
this teacher. When requested to draw the environment teacher
she drew the following picture. (see next page)

The child was provided appropriate counselling. She was given
opportunities to speak openly. She was encouraged with empathy
to share her fears. She was taught relaxation exercises. She was
requested to draw whatever she wished.

Parents were called for discussions about the child. They were
asked about their opinions, aspirations and wishes. The mother,
was very keen about her studies and was anxious about the forth-
coming grade 5-scholarship examination. She was expecting the
child to perform well at the examination. She mentioned that she
sends the child in the morning and evening for additional classes
to private teachers. She agreed that she makes the child study till
late in the night. She wakes the child at five in the moming and
makes her study. She complained that unlike earlier the child has
lost interest and refuses to study. The examination is close and
she was worried sad as to how the child will perform.

Parents were consoled and advised to reduce pressure re-
garding the examination and let the child participate in other activi-
ties and play and be given sufficient rest.

If the child does not show any improvement she was assured
that they will be heiped to change the school. Confidentially the
matter was discussed with the particular teacher and higher au-
thorities and it was explained that physical punishment will not
have the desired effect.
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child bring out his abilities. Failure to praise
a good performance will cause bitter feel-

-‘h| \
ings. Heavy punishment by the teacher )V ”‘L, Q\K} !
will make the child hate the subject and N
education in general. Such acts will bring ( \
about guilt feelings, low self esteem, an- jTﬂ- {17
ger and frustration and the child may re- A ”f
act by becoming violent, tell lies or steal. \l [

For example, when sufficient food is dj j

not available for a child from a poor fam-

ily, the child, while at school, may take

other children’s food not considering it an offence. Unfortunately, on the
long term if other needs too are not met the child may begin to steal. The
teacher (and others) should not consider it a big offence and label the
child a 'thief'. In time, with the increase in capacity to think, the child will
realise its mistake. The teacher instead of punishing such children with
unacceptable behaviour may provide (in addition to such basic needs
as food) advice in a form the child will realise its mistake. Learning the
cause for such acts will enable the teacher to find sources of help for
the family to overcome hunger and poverty (see chapter 5).

Punishment at school is one of the reasons for a child to develop
hatred towards leaming. For example, should a teacher have some form
of conflict with the child's parents or relatives, he may displace that an-
ger onto the child. Generally, children who experience such punishments
may cease to have future goals. They may dislike education and drop
out of school and develop socially unacceptable behaviours.

7.5.1.5. Exam tension

Since the present system of education is examination and result
oriented, children from Grade one onwards develop exam tension. It
reaches its climax with the Grade five scholarship examination. Unfor-
tunately many parents and teachers are party to it. Increase in levels of
exam tension may disrupt the learning process.

7.5.1.6. Difficultiesin speech

Some children, specially males, find difficulties in speech and pro-
nunciation (stammer). Such difficulties increase in the presence of oth-
ers and on being observed. In most instances they may suffer from fear
ang anxiety.
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The teacher can help the child through speech therapy by teaching
the child to slowly and progressively pronounce letters first, then words
and sentences. In time they may be trained to read paragraph by para-
graph.

7.56.1.7. Difficuities in working as a group

An only child in a family, those over protected and denied opportu-
nities of contact with those of their age (e.g.: pre-school) will find it diffi-
cult to interact with the school community. They will want for themselves
the material given to the group. They may not have the ability to give and
share, and thus not be able to get involved as a group. Some children
may become dependent on teachers and parents for all their actions
and not be able to act on their own. The teacher should encourage the
child to get involved in group activities and advise other children to give
in and accommodate the child,

7.5.1.8. Inferiority complex

Inferiority complex is a big problem in our society. The way parents
bring up children and the teacher - classroom - schocl environment
contributes and determines to a great extent the development of this
trait. The tender minds of children are progressively damaged in many
ways. Children brought up to be timid, obedient and controlled are easy
to manage. However, such children become inactive, uninterested, are
less eager and lack imagination and creativity. They leam to be silent
and will hesitate to express their opinion. This should be considered a
big loss to our community because it is the active child that learns to be
confident, think independently, express opinions and become future lead-
ers, inventors and scientists.

Hence teachers should discourage and change such attitudes; help,
praise and encourage children to develop their self-esteem, seif-confi-
dence and ability to think independently.

7.5.1.9. Children with sight and hearing difficulties

When children with sight and hearing disabilities are not identified
early they will get marginalized and develop problems. For example,
should a child incorrectly copy what is on the black board or a word
chant, finds it difficult to repeat or repeat quickly, the child may be sus-
pected to have sight or hearing difficuities; and if neglected may be-
come retarded and the learning process delayed.
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Hence it is important that the teachers gain the skills to identify
such common problems. If necessary, identified children could be di-
rected for specialized care.

7.5.2. Special problems

& What do you understand by special problems?

& What are special problems?

Children subjected to excessive stress will be seen to have severe
behavioural problems. it may not be possible for parents and teachers
to manage such children. it is the duty of the teacher to refer such chil-
dren to those who have been specially trained in the management of
such children.

7.5.21. Hyperactivity

A few children will show hyperactivity. They will be seen always
doing something or other, skipping from one activity to another without
completing any. They will be a nuisance to other children. Normaily, they
will not be able to be seated but be seen loitering, running outside, taking
objects and drapping them, They will forever be in motion, They will not
be able to focus on one thing at a time and their attention will be drawn
hither and thither. They are prove to accidents.

It will be very difficult for the teacher and parents to manage such
children. Teachers and parents may become tired and exhausted. Such
children need a controlied and structured environment, orderly orga-
nized activities in an accident-free surrounding with easily attainable
goals. With increase in age this condition tends to decrease.

7.5.2.2. Excessive aggression

Children with aggressive behaviour will have hostile feelings. There
are many reasons for the development of such feelings. Hence it is
important to find out the real cause for such behaviour. Poor family struc-
ture, faulty and incomplete socialization, unmet needs and wreng role
models may cause aggression. in addition, children who are not satis-
fied in expressing their hostility may become destructive. Some may
without any feeling of guilt or pity engage in extremely gruescme acts.
Nothing will attract them for long. Trying to control or advice the child will
not have much of an impact because it becomes less important to them
what others think about them. Development of their conscience would
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have been impaired. Such children generally commit acts of violence
and destruction, get involved in fights and refuse to go to school. In most
instances, these are expressions of extreme anger or uncontroflable
fury while in some, frustration and sorrow may also trigger such ac-
tions.

They will need a controlled and structured environment while pro-
viding opportunities for the ventilation of their aggressive feelings. Itis
important they be given clear goals and norms (rules).

7.5.2.3. Excessive fear

Fear of heights, snakes, venomous insects, new faces, abduction,
traffic accidents and war events are normally seen in children. Gener-
ally children fear darkness. These fears decrease with age.

Some children experience a continuous sense of fear. Anxiety is
one form of expressing this emotional disturbance. Because of anxiety
they will fear to do anything and became virtually immobilized. The fear
will be completely baseless like "the roof may fall*, "lightning may strike”
and "my family may be destroyed by floods". They will show excessive
fear even for a normal incident. These fears will be numerous and with-
out any cause. :

In most instances, a little exploration will reveal threatening or ab-
normal situations; or, having been marginalized and not having parental
love and care when it was most needed. They can be trained to manage
their fears. Relaxation exercises are especially well suited for this (see
chapter 9),

7.5.2.4. Separation anxiety

Some children find it difficult to be separated from their parents
especially their mother. To begin with the child may fear to be alone in
the classroom without the parents. This may be a reason for their re-
fusal to go to school. These children may not have experienced separa-
tion under normal circumstances from their parents or would have been
forced to be separated under stressful situations (war, disasters, dis-
placement). Such children, even when separated for a short while will,
on return, begin embracing and clinging to the parents. The teacher in
such situations can begin in the classroom by separating the child from
the parents for a short while and gradually increase the intervals over
time.
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Kanthan is a 11 year old child. At scheol he was promoted from Grade 6 to
Grade 7. He obtained high marks in all subjects. He is the only child in the
family.

His mother and father are separated over the past 2 years. Whtle living
with the mother he visits his father. At his mother's home they speak ill of
the father and while at his father's home they speak ill of the mother.
Hence the mother prevents the child staying at the father's home.

Over the past one year he spends more time in prayer (he is unable to
abruptly end it). On removing his slippers he attempts to keep them straight
and parallet. He takes water many times in the receptacle while drinking.
After using the teilet he pours water 10 to 15 times. He washes his hands
with soap and water many times over. On locking the gate he returns to
make sure it is locked. He will arrange his books neatly many times. He
becomes stubborn over anything. He expresses much anger.

On making him to draw, he portrayed a beach scene beautifully and neatly.
He drew two tall coconut trees on the beach and two smal! boats sailing in
mid sea.

Having been counselled over the past one year he is showing improvement,

The parents should provide the child a loving, protective, nurturing
environment. The child should be told as to where they are ieaving and
what time they would return. They should keep their promise.

7.5.2.5. Withdrawal

The child may exhibit an increased sense of shyness and fear. He
may be unduly obedient. He may tend to withdraw, be alone and quiet.
Such children will find it difficult to express their normal emotions. They
will have few friends and will avoid group activities. To begin with they
wil want others to show affection towards them.

These children will avoid conversations with teachers and students.
They will hesitate to loudly and emphatically answer questions. They
may confine their reply to just 'yes' or 'ne', and at times, may not re-
spand at all. They will be guiet and silent for long periods. At piay, they
would select for themselves the most passive role.
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During childhood they may not have had the necessary stimuli for
growth and development. The child may have been deprived of the
mother's complete love and care. For some, recent experiences may
have been bitter. Especially the child would have been deprived of op-
portunities in building relationships. The teacher should explore and find
out the cause for being withdrawn, whether it is of recent origin or from
early childhood.

Teachers should help children overcome being withdrawn. Chil-
dren should be encouraged to socialize and get involved in group activi-
ties. The teacher should encourage other children to associate with the
child.

7.5.2.6. Depression

At times, some children unlike others, may seem to be lethargic
and overwhelmingly sad. They may start crying at the slightest provoca-
tion, be uninterested, withdrawn, delayed in performance and complain
of loss of appetite and feeling weak. In most instances, the child may
have experienced a loss, specially the death of a family member, close
relative or friend. The teacher should talk to the chiid with empathy and
provide support with love and care.

7.5.27. Grief

The sorrow following the loss of a loved one is termed grief. This is
an expected reaction. Though children do not fully comprehend death,
they wili feel the loss in keeping with their age and stage of develop-
ment. Hence it is not healthy to manage death by hiding it or telling falsi-
fied stories (father went abroad) since someway or other they will learn
the truth. Hiding will only aggravate the pain.

For the long-term mental health of the child, it is best that the inci-
dent s talked about, details discussed and he/she allowed to participate
in the funeral rituals and provided with opportunities to ventilate emo-
tions. Itis also good to exchange feelings with others and receive their
support. These activities help assimilation of the [oss of a close relation-
ship. To begin with, it is acceptable that the child is depressed for some
time. However, the child shouid progressively get over it. Itis good that
somecne takes the important role of the lost mother, father or sibling
(example an aunt may take the role of the mother). [n most instances
the surviving parent may take over the role of the deceased.
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7.5.2.8. Bedwetting

It is estimated that 10 to 15 percentage of children over the age of
ten pass urine while asleep. Some wet their clothes during the day. Most
children leam bladder control around three years of age. However, when
children who have learned to be dry, begin bedwetting, psychological
causes may be suspected. in most cases, the child will overcome this
problem, an its own, in time.

Going to a new place, fear, anxiety, feeling of insecurity, change of
school or teacher and problems within the family predisposes a child to
bed wetting.

Though bedwetting is common in pre-school children, older chil-
dren too may have this problem. Scolding, punishing or ridiculing the
child will not be of help. Making the child take responsibility for its conse-
quences with loving care is a good approach. For example the child can
be made responsible for removing wet clothes and cleaning up.

The following are some important factors in children wetting
themselves.
- Manifestation of seeing fearful incidents.

Example: firing of shelis, fighting or violence against known persons.

- Aresult of changes in family life.
Example: parents leaving the house, birth of a sibling or disturbed
family environment.

= Anxiety orinsecurity.

Example; being alone in darkness, separation from home, worries
about insecurity in the family.

“ Manoharan is 8 years old. He lost his parents on account of bombing and
was admitted to a children's home. On arrival at the children's home he
was a 'good boy'. After 3 months he started bedwetting in the night. He
was punished for this by the warden. Presently he bed wets 2 or 3 times
during the night. In the morning he rolls up his mat, throws it to a corner
and goes to school. Even with much effort he has not changed said the
warden.
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Activity
© How can Manoharan's problem be handled?
© Get the trainee to discuss.

® Help the trainees to clarify the positive and negative aspects of each
action.

7.5.2.9. Somatic complaints

Children at times make multiple physical complaints. Somatic com-
plaints are those physical complaints without any medical origin. Head-
ache, stomachache, stomach pain, pains, aches, fainting, tightness
around the chest, sporadic body aches and pains are some commonly
made compiaints,

Children mentatly disturbed for various reasons complain of physi-
cal symptoms by which, in some way or other, indirectly he/she is ben-
efited. By this they may be relieved of important responsibilities or avoid
a stressful situation. Somatic complaints are also forms of attention
seeking. However, it is wrong to assume that they are wilful acts by the
child. In reality they dislike experiencing the physical aches and pains.

For example, if a child becomes aware that he/ she has not com-
pleted the assigned home work at the time of leaving to school, the chitd
may say that something is happening in the stomach. Parents on hear-
ing this may think the child is unwell and stop him from atiending school.

it is best to disregard somatic complaints and pay mare attention
and importance to other activities. Relaxation techniques and artistic or
cultural activities will be helpful.

7.5.2.10. Tics

Some children may exhibit continuous or repeated annoying or dis-
turbing behaviour. if you observe them carefully without their knowledge,
they may repeatedly squeeze their nose, tighten muscles (mouth, hand,
neck), twitch their face and often engage in thumb and finger sucking,
biting of finger nails, grunting and rubbing their eyes. They may have
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fainting attacks in school. Such behaviour occurs when they do not re-
ceive attention from others, when important needs are not met and when
experiencing stressful situations. These acts are attention seeking. They
may not cccur while at sleep or when their attention is drawn elsewhere.

Though such expressions are often repeated by children they do
not become permanent. However they may appear when the child gets
emotionally disturbed or when he/ she has nothing to do. The child could
be helped by finding the cause for such expressions and to appropri-
ately to deal with the problem. In addition steps mentioned inpart 7.5.2.9.

could be adopted.

Akilan is a 7 year old student. He was referred to the Psychiatric Unit of
the Teaching Hospitat, Jaffna by the Pediatrician. It was complained that
while writing and drinking tea his hands tremble and that he unnaturally
shakes his head. In addition, he is slow in speech and his class teacher
observed him to be slow in class work in comparison to other children. He
begins to tremble every time he starts to write or speak.

By nature Akilan is left-handed. On beginning to write and over a period of
3 months he was forced to change to his right hand. To achieve this his
mother and aunty punished him by beating him.

With a view helping Akilan, he may be encouraged to draw whatever he
wishes through which he may give vent to his emotions.

He may be given opporiunities to openly talk about his problems with a
child counsellor.

He may be taught relaxation exercises to calm his body and mind. By this
his tremors and other somatic complaints couid be reduced.

Akilan began to write with his left hand. In our culture the left hand is
considered dirty and used to remove waste. It is also considered offensive
and disrespectful to give something with the left hand. Akilan through
punishment was forced to change to the right hand. This may be the
cause of the problem. Hence his parents should be advised that Akilan
should not be stopped or punished if he wishes or by chance uses his left
hand.
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7.5.2.11. Mental retardation/ handicap

Mentally retarded children, unlike children of their own age will be
seen to behave like children in younger stages of development (see
chapter 3). They will tend to regress and fail to have a realistic view of
the world around them. They may hesitate to talk to others and when
talking, usually use small sentences.

Children with severe mental retardation may remain in a particular
position for a long period of time or may be seen rocking themselves
back and forth in a chair. They may be unresponsive and not make any
complaints. They may cause self-inflicted wounds - for exampie, bang
their head on objects or use the door to squeeze their fingers, and at
times even apply dirt on themselves. They may find difficulty in differen-
tiating the edible from the non-edible. They may repeat the very same
act without any changes over many hours - for example continue to
twist a piece of thread over and over again.

Some children when questioned will repeat the question over and
over like a pamrot and not respond fo any stimulation.

Mild to moderately handicapped children will find it difficult to com-
pete with other children in the class and tend to get isolated. They wilt be
slow leamers and the teacher may direct them to the backbenches.
However with a little patience, effort and some special education they
will be able to acquire basic knowledge.

7.6. Conclusion

We have so far leamed to identify affected children and difficulties
faced by them in situations such as war, family problems, child abuse
and poverty. We also saw how stress arises from unpleasant experi-
ences and its psycholegical, psychical and behavioural manifestations.

By observing such exprassions we saw how the teacher could
explore and identify the problem, We called problems, which could be
easily handled common problems, and serious problems whlch require
specialized help as special problems.

In the next chapter we shall see how these problems could be
handled and resolved.
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When dry leaves rustied

she screamed

thinking it was a storm
then the cold breeze blew
soothing

the sweating body



Counselling

What is counseiling?
What are the characteristics of a
counsellor?

¢« What are the micro skilis of a
counsellor?

«  Why do we want to help students?

8.1. Introduction

In the previous chapters, we discussed
about the various problems that students
face. This chapter and the following one will
deal with the ways that can be used to solve
them.

This chapter would deal precisely with a
counselling session, the micro skills of a
counsellor, and the characteristics of a
counsellor,

Micro skills like attending, active listening
and empathic response are discussed one
after the other. But that does not mean that
they should be applied in that order. All the
micro skills are needed as a whole during a
counselling session. For example, when
challenging is used by the counselior, he will
also attend to the client, actively listen to him/
her and show empathic responses.
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It is not necassary that a counsellor should use all the micro skills
with all the affected students. Many of the problems of small children
can be successfully handled using skills like attending, active listening
and empathy alone. At the same time a counsellor may have to use a
skill like exploring options in more than one session to solve the problem
of an adolescent child.

Each and every student is unique, so it depends on the counsetlor
to use the appropriate micro skill to a particular student and help him/
her.

A student usually comes to a counsellor only when he feels uneasy,
not when he is OK. So it is the duty of a counsellor to make his mind
healthy once again.

8.2. Characteristics of a counsellor

it is expected that a counsellor will have better personality traits
when compared to that of an ordinary teacher.

He is first of all committed to his own growth - physical, intellectual,
socio-economical and spiritual for he realizes that helping often involves
modelling the patterns of behaviour his clients hope to achieve. A teacher
counsellor will be always ready to help the child and he would have
attained the skills and attitudes to do it. He will have the proper behaviour
and values to be the role model for the client.

Counsellors make their bodies work for them by having nutritious
food and proper exercises. -

It will be more useful if they have a higher 1.Q. They respect

A counselior - 4oo0d scientific theory and good research for the ways in which they
an ideal can nourish enlightened practice. They read a lot and discuss matters
P“’B'u-"t"!:: with their colleagues to get clearideas. They read especially literature
continues to  With symbols and an artistic touch. They will also make what they

grow read work for them. They are also able to evaluate their own work.

They can easily understand all the human needs and they are not
afraid of deep human emotions.

Good helpers know that helping is a great deal of wark, but they
also know that working wisely is just as important as working hard - that
is they are more interested in accomplishments than in behaviour.
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They can use bedy language effectively and they see helping as a
goal - oriented, accomplishment oriented dialogue.

They will try to understand the child heart to heart, for they can see
the world through their client's eyes. The teacher counsellor will respect
the children by attending to them, by working with them, by talking with
them without judgment and by having trust in their positive psychological
forces.

Counsellors are not afraid to share themselves and their own
experience if they see that it will advance the helping process. The teacher
counsellor loves the child and he/ she will show interest in the
development of the child.

Counsellors talk meaningfully but precisely, with a humane Dpon't expect
tint. They are duty conscious and have a responsible attitude. If ::L’:‘EL’;L"SS
they take the responsibility of a client, they will try hard for the  yhat you,
betterment of the child. The counsellor will not hesitate to talk openly  yourseit,
about the relationship between the counsellor and the client if ¢t do

necessary, with the client.

Efficient helpers are people of imagination. They will also facilitate
the deveiopment of imaginative skills in the client. Good counsellors are
practical people too. They know that the process of helping is
developmental.

They follow a comprehensive helping model, but are notrigid inits
applications. The model is not central; clients are. The counsellor has a
good communication skill in a one to one situation and in groups too.

They do not help others in order to satisfy their own needs. They
are not afraid to enter the inner world of clients.

They can mobilize their cwn psychological energies to make children
use their own energies.

The counsellors may have their own problems. But they will be
aware of the problems and will know how to handle them. They know
who they are and there is space for psychological growth in their lives.

The world we live in is not ideal. The human beings are also not
ideal. So a counsellor may have some defects. But he/she will always
try to correct them,
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Activity

Each trainee may compare his/ her personality with the list of character-
istics given above. They may be asked to identify the component that
needs development. Adiscussion may be encouraged at the class level.

b

8.3. Sessions

There is a saying in Tamil that you know your wife when you are
poor, a friend when you are in trouble and a relative when you are sad.

The famous Tamil scholar, Dr. M. Varatharajan, says in one of his
novels, "Even the fiies and ants come to you when you are sweet. So
look for people who come to see you when you have difficulty”.

It is always essential to have somebody in life to share your deep
ambitions, emotions and wishes. When a child in need comes to the
teacher counsellor, a session starts. Ateacher counseltor going in search
of a child to help is rather an exception than a rule, for example when the
child is found with a suicidal thought or tendency.

If the child who needs help is a relative of the teacher counsellor, it
is better to send the child o another teacher counselior.

The pre-concepts that may be found in the mind of this relative-
teacher about the child or his family members may affect this process
of counselling.

Although counselling sessions are generally done weekly, the interval
may be increased or decreased in view of the severity of the problem.
But a counsellor need not always change it according to the wish of the
client.

When we fix a time for counselling, it is essential for the counselior
to be there intime. If not, the child may get the idea that, "The counselior
is not interested in my problem" and such an idea will affect the positive
relationship between the client and counsellor, which in itself is
therapeutic.

It is always better to have a counselling room in the school. It should
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be a quiet room of moderate size with two identical chairs. The roon
need not be luxurious, but it should be safe. It is good if the people outside
can't hear the voices from within. The child must feel that what he/ she
says will be kept confidentially.

The maost appropriate colour for the walls is green. You may use
other colours also other than red. You may have two small stools beside
the chairs. A handkerchief may be put on the stool. it is better to have the
room clean without any unnecessary provisions. Even then, you may
have one or two pictures of natural scenery and a flower vase. it is
advisable to have a white board also.

There will be an obtuse angle between the chair of the client and
the counsellor. We may let the child cecide the distance between the
chairs by seeing what is most comfortable for the child. The child should
be allowed to maintain a safe psycholegical distance between her and
the counsellor. This safe distance may vary from child to child.

At this movement we may recall what Benjamin Franklin said, "Love
thy neighbour, but don't remove the fence",

There is a belief that it is better to have the child to the left side of
the counsellor because the right cerebral hemisphere deals more with
emotions.

You may decide whether the door should be closed or not. It is
better to have the door open when there is a gender difference between
the client and the counsellor. If the client is a girl and the counsellor a
male, you may aliow a friend of the girl to sit at a distance within the
room.

Teacher : Good morming Sarmila. What did you have for breakfast?
Child : Strings

Teacher : O. K Did you come by bus te school as
usual?

Chiid : Yes

Teacher : Right. Let's now come to the subject. You may tell me about
your difficufty?
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You may start the first session with some casual talk. Then the
tension of the child may go down. But when you come to the second or
third session, this causal talk is not needed because the client might
have come ready to reveal something.

The counsellor need not be in a hurry, if the child doesn't talk for
sometime. After sometime, the counsellor may ask, "Do you find it difficult
to start?" Then when the child has started to talk, the counsellor may
give prompts and cues appropriately like O. K., right, | see, to encourage
talking. Then a rapport will be built up between the client and the counselior.
Some children will be able to come out with their problems whiie drawing
or doing something else.

A session is not proper if the counsellor is tired. For a session that
goes up to 45 - 50 minutes you need a lot of psychological energy. To
write the report of the session the counsellor may need another 10
minutes. But it is better to avoid looking at the clock to the face of the
client.

If the child enters into a deep emotional state in the session, it is
essential to help the child to balance himself before the end of the
session. The counsellor may summarize the session at the end.

The white board in the room may be used to write the options of the
student or to draw a symboiic diagram by the counsellor to give an insight
1o the student.

Counselling Room
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Note: It is not a must that each and every teacher counsellor 't our culture

relatives stay

needs a room. When there is less facility in the schoo!, the o, aight
teacher may find a place from the available resources. You  days in the

may talk seated on the ground or on a mat. You may use the

house where
there has

classroom after school, or use a tree shade. You may even  peen a loss.
go walking with the child. Anyhow, see that the story is kept ~ How does it

confidential and there is no interruption during the session.

help to come
out of the

Activity

Small groups can draw a plan diagram for the counselling room and then
discuss all the diagrams at the class level. All may come to a comman
conclusion as to how an efficient counseiling room would look like.

8.4. Counselling micro skills
8.4.1. Attending

&  Whatis the importance of attending?

% Do you think that attending is a micro skill?

To be with the affected child physically and psychologically is called

attending.

When the counsellor attends to the child, he will get the message
that the teacher is with him. At the same time the counseillor is also
getting ready to listen actively. The quality of the attending by the
counsellor will be felt by the child in a way. The body language of the
teacher while attending may support the child or worsen the situation.

The student will trust the teacher counsellor if the attending is
complete. The child will then easily open up, she will come out with the
important parts of her problem. If the attending skill is not properly applied,
the child will lose hope and this will obstruct her talk.

Attending skill consists of five components:

0o

0000

sit properly (face the client}
open (adopt an open posture)
lean forward

eatablish eye contact

relax
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The teacher is expected to give positive body language, non-verbal
messages, and facial expressions when the student relates her story
especially when the traumatic point comes up. Then the child will get
the message that what she tells is heard and understood properly.

In a classroom it is 0.k. to have a child with a special need or an
affected child always by the side of the teacher.

8.4.2. Active Listening

When a teacher answers satisfactorily the questions of a child,
then the child is motivated to ask mare questions. In the same way,
when the teacher listens actively to what is said, the child will be
encouraged to tell more. Hence the micro skill of active listening is very
important to a teacher counsellor.

If the counsellor begins to think about what he is going to say in
reply, while listening, then he is distracted. The counsellor should
concentrate on the child and observe the non-verbal behaviour. A teacher
cannct miss them.

Theesan is 7 years old. He is very irregular to school. After his absence on
Monday and Tuesday he came to school on Wednesday. Before the teacher
called him, he came running to the teacher and told her, "Teacher | saw a
white van on the road abducting two chiidren". He had a pencil which he
kept rolling in his hand while telling the story. What is the non-verbal mes-
sage of Theesan, which the teacher may have observed?

Observing and reading the client's non-verbal behaviour, posture,
facial expressions, moments of silence, tone of voice and the like will
give a lot of information. An efficient counsellor will listen to all these.
When the listening is effective, the counsellor may at times guess what
the student wishes to tell. Collecting a lot of facts is not important in
listening. Itis entirely possible to collect facts but miss the person. if the
counselior gets involved in his own thoughts, listening will be affected. If
the counsellor is really interested in the child, listening will not be a
problem.

If the counsellor judges the merits of what the child is saying in
terms of good - bad, right - wrong, relevant - irrelevant, ete. listening will
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not be complete. Also the listening will not be active if the counsellor
uses filters to listen what he likes.

if the teacher counsellor has personal problems and they are not
solved, then the listening may become inadequate. He could listen to
the child completely only when his mind is in peace.

The counsellor will not interrupt the child while talking for any reason.
On the other hand, he will encourage her to talk more and come out with
her emotions by verbal and nonverbal cues like 'yes', ‘then?'

The primary school children may tell their story with fantasy and
creativity. Even then, the counsellor will actively listen.

Activity

Six trainees who like to do role-play will come in front. Two of them as a
pair will talk at the same time. There will be no listening at all. The second
pair will role play as if when one is talking the other will listen partially
doing some other work. In the third pair, one will listen actively while the
other talks.

After finishing the role-play, a discussion may be motivated on no listen-
ing, partial listening and active listening.

The trainees may be guided to come to the conclusion that active listening
takes an important part in human relationships.

%

The empathic
responses

8.4.3. Empathy | | will have the
event_ and the
% What is empathy? :;T:t::ns
precisely

% Why is it difficult to show empathy towards others?

Empathy is the basic feeling of human relationships. It is difficult
for us to look at ourselves others look at us. Similarly, it is also difficult
for us to look at others they look at themselves. At the sametime, one's
feeling may differ from his self concept. Even then, empathy is an attempt
to go into the inner world of the other person.

Each and every child will have a unique inner world. It is easy to
understand the chitld when the teacher gets into this inner world and-
gets acquainted with it.
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Empathy is the important part of attending to others. So it is
therapeutic also. Children find it difficult to open up easily because of the
fear that they may not be understood properly or they may not be
accepted. They would have had the experience of such rejection. So
empathic responses remove that fear.

A teacher counsellor will be able to give empathic responses by
words and by non - verbal reactions. By putting our feet into the child's
shoe, we will be able to understand the child and his problem better. The
empathic responses will use the same ianguage style as the child. We
may have to show advanced empathy in some exceptional situations.
When a child couldn't say something although she wanted to, we may
help to bring it out through advanced empathy.

Child: The teacher wha does mathematics for us punished me one day
because | didn't do my home work. After that incident I'm afraid to be in the
mathematics class. | hate to come to school also.

Teacher's empathic response: You have got a fear and hatred because
of the punishment given by the mathematics teacher,

Does the
teacher have
to enter into

the same
emotional . )
state of the All human beings like people
child when who give empathic responses.
she gives

the empathic
response?

148



Counselling

Activity

The trainees can be asked to write the empathic responses for the following
statements individually. The cards with empathic responses may be col-
lected and exhibited. The trainer can have a class level discussion to de-
cide which empathic responses are more appropriate.

@ Ourfather would beat us if we play without studying. Very often he says
that we have to work at home. Very often it is | who has to do shopping.
| have to sweep the house. He won't aliow me to play. You know | have a
sort of __ this... on my father.

© | came late 1o school yesterday because of a puncture of my bicycle
tyre. That is the fact. Usually | come early to school. Yesterday the
disciptine teacher had put me on the late comer's gueue. All who came
late were punished by him. We had tc weed the garden. | joined the
group. t didn't know how to say the truth. | started crying.

Assignment

The trainees may be asked to write the empathic responses for the follow-
ing statements of a student as homework. The answers mayhe discussed
in the folowing class.

-+ A child is sitting in front of you for a long time. His eyes are full of tears.
He didn't say anything. [Time is passing]

-+ WWe have lost cur father due to shelling. | have to take "thosai” cooked
by my motherto the canteen and take the cow to the fieid daily before
geing to school. | have to walk the distance too. I'm always tensed up
when | think whether l'll be late to school.

=+ Selvilost fifty rupees the other day in the class. Everybody says that |
am the thief. But honestly | didn't take it.

Activity

The trainees may be divided into small groups, each group containing three
members. In each group one will take the role of a cliemt, another wili take
the role of the teacher counseiior who gives empathic responses, and the
third the role of an observer. The observer will take notes on the empathic
responses. The notes of the observer may be discussed at class level to
make things more clear. In the next round the trainees may change their
reles. The trainee who togk the role of the client will now take the role of
either the teacher counseliar or the observer.
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8.44. Reframing

& Itis possible for an individual fo see an event from varous
angles?

& Isit possible to see positively things which are normally per-
ceived negatively?

We have seen people describing the same eventin various ways.
Each of us perceive things in completely different ways. When a person
locks at an event, his previous knowledge, experience, emotions, beliefs
and expectations are all involved in his perception. So a person from a
different environment might see this event in a completely different way.
Normally the children who face so many problems or those who give
problems are the ones who perceive the world very negatively. At the
same time, they will have a low self-esteem about their thoughts,
emotions and behaviour.

The teacher counsellor has to listen actively o the child when the
child describes his emotions and thoughts. The counsellor has to give
empathic responses t00. She has to try and understand the event from

Two men looked out of the windows. One
saw the stars and the other saw the mud.
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Child: Mum scolds me all the time. She says that | don't get up
early in the morning. Then she scolds me for getting late to go to
school. If | get less marks in the school, she punishes me. She is
not happy if | don't go for the tuition class. Even if my younger brother
tears my exercise book, she doesn't blame him. She hates me and
'm sure she likes my brother.

Counsellor: Maybe your mum wants a bright future for you. | don't
know whether she doesn't know how to show her interest in any
other way. Maybe that she wants you to study better. Maybe that
she has got an extreme ambition about your life and this is the only
way she knows to accomplish it. What do you think?

Activity

Some complaints of the students may be givento the trainees They
can discuss in small groups as to how they can reframe the obser-
vations. Trainees may role play the reframing skiit using the state-
ments discussed.

eg.
Student: My class teacher doesn't talk to me for some time.
She looks to the other side whenever she sees me. She is
angry with me because | am naughty. Sometimes she hits me
too, even then she doasn't say anything.

It is good
to see
things
positively
for mental
heaith.
Also it is
better to
guide
children to
look in a
positive
way.

the child's point of view. But when it is necessary, the
counsellor has to change the picture to a new frame.
This doesn't mean that the point of view of the child is not
important. This means that the counselior has to healp
the child to view the worid more broadly.

The client may then come out with the problem more
precisely. it is helpful sometimes to find the hidden
emotion,

Beeshmar sent
Dharman and
Dhuriyothanan into a
village to judge the
people. Returning
from the same
village, Dharman said,
“All of them are good
natured™ but
Dhuriyothanan said,
“All of them are bad
animals™.
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8.4.5. Focusing

Even though
the radio
waves are
found
dispersed
all over, a
radio
focuses it at
a particular
place and
gives us the
sound.

A teacher
counsellor
will focus all
the emo-
tions that
are scat-
tered all
over the
mind of the
client and
bring about
an aware-
ness in the
student.

is it neces-
sary to do
focusing to
ail students
who have
emotional
problems?

x

o

What do you mean by the word focus?

ﬂ..)
£y

What do you think is focusing in refation to counselling?

The mind of the client might wander in ali directions. The
counsellor has to help her to focus on her important emotion and
an the critical event.

L

When parallel light rays go
through a convex lens they
get focused in a single point.

A counsellor has to use the skill of focusing when he feels that
the client is repeating many events, in a disorderly way. YWhen the
skill of focusing is used, the client may be able to see things more
clearly. The confusion of the client will decrease. She willnotgein a
disorderly way.

Student: My elder brother has left the house and gone somewhere
last week. Dad drinks a lot and because he scolded my brother, he ran
away. Mum is always in the kitchen. [ get a numb feeling in the head
and | fear a lot. A boy follows me wherever i go.

Teacher counsellor: 1 understand that you have a lot of problems,
Brother leaving the house, dad drinking, mum not interested in you,
and the boy who foliows you. Out of all these which seems to give you
more difficulty?

Student: The boy who follows me.

Teacher: Akhough you have many problems, the one that needs solution
first is the problem of this boy?

Student: yes.
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8.4.6. Exploration

&  What do you understand by the term exploration?
&  What do you mean by open questions?

We can't expect that the client will aiways tell his story with a
motivation and freedom. Very often the teacher counsellor has to faciiitate
the child. The teacher may have to ask in more detail about some
particular events - may have to explore them a bit.

Exploration will help them to come out with their experiences,
behaviour, and emotions. Exploring within oneself helps sometimes to
return to normalcy more easily. But the information we get using
exploration should be used only to understand the child better and to
solve his problem.

A teacher counsellor may use questions for exploration. She may
also use some statements or phrases. The client may find it difficult to
answer if the questions are too many. A tone cf inquiry should be avoided.
The counsellor should also see to it that it is not only a question and
answer session without taking them anywhere.

The questions should go with the flow or thoughts of the client.
They should not disturb the thought process. There should be a goal to
each and every question asked. Then it takes the client to a useful point.
In case questions are asked it must help the student, help to solve the
problems. One need not ask a question just to collect information. Always
use open ended questions to clarify some issues.

Teacher : How would you feel if you are in a school that
you like most?

Client : Iwouidfeel happy.
Here, this question has taken the student to a new insight. A

counselior may use a closed question if she needs a particular data
precisely.

Teacher : How many schools have you changed within the
last five years?

Ctosed question: Are you angry?

Open question: What are your feelings?
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All the questions should centre around the student and the issues
that are important to him. They need not be related to our own ideals.

This is a part of the dialogue with a student who lost his foot in a land mine
Teacher: {f | allow you to ask a question what will that be?

Student: (after a pause) | shall ask myself, "Why have | become so weak
mentally?" (he is crying)

This question has touched the insight of the boy.

In a way, it is not a must that the counselior should ask questions
when exploration is done. If a client sitting in front of the counsellor is
kicking the table, the teacher may say like this:

Teacher : It seems to me that you are angry. But | don't
understand why.

This statement itself is exploring. Sometimes a direct question may
be useful.

Teacher : [understand how this behaviour of your dad makes
you feel angry. But it will be helpful if you tell me what
you will do in such situations.

Client :  1won't do anything.

Teacher : You said that he made some negative comments
about you last Sunday, then?

Client :  Then... | asked him to buy a bicycle for me.

A single word or a phrase may be used as a probe.
Client : I become tired at the end of the day.

Teacher : Tired?

Sometimes responses like, "yea", "uh", "right" are enough. At other
times body language can be used.

Client .l don't know whether | can tell you this. | didn't tell it
to anybody else.

Teacher : (leans forward nodding the head)
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Itis always better to follow a question with basic empathy rather
than exploration or probing. It is not appropriate to ask more than two
questions at a stretch.

Sometimes a counselling process might end up without a singte
question. This may be the case with children who come only with
emotional problems. The teacher counseliors who are new to the field
may tend to ask a lot of questions. The session becomes therapist-
centred when the counsellor asks a lot of questions. At the sametime, if
the beginning of the session starts with questions and answers, then
the client will only expect questions rather than thinking on his own. Then
some important event or feelings may not come out. So, questions are
used only as a last weapon.

it is important that the things that are useful to the client are only
dealt with while explorating. It is better to avoid questions starting with
"why?" One has to give cognitive answers to such questions. We want
answers from inside the heart rather than generalizations or explanations.

So, the questions are asked only to make the client open up, to
make him see things more deeply and to be more clear about his
problem.

When the skill of explbratioh is used, tﬁe student wili go in front.
The counsellor may walk beside and give him a summary whenever
needed.

Activity
The trainees will forms groups of two and divide the following questions into

open questions and closed questions. Then the open questions are changed
into closed ones and vice versa.

Who do you like?

What do you want to say about you'r family?
Do you get very angry?

Is your problem a big one?

How do you see your dreams?

Do you feel tense in school?

Where can you start and how can you proceed?

i@@@@@@@
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8.4.7 Challenging

& What do we understand by the word challenging?

& When do we need the skill of chailenging in the case of
an affected child?

Though it is important for a teacher counsellor to understand the
child, it is also necessary at times to know the truth, Most of the clients
may need a change in their thoughts, feelings and behaviour.

Children are quit flexible. Itis not difficult to bring about changes in
them. The teacher counsellor may help to bring about a change. The
guality of the change and the success of the change depends on the
counsellor. But the student should be willing to change. Behaviour therapy
that brings about a change is a different process.

Usually children have more mental energy than we expect. When
an antisocial behaviour is seen in a student, or when his behaviour
disturbs the general schooi discipline, challenging may be used to make
a change. Challenging may facilitate the student to test his inner and
outer emotions.

Challenging may be used when a student is reluctant to come out
with his problem, or when he is not clear abut his behaviour, feelings
and experiences. Challenging may also be used fo create a new scenario
about himself and about the world, to see a new insight, to set goals, to
see the options when there are blocks and to come out with clear ideas
without confusion.

When challenging is successful, the student will see the dark side
of her mind, and she will get a clear insight. She will see a meaning in
life and find new ways to live.

Challenging should be done when the student does not accept that
the problem is his or when he is not able to come out with his problem in

Student: I'm happy in school. I've no problem with the principal (The voice
is duli and frustrated. The face shows lines of sadness).

Counsellor: | listen to you saying that you are happy and you don't have
any problem with your principal. Still, | observe sadness in your face and a
depression in your voice.

156



o Counselling 157

a clear way so that a solution could be found. It is also helpful when the
child cannot accept his true emotions, behaviour and experience, when
the child is playing mental games, when he is not able to understand the
result of his behaviour and when he is not willing to go along a new way.

The counsellor should use only the information given by the student
(by words or by non verbal methods). She should not use information
that is obtained in some other ways for challenging. The teacher need
not be passive or aggressive when the skill of challenging is used. She
should be assertive during the session. She should not use her own
ideas for challenging. Challenging should not be used only to maintain
social values. The counsellor should not become emotional when she
pinpoints scme problems.

Advanced empathy may be used to dc the challenging. Self-  The success
disclosure may be used to support the view. The counsellor needs  of challeng-
courage to do the challenging at times. The counsellor may give a g s e .
summary at the end of a challenging session. Serious challenging  counselling.
may not be necessary for primary school children.

Challenging is easy if the focusing is done properly and a trusting
relaticnship is built up between the student and the counselior.

8.4.8. Goalsetting

& Do you think that each and every student has a goal in his
school life or that there should be ohe?

®  What will be the resuit in life if the goal is not clear?

It is always better if the teachers observe if all the students have
clear goals and whether they go forwards towards them. Many students
who have emotional problems lack direction. The counsellor may help
them to develop a sense of direction. With a sense of direction comes a
sense of hope.

When there is a goal it is easy to help them to move from where
they are to where they want to be. When the goal is clear, self-
responsibility and versatility increases. Then the teacher counsellor may
develop a "l can” spiritin students. Then itis possible to take "victory" as
a challenge and act towards the short term and long term goals.
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Students in emotional turmoil do not use their imagination. When
the student is in stress, the general consciousness might be constricted
and it is the duty of the counselior to widen it again. The counsellor may
also help the student to develop a range of new scenery. Then itis easy
to start working with solving the problems. Setting goals focuses the
student's attention and action. It also mobilises his psychological energy
{o be used towards the goal.

It increases persistence in

setting goals and also %ﬁ
motivates the student to . 4 ;::ﬁ'
search for strategies to ge'. Lt / r
accomplish them. Reframing o3l Pt
will be confirmed andtheway  ~ - =
to solve the problems will be %

clear. It helps to establish
outcomes that can be
measured or verified.

Are you The teacher counsellor may make sure that the goal of the
‘sh“e"‘;;';i‘; student is within the control of the student, and the goals chosen
of children are in keeping with the values of the student. Also the counsellor
are always may make sure that the goals set are the student's goals. ltis also
decided by \sofuf to help the student to determine a realistic time frame for

them? :
the accomplishment of goals.

Humanity remembers with thanks people like Ghandhi, Mother Terasa,
Abraham Lincoln and Einstein because they achieved their long term goal
in life successfully.

Activity

Trainees are formed into groups of two to discuss their goals in life, They
can atso discuss the difficulties they had in the journey, A few may share
their own experience or what they heard from the partner in the plenary

g level.
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Guru Dronar's students, Archchunan, Bheeman, Dhuriothanan and oth-
ers, were standing beneath a tree one day while learning to shoot arrows.
Guru asked the students to aim at a parrot on the tree, and questioned
them, "What do you see?" one of them said, "l see the tree", another said,
"l see the parrot on the tree”. But Archunnan said, "l see the neck of the
bird". Later when they tried to shoot the bird, only Archunnan was suc-

8.4.9. Exploring options and facilitating actions

& Are there many ways to reach a goal?

o
L4

& How can you decide which is more efficient when there are
many ways?

[

The micro skills we have learnt so far would have helped the
counsellor to see the problems of the child and to solve them. Empathy
would have helped the student to reduce his distress and see the different
ways to solve his problems. But sometimes, the student does not move
forward and appears to get "stuck". The counsellor then asks the student
what his options are. "What do you see as your options?” is an open
question. He may discard some options as impossible while discussing.
Hewever, it is better to consider all the options because the option the
student ruled cut may turn out to be the one which he will eventually
choose. If the student fails to see an option which is cbvicus to the
counsellor, it can be put forward in a tentative way not as directive advise.

The student may be encouraged to talk about the positive and
negative aspects of each option. It is better to discuss the most unlikely
optien first. The student's feelings about the various aiternatives must
be taken inte account, togical thinking may puil him in one direction and
feelings may pull him in another direction. It is more important for the
student to feef comfortable with an option. Otherwise he will not stick to
it. One has to lock at the loss the student will experience in the decision
process. While making a decision it is better to ask which will cost less?
Which loss is acceptable, because iosses affect our feelings. Better to
ask the student to tell the part of him that wants option A and to explore
that part fully, and then to tell about the part of him that wants option B
and to explore that fully. The counsellor may allow the student to integrate
the two opposite parts of himself and not to feel confused, but to accept
that both are valid parts of himself.
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If the student is 'stuck’, the counsellor may give him permission to
remain stuck for a week and then work with him next week.

Mobilization of energy

/7 \_\

Awa;\enes Chrice
| |
Arousal ¢———— Rest &—— Action

Sometimes, once awareness is raised, the student will move with
ease around this circle.

In life we do not stay in a state of rest.

= Mobilization of energy

. = Choice <~——Push

Awareness e :
A - Block
Arousal === __ __
~< __________ [

A

Satisfaction <z

VWe move around the awareness circle again and again, and most
people get struck with blocks. When there is a block, one has to retum
to the awareness point in the circle. The counsellor may ask the student
what message she is getting from her body, from her emotional feelings
and from her thoughts when she experiences her inability to decide or
act,

The counsellor has to remember that the more he pushes a student
to make a choice or to take action, the more blocked she is likely to
become.

in life it is easy to do the routine work. But it is a risk to start with
something new. There may be unknown consequences and these could
be painful.
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Blocks include the inability to deal with one's own feelings, the
inability to cope with the reaction of others, fear of consequences, fear
of repetition of past bad experiences, and the intuition of inappropriate
shoulds, musts and oughts. Blocks alse include the fear that something
comfortable or rewarding will be lost, or that one lacks the skill to carry
out the desired action.
Activity
Seran is a clever boy in Grade 5. He has a dream of becoming an
engineer. When the scholarship test results were out, he became
disturbed because he didn't get through the exam. His parents asked If you are
him to go to a popular school for Grade 6. But he said, "i'm not going 2:rtr:‘:t
to school at all". path, you
. will reach
Seran has been now directed to a teacher counseflor. Small groups the goal
of trainees may be asked to identify the options that can be se- even if it
lected by Seran, They may also be asked to identify the advantages s 2 bitd
and disadvantages of each and every option from the student's view. delayed.
Finally the groups may identify the option with less loss and the cne
that will get emotional support. The work done by the group may be
written on flip charis and used for pienary discussions. The trainer
may ensure that ail the trainees come to appropriate decisions.

«f

It is the duty of the counsellor to make the student identify her goal
and to prepare her mind to make decisions. Then the first step towards
goal achievement may be identified and confirmed. Then the counsellor
has to help the student to decide how te carry out the first step. Deciding
when to carry out step one comes next. The counsellor may reward the
student in some way for carrying out step one. The child may be
encouraged to act in the same direction, and reassess the overall goal
and evaluate her acts.

Sometimes exploring optiens and facilitating actions may not be
needed for primary class children. In many instances, parenis may be
approached to set the goal and to solve the problems, Family counselling
may also be used to solve the problems of children.
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8.4.10. Termination

@ [Iftermination is not satisfactory, what will happen?

The relationship between the student and the counsellor will
eventually have to come to an end. That should be planned well. The
counselior may feel that a new experience she has been enjoying all
this time is going to end. The student may aiso feel that the support he
has got all this time is coming to an end. It is better to do the termination
without causing such a deep feeling as far as possible.

A termination is successful if the student feels that he could solve
his problems in his own in future and the counselior is also satisfied with
her work. Emotions may be involved in a termination. One has to look at
it as an incident in a continuing life process. A counsellor should prepare
the student for termination in the sessions that precede termination.

Teacher counsellor

We have met so many days and tatked a lot. We have seen development
also. We had a goal that we have to come to a point where counselling is
not needed at all. it seems to me that we have almost come to that peoint.
S0 we may terminate in a week or two. .

If the goal of the counselling process is clear, there will be no
confusion as to when the termination should be done. At a proper place,
the student would also feel that this relationship is not needed after this.
A counsellor may make the student realize from the first session itself
that the relationship would come to an end one day. Termination does
not mean that the student would have no problems in future. It does not
mean that all the problems of the student are solved. A student may
seek the help of the counsellorin the future too. But everyone feels happy
to rely on their own inner resources to solve problems. This is true with
children also. A counselling process may come to an end with the
satisfaction that the student is now able to solve his own problems.

Activity

The trainees may be divided into small groups to role-play a termination
session. A discussion may follow to see which role-play was better than
the others.

Y
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8.5. Conclusion

This chapter discussed about the various micro skills of a
counsellor. The skills become panrt of the personality of the counsellor
with experience. Such a teacher counsellor will be an asset in helping
thousands of affected children in her area.
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The young palmyrah grows
sheathless

In the beauty of a thousand flowers
it looks like the moon

but

the senses are like the sun
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\7Vays of Helping

s Wital lype of childen nead psychoso.
clai help

»  Whatarg the psychological ways of help
you Lise daily®?

* [sit possible to change behavicur?

¢ \What are the benefits of keepinn the
mnd and sedy 1 2 relaxed staig”

¢  What do you mezan by axpressinn?

9.1. Introduction

It is common for children to have mild
physical, psychological and social problems.
When they are affected we could observe
changes in their behaviour and decline in their
learning activities. Even though we are adults,
we find it difficult to face stresses such as
losses, threats, destruction and separation.
Thus we can realise that children also would
be affected.

During these stressful situations, it is im-
portant for us, teachers, to support children
who need help and bring them back to nor-
malcy. Ways to help and interventions are ex-
plained in this chapter. Teachers can modify
these to suit the child's psychological matu-
rity, environment and their daily educational
activities. [t is the duty of the teacher to assist
the children to retum to normalcy on their own,
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to provide opportunities to express their feelings and to deal with their
problems. It is important to consider the developmental stage of the
child when observing them, guide them to continue their activities and
encourage the family to participate in these activities when you try to
help.

Ways of Helping

Normal circumstances Special circumstances

\)

<2<

O Listening 1 Expressive methods

[ Supporting {0 Behavioural therapy

[ Problem solving (O Play methods

O Conflict resolution (1 Narrative Exposure Method
O Dealing with anger D Relaxation

[ Counselling
(3 Family therapy

Expressive methods

e A A A

Music Dancing Art Clay modelling Drama Story telling
(Singing) (Drawing} {Acting)
Relaxation techniques

v v v Jlf ¥ v V¥
Breathing Muscular Relaxation Chanting Exercises for Meditation General
exercises redaxation exercises inner peace retaxation

(Physleal)  (Psychelogical) exercises
Activity

What ways would you use to deal with a child who needs help and to bring
it back to normalcy?

Answers to this question could be written in cards and be displayed,

The participants could be directed to have a discussion about the answers
and to arrive at unanimous conclusions,
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9.2. Techniques to bring back normalcy

When we, adults, are affected our daily activities might be some
times disrupted. We get disturbed as we are unable to return to nor-
malcy. Similarly, some children also would show abnormal reactions
when they face problems. Then the teacher should identify this and shouid
pay additional attention. They can be brought back to normaicy by the
following techniques. These technigques are classified into two groups.
They are;

8 Easy techniques (under normal circumstances)
01 Special techniques (under special circumstances)

All primary teachers should possess knowledge regarding these
methods. The teacher couid apply his/ her own general knowledge, in-
tellect, creativity and artistic resources to modify these techniques. Itis
certain that the teacher - student relationship would be improved and
the child's mental state made more joyful through these methods.

9.3. Easy techniques

@ There are two students in your classroom who frequently fight.
How will you handle them?

Even when leaming activities are taking place in a healthy, condu-
cive atmosphere, the teacher should manage small conflicts, problems
and expression of anger. These methods which help to restore nor-
malcy in children are ones called “easy techniques” which we are going
to look into:

Listening
Supporting
Confiict resolution
Problem solving

Anger management

O 0O o o o

A child could be brought back to normalcy even in a single day by
these methods in the classroom. Supporting and listening are the com-
mon techniques which should be always followed in normal teacher-
student relationships. (See chapter 8 for details.)
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9.3.1. Conflictresolution

Differences of opinion might surface and vanish frequently ameng
students who study together. Sometimes, this might persist and would
disrupt the classroom atmosphere. Stop talking to each other, slapping,
casting angry looks and exchanging verbal volleys are some of the indi-
cations of disharmony in the classroom.

Teacher's cbservation is important in handiing this conflict situa-
tion. Some may not be outwardly observable. Sometimes the problem-
atic child(ren) may not be identified. There is an organized step-by-step
approach in conflict resolution. The following explains the process in-

volved. The conflicts arising among students could be dealt with by ap-
propriately applying these steps.

Identifying the conflict

identifying the students concerned individually or as groups
Identifying their needs

iﬁnderstanding their fears and suspicions

Pave way to appropriate dialogue

Provide guidance to arrive at an acceptable decision to both sides.

9.3.2. Problem solving approach

When ever there are dis-

External pressures (stresses) ruptions to learmning activities of
War students it develops into a prob-
Displacement lem. Though internal and/or ex-
Malnutrition ternal factors can be respon-
Poverty sible for problems, most of the

problems are attributed to ex-

Physical iliness ternal pressures. (See box)

Social discrimination

Loss A child who faces these
Trauma stresses might become a prob-
Inappropriate environment lematic child in the classroom.

Then the teacher should trans-

Family problems form himself into a "problem
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solver” in these circumstances. It is important that the teacher should
be a neutral person and should function with real interest in children
during these circumstances. At the same time, finding solutions should
not drag on, solutions should be reached in a short span of time. The
teacher should be trained to differentiate between conflict and a prob-
lem and to deal with it appropriately.

0 Two children fighting for a marble - conflict
0 Several students fail in an examination - probiem

Problem solving is also a continuous process involving different
steps.

Problem solving methods

How do you see and understand the problem?

When did it start?

For how long has it persisted?

What is the cause for the problem?

What are the direct and indirect impacts of this problem?
How have you attempted to handle the problem in the past?

What are the ways to approach or solve this problem?

© 0 © 0 @ & 60 0

What is the best, possible practical strategy at this moment among
these?

Try implementing that strategy
Evaluating whether it is successful

It it is a failure then trying out another strategy

G 6 0 ©

Again evaluating. ........

Note: These steps could be followed according to the
age of the children and leve! of impact. The methodology
explained in 8.4.9. could be used to soilve the problem.
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9.3.3. Dealing with anger

& s anger a bad charactenstic?
@ /s there anyone who never gets angry?

Anger usually occurs in everyone. Most people consider it a bad
quality, Every living thing expeniences anger at one time or ancther.

When the mode of expression of anger (or suppression) brings an
unhealthy outcome, anger is considered a bad, negative quality and de-
spised. Anger which doesn't hurt others is healthy to a certain extent.
We have to identify anger at the initial stages and safeguard ourselves
and others from it.

® Then, can we suppress anger?
'‘No' that is also an unheaithy situation

Ways to deal with anger

<> As afist step the child could be asked to run {jog) for a while, After it
feeistired, you can call the child separately and discuss the problem in
detail,

=> During this conversation, you have to talk about the matter which caused
the anger, listen to the complaints and should provide opporiunities to
express feelings.

=> Ifthe anger is justifiabie, then you should accept it and try to work out
a way to solve the problem.

= You can educate the child about relaxation techniques.

->» If necessary you can provide the basic needs such as food or water
and then have the discussion.

=> If anger persists, then you can use the 'empty chair technique' to ven-
tilate the anger. You could ask the child to come and sit in a private
place. Put an empty chair in front of him and ask him to imagine that
the person the child is angry with is in the chair. Let him express what-
ever he feels against that person verbally.

=> If achild is excessively angry, you can give a pillowto the child and ask
him to imagine that the pillow is the person who he is angry with, The
child can then do what ever he likes to the pillow, This also would help
to ventilate the feelings of anger.

= You could even provide instruments such as drum, raban or dolki to
play or ask the child to throw a ball to a maximum distance.

These would pave the way to express anger easily and appropriately.
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Note: These exercises should be continued until the child re-
turns to its normal state and relaxes. The opportunity should be
provided. If the anger could be dealt with easily, then itis appro-
priate to use only these simple techniques.

Children get angry like adults, thus the teacher should guide the
child to express the anger through healthy ways and means.

&Why do children get angry?

Children feel angry when there is an obstruction to what to natural
like to do. For example, an action, which makes them happy is inter-
rupted; or, if some body intervenes in their independence; or, if they are
hurt or encounter bitter experiences,; or, if you ask them to do some
thing they don't like, then they would feel angry.

In other words, whatever obstructs their happiness or well-being
would make them angry. Thus the teacher should be very careful in
guiding the ¢hild to deal with its anger.

&  The child gets angry now.

We can see that children react immediately when they get angry.
They would hit, kick, scratch, spit, bite, shout or would stab with a pen-
cil. There may be several other violent expressions, which could come
out. This would deeply affect the classroom atmosphere. The children
would show rigidity, palpitation, perspiration, heavy breathing and viotent
expression when they are in the grip of this feeling. These would disrupt
the interest in Jeaming. It is the duty of the teacher to bring the child out
of this situation.

First of ali, children who express anger in the classroom should be
identified. Then the reason for anger should be identified through per-
sonal discussion. The levels of anger and the causative factor for anger
would differ from child to child and with circumstances.

9.4. Special techniques

We are going to see the special methods used to assist children
who need help. It is notable that most of these special methods are
worked out through the normal activities of the child. Their special skills
are stimulated by this. These methods such as dancing, singing, draw-
ing, creative activities, games, story telling and acting are found in the
primary school curriculum. 1t is important for the teacher to encourage
children during these activities. These can be either individual activities
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Expressive methods

or group activities.
9.4.1. Expressive method

When the child expresses its psychological affliction and feel-
ings through these activities, it helps the child to get rid of the affliction
and to return to normalcy.

9.4.1.1. Singing

Singing is a favourite activity of children. It is wrong to think that
musical ability is needed for this. Generally, we could see children hum-
ming while doing something. We can see a difference in chitdren who
need help. They would not participate in singing, be withdrawn or would
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just observe what is happening. Sometimes they would be aloof or dis-
turb the singing.

The teacher should take special care of these children, approach
them and identify the problem, and then incorperate them into the activ-
ity. It is important to provide the opportunity to sing. Initially the teacher
could sing with the child. Then the child wouid be allowed to sing with
the group. Then the child could be asked to sing on its own. The child
could be even asked to sing along with other sources such as radio,
television or video. It is good to encourage them through appreciation.
Further, even new songs could be taught to them.

8.4.1.2. Dancing with singing

173

A chiid might
This is also an expressive method. It is called "music and  naturally not

movement" in primary education. Chiidren could be aliowed to

show interest
in singing.

sing and dance after teaching them a song with rhythm. The Some others
teacher should approach the children who do not participate, talk ~ Might be shy

to them and bring them back to normalcy.

The children should be given opportunity to perform their
bodily movements according to their wish when helping them to ex-

Activity

Twao participants shouid be called out and when one of them makes move-
ments with the index finger the other should imitate it with bodily move-
ments. This could be madified into an artistic form.

press their feelings through dancing. They can be directed to dance,
jump or move according to a rhythm.

9.41.3. Drawing

Children will express themselves and their feelings through art. The
message expressed by them might be direct or sometimes indirect. In
some cases there may not be anything significant. Children could be
asked to draw whatever they like with pencils or colours. There is no

by nature.
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need that the drawing should be artistic. The following features in the
drawing should be observed in order to guess their possible psychologi-

cal significance.

™ The pattern of lines drawn

0 Choice of colours

M The selection of scene or theme

C  Theillustrated incident/ things/ people
™  Organization of the drawings

There may be differences between the first drawing and later draw-

Activity

® Provide some drawing equipment and observe the participants while
acting on their own

® Similarly, the participants also should be guided to observe children

g in their classroom.

ings. This might be an indication of the psychological changes taking
place. The teacher should understand this. It is important to initiate dis-
cussions based on the drawings. But there is no need to insist on this.

The important thing is to provide continuous support to the child.

9.4.1.4. Handicraft

The children could be encouraged to create whatever they like on
their own by using clay, colour papers, gum and flowers, leaves, shells,
seeds and dried leaves available in their enviranment or else the teacher

could guide the children by doing it.

The classroom should be organized in a manner, which would en-
courage the child in creative activities during the learning process (see

chapter 4)

It is notable that the concept of bringing opportunities, resources
and environment to the child rather than the child going to them is intro-

duced in the new educational reforms.
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We could observe that tearning becomes healthy and useful when
we make the environment according to the children's liking. Further we
could learn about any mental problem children may be having through
their expression using the materials they find in their environment. Gen-
erally, we could come to know about this from the colours and shapes
they choose. For example, when a child is facing a stressful situation
and is disturbed, it would select dark coiours. The shapes may not be

Activity 1

® The participants should be sent out to collect flowers, leaves, dried
leaves, shells, seeds and feathers and be guided to make things from
these. Their work could be exhibited and discussion could be initi-
ated on the basis of what has been created.

© Similarly participants could be guided to do the same activity with
children in their classroom.

Activity 2

® The trainees should be paired and one shouid play the role of sculptor
and other should play the role of clay.

® The sculptor should imagine that the other is the sculpture he wanted
to make and guide him accordingly.

(® The person who plays the role of sculpture should not move on his
owr.

(® Then get the opinion of the sculptor about the sculpture through dis-
cussien and guide them to observe how the feelings of sculptor is
expressed through his sculptures.

regular. You should encourage children to engage in handwork accord-
ing to their age, development and their liking.

The opportunity to express their emaotional problems is given to the
children through these activities.

9415. Drama

Though this is a group activity, each child could express him/
herself though this. Drama is a medium through which children could
be observed individually. Children always like to imitate. Thus children
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stores could be dramatized, and their expressions could be observed.
Further, they could also be assisted to bring out their emotions.

Activity

The trainees should be divided into three groups and be guided to actthe
‘lion and rabbit’ fable. Provide opportunity for each selected character to
express their emotions. _

Observe the following emotions among trainees and note them down.
@ Anger ® Straightforwardness
® Fear © Kindness

’ i ® Valour

You should try to involve affected children in drama activities.
If they show reluctance, then they should be encouraged. !nitially you
could assign roles, which the children like. The causative factors of the
trauma could be the theme. Little by little, the affected student could be
made to take assigned roles. For example, the student could be as-
signed the role through which he/she can ventilate his/her emotions.

9.4.1.6. Storytelling

Story telling is also an important expressive method. Children are
very much interested in story telling. They would aiso be interested in
repeating the stories they have listened to. This technique uses their
skills to ventilate their stresses. When they are directed to formulate a
story, it is likely that their own problems would come out as stories.
There is a possibility for them to get solace through these indirect ex-
pressions.

Further, we could help a child tell a story completely or partially in a
group or individually. Whenever the child finds it difficult to tell the story
we could heip the child by asking questions. The teacher could guess
what would follow and ask for details accordingly. it is important that the
teacher should be supportive and caring during this. All children should
be given the opportunity to tell stories. Special efforts should be taken in
cases of silent, withdrawn and reluctant children. The teacher could
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employ techniques such as encouragement, games and further ques-

tioning to make the child talk.

lence in stories.

When elders tell stories (puranas, epics) to children it is better to avoid
telling extremely unbelievable, phantasized stories. The stories should
develop trust and enhance the personality. They should deal with reality. It
is better to avoid horrible punishments (going to hell, curse etc.) and vio-

The "Little Elephant” story can be introduced to children,

If several students are affected by an events that took place in that
area, then it could become the theme of a common story. For example,
if parents have died due to violence, then the story of the baby elephant
could be used. When they listen to the story in which the characters

have been affected in a
similar manner, they would
then be able to understand
what had happened to
them. They would also
learn positive approaches
through the characters.
You could aliow children to
question and clear their
doubts during the story tell-
ing.

9.4.2. Narrative
exposure
method

This is essentially
child centred. The child will

Things to be observed in this method.

- Suitable place

=+ Working with the purpose of building
trust

-+ Aftentive listening

=+ Providing self-satisfaction by aflow-
ing to actindependently

=+ Providing support and continuous
assistance

-+ Agsisting to recall details of incident

be assisted to narrate a traumatic incident in his/ her own language.
This is a very effective expressive method. The teacher who listens
should accept the child as he is and intently listen while giving empathetic
answers. Open questions could be asked in order to encourage the
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child. The teacher should familiarize him/herself with the inner world of
the child. The child gets consclation by relating what has happenedto a
supportive person. You could further develop an idea of what has hap-
pened with information from parents. You could help the child to venti-
late the feelings and emotions experienced during that particular event.
Later, you could assist the child to face the trauma and to get over it.

8.4.3. Play method

Children are naturally interested in piay. Generally, if a child doesn't
show interest or is withdrawn from play, then we can assume that there
might be some difficulty. Certain {organized) play activities pave the way
for the child to represent and express the traumatic event. When piay-
ing with playthings, the child’s interest, needs and conflicts would sur-
face from the way it selects the play materials. Further, the situation, the
way toys are used, their play activities, trend and underlying meaning
would reflect directly or indirectly what has happened. The child would
be able to work through, digest, accept and then overcome the trauma
by continuing the play.

Apart from this, the chiid would come out with suppressed emo-
tions and energies through games involving greater physical activity.
Generally, interest in games should be inculcated in children. This could
be achieved through individual and group games. The teacher also could
take part in certain compilicated play and then ask the child to explain
what has happened. Further, the teacher should guide the play in a healthy
manner to reach a satisfactory end.

Qualities acquired through play and games

Coilective mentality
Cooperation

Ability to give in

Feollow rules and regulations
Obedience to leadership

Equal acceptance of failure and success

Leam to develop relationships with peers

Ability to controt bodily movement
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A teacher observes a child expressing what has happened to its family
through play using toys, model house and plane. Then he speaks to the
child to find out what has happened. The child demonstrates how his
house was bombed, how people were injured and how the house was
damaged. At this point the child struggles not knowing what to do. The
teacher could get involved in the play at this time and assist the child to
evacuate the injured in an ambulance and to rebuild the house.

Getlting encouraged

Getting relaxed through expressing feelings and emaotions

The teacher could use her own creativity to select appropriate games.

9.44. Behavioural approach

It is one of the special methods to regulate inappropriate behaviour
observed in a child. Appropriate behaviour could be encouraged by pay-
ing attention, appreciation, providing prizes and other positive reinforce-
ments.

At the same time inappropriate behaviour could be eliminated or
controlied by ignoring, neglecting, leaving them unobserved, keeping silent
and withdrawal. Thus there is no need for physical punishment ta cor-
rect an inappropriate behaviour. Sometimes, contrary to what we ex-
pected to achieve through physical punishment, it might cause long term
adverse psychological effects in students and would cause hatred of
school and learning. Further, it might even push them towards showing
opposition and to resort to violence.,

9.4.5. Relaxation techniques

We may experience adverse physical and psychological changes
when we face different stresses of daily life. We may not be able to
function well when the stresses caused by these changes are too much
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pﬁ’aji is an eight-year-old girl. She is now in year 4. For the past one week
she avoids entering the classroom and stays at the entrance in order to

perform her class work. Fear, reluctance and inability to trust others are
observed in her behaviour, Asked by the class teacher she told that one
day when she was alone in the classroom writing, she was locked inside
by some upper class boys. She shouted and cried and was rescued by a
teacher who had heard the commotion. From that day onwards Raji stays
at the entrance leaning on the door in order to prevent it being locked.
Then the teacher tried to bring this behaviour back to normalcy.

The teacher stayed inside the classroom and corrected the child's exer-
cise book. When it came into the classroom and showed the exercise
book, the teacher appreciated it.

The teacher stayed in the middle of the class and called the child inside
and kept her by his side while explaining the lessons.

In a few days Raji started sitting inside without reluctance. The teacher
gave recognition by making her the class monitor.

Afterwards the teacher called herto his side, Iooked at her exercise books
and appreciated her.

for us. Similarly, these may adversely affect children who may show
unheaithy responses. Breathing exercises, shanthi asana, inner-peace
exercises, relaxation exercises, meditation, and chanting mantras would
be useful to alleviate these unhappy responses. The mind and the body
would be calmed by these exercises and the child would return to nor-
malcy. Some known yoga techniques also could be used for this pur-
pose.

Usually it is important to observe the following while using these
techniques:

D A quiet place with sufficient ventilation and light should be se-
lected for this purpose.,

[0 The exercises should be done at least half an hour every day.

O Suitable cotton clothes should be wom during the exercise

B Itis preferable if a soft, peaceful background music is played
during the exercises.
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9.4.5.1. Breathing exercise
Whenever peace of mind is disrupted, breathing becomes ir-

regular, shallow and rapid. An appropriate place should be selected be-
fore starting the breathing exercise.

9.4.5.2. Progressive muscular relaxation exercise

Relaxation means getting relieved from tensions and stresses. The

Activity
Ask the frainees to stay in a circle. Then tell them to breathe in a regular
manner.

® Keep the hands relaxed, breathe in very deeply raising the left
shoulder

@ Then bring down the left shoulder while exhaling
@ Afterwards raise the right shoulder while inhaling very deeply
@ Following this bring down the raised shoulder while exhaling

Yoga and Pranayama {breathing exercise) could be trained from a guru.

{the trainees should be directed to continue doing this) i ﬁ

Ask a trainee to lie down on a bed sheet spread on the floor. Then instruct
him to keep the body relaxed and then to consciously relax the parts of
the body beginning from the toes.

® My toes are getting refaxed...............
® My footis getting relaxed.........

Repeat these commands in the mind and reiax the whole body part by
part.

Chanting "Om Shanthi" is also acceptable during this exercise. The exer-
cise could be concluded after relaxing the whole body. Chanting "Om
Shanthi” at the end of each command is also practised. Participants could
be guided to do this exercise even while sitting on a chair.

Then the trainees should be instructed to provide this training of Shanthi
Asana (relaxation exercise) and Savasana {corpse posture) to others.




Ways of Helping

body would begin to relax when the mind is relaxed likewise when the
body is relaxed, the mind is also relaxed.

Similar to this process, when mind is tensed, body too becomes
tensed and when body is tensed mind becomes tensed. So when per-
forming relaxation exercises, we could understand this inter-dependency
of mind and body.

A child's muscles are usually tensed when it is under stress. If this
continues for a while, then it would manifest as physical symptoms such
as headache, stiff neck and tiredness and psychological symptoms such
as anxiety, startled reaction and fear.

9.4.5.3. Inner peace exercise

This exercise is useful not only for aggressive children but also for
others. This exercise would be difficult when the mind is tired and when
a person is exposed to multiple stresses. Then you should discuss with

Activity
Guide the trainees to sit in their seats in a relaxed manner.

Trainer: " Concentrate on the white spot in front of you on the floor.
When this is registered in your mind close your eyes slowly. Now we are
sitting in a comfortable chair in this hall. We can hear birds singing,
noise of vehicles and sound of temple bell outside. Now we have become
a weightless sponge and going higher and higher. There are buildings,
pastures, the main street and moving vehicles beneath us. Now we are
sitting on a grassy patch in a high hill.

How happy are we now! Oh! How beautiful the whole world is! How happy
are we in this beautiful world! There is greenery everywherel.... blue
sky......moving clouds! We are happy and let's make others feel happy.
Our responsibilities call us back. We will return to our former place. Our
happy journey is going to begin again. We are coming back the same
way to the entrance of our hall. We are sitting in our seats with a con-
tented happy refaxed mind. Now we are slowly opening our eyes.
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Activity

© Ask the trainees to sit in a circle. Keep a small lamp in the middle of
it and tell them to intently ook at it.

® Guide them to think about good things

O]

Watch the regular breathing pattern

@ Ask them to close their eyes slowly and guide them to chant
mentally

@ Continue this for five minutes

g Ii ® Time could be increased slowly after a week

the participants in order to win their trust and confidence, and to make
them willingly close their eyes to perform this exercise. There is no need
to think that "meditation” is something performed by hermits and saints
in lonely recesses and mountainous ravines.

It is easy to inculcate good thinking and creativity in a concentrated
mind. Meditation is good for concentration and retaxatien. introducing
this to children would be useful for their future.

9.4.54. Chanting Mantras or reciting prayers

This is also a refaxation technique. When a meaningful word or a
phrase is repeatedly said while sitting in a peaceful place in a relaxed
manner, mental peace would be acquired. This word or phrase could be
something associated with religion, name of a deity or else a commeon
phrase such as "Om Shanthi”. Christians couid say "Q Jesus, have
mercy on us" or Muslims could say "Subahanallah” in repitition. Initially
chanting could be vocalised but after sometime this could be done si-
lently in one's mind. Time could be allocated daily for this kind of relax-
ation at the classroom level ar schoot level. This would be very useful to
bring peace and calmness in case of children.
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9.4.5.5. Meditation

Learning is made easy, memory is increased and the body is
kept healthy through meditation. A suitable place should be selected for
this. The body should be kept erect (spine should be straight and head
uprigh) while meditating. Anything commendable and respectable could
be used as a focal point of meditation. A word or a source of light could
be used for this purpese. Even one could meditate on his own breath-
ing. If the mind wanders, then again attempt should be made to bring it
back to the focal point of meditation.

9.4.6. Counselling

Severely affected children could be helped by a teacher counsel-
lor. But it would be better if all teachers possess the basic knowledge
and skills of counselling. A child should be handled carefully when it is
being relieved form the stresses of a problem. The counselling approach
is helpful in building the teacher-student relationship with trust, to ob-
serve the child from their perspective and to bring it back to normalcy.
Chapter 8 of this manual is especially devoted to this.

9.5. Conclusion

In this chapter we have seen methads which could be used to deal
with affected children and ways of bringing them back to normalcy. Easy
and special methods and activities are explained here. Some of these
methods could be modified according to the maturity of the child, cir-
cumstances, type of problem and the environment. Further, some of
the methods are included to enhance teachers’ knowledge. These would
be useful to teachers when solving the problems of grown up children in
their school.
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War and Peace

Fight,

Fight, oh... fight.

Fight for peace,

Fight hates |ove.

Fight destroys kindness.

Fighting is killing the natiop.
Fighting is destroying relationships.
We lost our parents.

We |ive in poverty.

Peace

Peace, of... peace,

Peace abhors fighting.

Paace gives happiness to life.
And happiness fo the heart,

Peace develops Truth.

Peace unites the nation,

Peace in one's life js the ultimate goal.
Peace brings pragress,

Boy, aged 11

"The Cry of My Heanl" - Children's Respanses to War and Peace
204 - 2002
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Ability

Abuse

Action/ function
Active listening
Adaptive

Advanced empathy
Aggressive
Aggressive character
Agreement

Aim

Altruistic

Anger

Anti social activity
Anxiety

Anxiety
Appreciation/ praise
Approach

Attending

Aftention seeking
Attentive listening
Attitude

Authority
Awareness

Bad experience
Behavioural change
Behaviourai patterns
Behaviour

Behaviour therapy
Belief
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Brutalisation
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Child Mental Health

Cerebral hemisphere
Challenge, face
Character

Child centred education
Child with special needs
Clear fimit

Closed questions
Cognition

Cognitive
Communication, relationship
Community approach
Community resources
Complaint
Concentration

Concept

Conduct disorder
Conflict

Confiict resolution
Cope/ manage
Counselling
Counselling room
Creative

Creative activities

Crisis
Culture
Curiosity

Data, information
Dependence
Depression
Deteriorate
Development
Developmental stages
Difficulties in Learning
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Difficulty
Dimension
Disaster
Displacement
Drawing
Drive
Dynamics

Educational environment
Efficiency

Emotion

Emotional expression
Empathy

Enrichment

Enthusiasm
Environmental factors
Equality

Exam tension
Experience

Exploration

Exploring options
Expressive/ emotive method
Extended family

External environment
External factor

Facilitating action
Family balance
Family support
Family therapy
Fantasy, imagination
Fear, phobia
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Child Mental Health

Focus
Focusing
Forget
Frustration

Generalization
Gifted child
Globalisation

Goal setting

Grief (bereavement)
Grief (sadness)
Group

Habit

Handwork skill

Health

Health deterioration

Health habit

Hereditary

Hereditary factor, genetic factor
Hyperactivity

Ideal world
Identify

Image
tmstation
Impose
Independence
Individuality
Inferiority complex
Influence
Inner vision
Innerworld
Insecurity
Instructions
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intelligence
Interest
Internal factor
Internalise
interrupt

Joyful
Judgment

Kinship
Knowledge

Land mine
Language skill
Leadership
Leaming

Learning condition
Learning difficulty
Leaming methods
Leaming outcome
lL.eaming performance
Leaming process
Limits

Listening

Long term memory

Malnutrition

Manifestation

Meaning in life

Memory

Mental ability

Mental age

Mental energy

Mental environment
Mental Health/ Well being
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Mental retardation/ handicap - iCnuss Bopur®
Mental state, Mood - ueflenm

Micro skills - mewidmaissr
Minor - 8gLomen

Medel - rf
Modemization - pelenowesd &
Motivation - gssd

Motor skill - o dwdss S
Muscular relaxation - pemEE  goniey
Narrative exposure therapy - sbusu sBUAGy gpenp
Needs -  Goemausar

Negative - LDEPHLLIG
Negative thoughts - LOCHDUNET  STEUHT SRS 6
Nocturnal enuresis - LUHEEMU SR
Normal life - Busdiy euTpsms
Nuclear famiiy - gafl s@mHEGHINL
Nutrition - Guoens
Observation - Slougmsiiiy

Open questions - fops oSeomssar
Oppression - DILEAEPEOD
Orphanage - fpsut snlustise
Partial listening - usdured GsLcd
Peace (inner) - o5 S

Peer group _ - sEUNGS  (HUpS S
Perception - ywssn d
Personality - Shenenid

Physical effect - 26 slenamay
Physical environment - Gumfss @
Planning - AlLBHss
Positive - Gpons

Post traumatic stress disorder - GQpmédpded fpun'c waaf Cpmd

Problem - (géSenex
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Problem solving

Psychosocial problems

Punishment
Quality

Range of Attention
Rays of light
Reconstruction
Reframing
Rehabilitation
Relaxation exercise
Relaxed

Remind
Response

Rituais

Role models

Role play

Satisfaction

School refusal
Security

Self confidence
Self control

Self evaluation
Sensation

Senses

Separation anxiety
Session

Short term memory
Signs

Situation for Learning
Skills

Social adaptation
Social changes

Grefemar  Lirgae
e_meeps SIS Fomen s o

6007 L5

Lismary

wsouen sfids
L P A
yerfliomsmrn
Uiy ombme Qedged
yerTaumdey

gomiroyts  LiliHe
gatteuns  GmDEe
Bar  BeneroyuBssed
ATV

Seow!  s_miem
(Lpsr Lomfita ofr

(g Lirds LD

Fmid)

LI stemmd (5s Qe wmiss
U BIEALIL

2 L LAY
&wis L (B
LT W0 (0]
Yevgysmari g £
L{6UaK 5 5T

Moy Lgen ety
Ditoiey

SHIESID  EHIrLSLD
SPfiDs s
EDDINESTH  Somh
Smerasi

fps  Femwurs std

FepE  Lombped



Child Mental Health

194

Social effect
Social environment
Social factor
Social norm
Social skilt
Socialization
Somatization

Soul

Speech difficulties
Spiritual motivation
Stammer

Step farther

Step mother
Stimulus

Storage

Story telling
Stress/ tension
Structure
Suggestion
Suicide

Support
Symptoms

Teaching aid
Therapeutic methods
Thought

Trainee

Trainer

Trauma

Undesirable behaviour
Unique/ individuality
Unity

Vague limit

Value

Foips  sisnesy
spsd @ pa
Gppearssi)

eaps  Hond

Fepa S

Fops  LOULDTG G
Guulur®

b Lo

Gudfsd  Hyd
anenbs FEUIE
Quimicnm S (He
wrpQid BB
todDiG  goinit
St 1. & e

CxBg 50

EENE S DIHD
Qpred®. Dipssd
sLLeulily

aB 8
SHAsaem0
Sirsuensari), G

B L

SDOEL0 2 LAY
BudLrdssd (paopasd
£ 5 e

udigipir

udig) et

wswsu(h

Quagngpliun_pp  pLgens
Hefis ground

g anio

padly  sTeiane
afgpBus



viossaly  1g5

Ventilate, express
Vicious circle

Well-being, health
Withdrawal
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